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Introduction

o DUCATION FOR Librarianship” was selected by the faculty

E of the Graduate Library School as the topic for the 1948
Library Gonference for three reasons. First, the summer of 1948
marked the end of the first twenty years of formal classroom insghte-
tion in the School. Although the Graduate Library School hadybeen
formaily established earlier than that, it was in the fall of(1g2’ that
the first small group of students sat together in a clz}ss’}"o’n certain
advanced problems in the field of librarianship. Fromps #hat beginning
the educational program of the School has develag\)ed through the
years. It seemed appropriate to note this occasion by devoting the
attention of the annual Conference of the Gradunate Library School
to the problems of educating librarians—ifi 1948 as in 1927 a matter of
major concern to the profession. Vo '

This suggests a second—and mogqii‘hportant—reason for sclecting
the topic. Historians of American librarianship will undoubtedly
note the years 1946 to 195028 a period of major revision in the
system of library education S this country, pcrhzips of equal impor-
tance to the period off fhe' 1920’s which was characterized by the
Williamson Report ahd by the establishment of the Board of Fduo-
" cation for Librarfafiship and the Graduate Library School. During
the past few sigrificant years, library schools have engaged in a rigor-
ous self—exan:ki)":t\e{fion, resulting in several basic changes in American
library edu}:}ion. It also seemed appropriate to review the objectives,
methods;and problems of education for librarianship during this
reox@hfation period. - '

But these are only reasons {or holding the Conference on library
education at this particular time, and not for holding one at all. The
third reason for the selection of this topic was the central importance
of the subject itself. Of all the problems of librarianship, the educa- -
tional problem is perhaps the key one. - If it is poorly handled, no
end of undesirable consequences result for the profession at large.
If it is effectively solved, the profession bencfits day by day. The

8 .



EDUCATION FOR LIBRARIANSHIP

ramifications of library education upon the profession generally can -

- hardly be exaggerated. Its own importance more than justifies its
consideration as a Conference topic.

CHARACTERISTICS OF THE PROGRAM

The Conference was planned to include three distinctive features, '
It was organized in terms of general problem areas in library educa- 3
tion rather than specific programs, such as the new fifth-year Master’s -
degree program. Discussion of general problems, like the/prepro-

fessional workers, was considered more relevant, less transitory, and

more basic than discussion of particular and individuaksolutions to

the problems of library education. Accordingly, theMprogram was
organized in terms of such problem areas—the xélationship of the
professional school to the university, the relatiofiship of library edu-
cation to other professional education, the historical development of
library education in this country, educatipfivfor librarianship abroad,

preparatory education for librarians, Pr&féssional education for vari- -
3

ous fields of librarianship, advanced sftidy and research, training of
clerical and subprofessional workess; and administrative problems of
library education. _ )

The second feature of theonference was the selection of library
‘practitioners as well as library educators as major contributors to

the program. The r@ascin\for this was simple: the problems of library

- education are not,pfeblems for the library educators alone, nor can . 4

they be solved by, the educators alone, At every point the advice and

 collaboration of library practittoners are needed. The field, as well as

the school, i§ fesponsible for the improvement of library education in
this coun‘_\sry, and practitioners as well as educators are involved in
the progess. It isa matter of regret that few practitioners attended the

.Confetence, as though they believed that “Education for Librarian- - 4

‘Ship™ was a matter for library educators alone. It is hoped that the
papers in this volume will receive thoughtful consideration from
_the field as well as from the schools. '

The third feature of the 1948 Conference was the scheduling of

_discussants for most of the papers. The intention was to represent a -

variety of additional viewpoints and to provide a basis for critical
discussion of the topics. The

-ini the contributions which are included jn this volume,

4
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.INTRODUCTION
. MAIOR PROBLE\{[ AREAS IN LIBRARY EDUCATIONI

There is no need here to summarize the proceedings of the Con-
ference A broad range of problems was discussed, and a broad
range of viewpoints brought to bear on almost every problem
Interestingly eniough, one topic which received relatively little atten-
tion was the subject content -of the library curriculum, especially the
new programs now being developed. The summaries reveal to some
extent the areas of agreement and disagreement within the field.
Here, however, may be mentioned several topics of paramount cob-
cern to those interested in library education, if emphasm on them in
the various papers is any criterion. Time and again dusmg ‘the
Conference, the participants devoted considerable attentlon to the
following topics:

The stratification of library education. -—Hardly | speaker at the
Conference failed to make some reference to what might be called
the stratification of library education or the stratification of library
positions (with no invidious connotatlons) \Two forms of stratifica-
tion were mentioned. In the first placé,there ave the educational
distinctions among preprofessmnal pi“ofesslonal and graduate-pro-
fessional programs. They were anore or less taken for granted,
althongh even here a voice of _chssent was occasionally heard (Van
Deusen). But by and large, the usefulness of distinguishing sharply
among these three levelgof'gducation and of recognizing the different
objectives and demands of each level was noted at severai points
(Wilson, Faust, Berelst)n McDiarmid),

The second for@, of stratification is based upon the classification of
library positions avith the implication that corre_spondmg systems of
library edﬁcﬁt\én should be devised. Participants in the Conference
genéra}}&fa{”gr&éd with this principle, but they could not agree on
howymany levels of workers there really were in libraries. Some
thought there were two—the professional on the one hand and the
clerical and subprofessional on the other (McDiarmid, Munn); others
thought there were three—the professional at one extremé and the

i Throughout this scetion are relevant the procecdings of a conference on professional
education in medicine, law, engincering, theology, and business—Education fer Pro-
fessional Responsibility, Carnegie "Yress, 1948, Comparisons between education for
librarianship and education in these other professional fields are evident 'at many -

© points, such as the problem of continuing education, the problem of theory vs. practice
in the edncationnal program, or the problem of the general vs. the special curriculum,

5



EDUCATION FOR LIBRARIANSHIP

clerical at the other, with the subprofessional in between (Lohrer).
The Conference was reminded that library education abroad took
account of three levels (Carnovsky). Everyone believed that the total
system of library education in this country should provide specifically,
and differently, for the different levels if they can only be clearly

isolated and identified. Here, incidentally, is one place wlhere the |

library practitioner is especially needed to consult with the educator.

Generalism and specialism.—The requirements of general and of
special professional education were both noted. “Almost imppssible
demands of generalism are added to formidable requirgmetits of
specialism in defining adequate academic preparation fér- the pro-
fession” (Leigh). Representatives of public and academic libraries
seemed to be more satisfied with the general professional education
than representatives of school and special libzﬁmiés (because the
library schools have defined their general \éducational programs
largely in terms of the former?). At any rate,there is a strong demand
for special programs of education for spécial kinds of librarianship
(Henkle); and at the same time there are \xvarnings that the prolifera-
tion of special courses is not necessarily the only or the best answer to
this problem (White). It is clo$e to impossible for the schools to
provide everyone with just e kind of education that he (or his
prospective employer) “{a{fts to prescribe. To a large extent this
becomes a matter of mediating between the generalism and specialism

in the library schoel ‘@itriculum. The development of a core cur-.

riculum (for evepyMibrarian) to which is added a specialized cur-
riculum (for different sorts of librarians) may lead to a solution
- (Ersted). So-ihay the recommendation that librarianship be taught
_asa serig\s}of principles guiding action rather than a set of rules for
action, (Munn, White).
Aeprofessional and postprofessional education—There is no dis-
~ agreement about the preprofessional education of librarians—on the
“terminological level: everyone is for a “general education” or a
“liberal education.” But it is a different matter when it comes to
- particulars. Some will accept a B.A. degree as the equivalent of a
- general education; some insist upon special examinations. Some
want to train the intellect only (Faust); some want to develop the
character too (Shores). Some warnt to prescribe the content of the

_ student’s generai education (Powell); others are satisfied to take it -

6




INTRODUCTION

“‘as it comes (Munn). All in all, “everybody thinks (general education)
is a good thipg, but no one can tell you just what it is in language to -
~ which others can give complete agreement” (Van Deusen).

“There is a gencrally favorable attitude toward graduate study and
research in librarianship. In almost every field this sort of training
was thought to be valuable—for the public library (Munn, Sealock),
the academic library (Powell), the rescarch library (Evans). Although
' more is expected and demanded of the program of graduate study for
librarianship as additional schools engage in this form of training,
the prolession seems to have accepted the importance of this level of -
education for librarianship. The only dissent has to do gith the
relative value of an advanced degree in librarianship and an., Advanced

degree in a subject field. On that score opinion is still digided (Powell, . | '

Danton}, alchough most observers would perhaps agn’:e that each is
appropriate in its own sphere. :
The quality and number of schools. wAL theq'i\me time that library
schools are gaining in influence within t,Qe profession (Lancour),’
their quality is still being called into giiestion. Whether someone.
needs.fo have advanced training to be a g6od library-school tcacher is
still 2 major point of argument (Vi Deusen, Danton). But that is
only part of the larger question ¢f the quality of the faculties of the
schools—their - degrees, theipateaching ability, their inspirational
quality, their intellectual awm‘eness, their research capacity. Although
improvement in certam\Qutward manifestations of these qualities has
occurred {Howe), thete is 2 body of critical opinion which wants

more done (Danton} it the new programs leading to the Master’s =

and Doctor’s dégfees are to be successful, or even warranted, the
Library schookfaculues must be better prepared for leadership than
they now are.

The quahty of fa¢ulties is to some extent a function of the size of
schéoly.” Under ordinary circumstances a tiny student body—and
some accredited schools are extremely small (Howe)—cannot sup-
port a-diverse and highly qualified faculty.” Against this background a
gradual development of a system of library education with fewer and
better schools was suggested by an impartial observer (Leigh). To -
some exten, thlS would ‘meét the problem of faculty recruitment
{Hostetter). : o

Finally, this matter of quality is partly a matter of the relation-

7



EDUCATION FOR LIBRARIANSHIP

ship of the school to the university. In many cases the library schoo] |
is simply housed on the campus and except for use of the facilities of
the university library, its student body and faculty might just as -
well be located elsewhere, Proper integration into the university -
calls for another pattern (Colwell, Howe). Not only should students -
be exchanged with other parts of the university, but the faculty of the
school should be accepted on equal terms by other faculties of the
university, especially when the schools proceed more fully into

* graduate programs (Berelson). O -

Location and duration of professional education.—There is dis-
agreement over the location of professional education, ah the issue of _
locating it partly at the undergraduate level or completely at the

-graduate (or fifth-year) level. The arguments forsboth sides are pre-
sented at several points in these papers—some wtiters favor the intro-
duction of courses into the (senior) undésgtaduate years {Howe,
Ersted), some oppose it (Powell, Danton), sar some don’t care (Munn).
To a considerable extent this issue istied up with the definition and
prescription of general education. ()"

The duration of library educagion, as the writers define and observe
it, ranges from one academic yéar (Munn) to a calendar year (Leigh), -
to two or three more yegnﬁ of graduate study for some librarians -
(Berelson), to the enti;q professional life (Van Deusen), The last -
conception seemed toattract much approval—that library educators

and practitioners alike come to consider the period of formal instruc-
tion as simply the“introduction to library training, the start on the
long road on ‘which experience and refresher courses would play
subsequent.éducational roles of great importance. In this conception -
- libraryedtication, once begun, never really ends, -
Relationship to field.~The importance of cross-fertilization of field _
- and glassroom was mentioned throughout the Conference. Everyone -
“tecognized that the practitioners of librarianship had much to teach -
and in turn to learn from the educators, They can learn from the edu-
cators through the latter’s surveys, research, and educated products |
. {(Berelson). They can teach through participation in such conferences - ,
- and on the Board of Education for Librarianship, through consulta- -
tion and collaboration on research projects (Berelson), and perhaps -

through the direct method of teaching on a library school faculty’
(Flowe, Hostetter). ' : '

o}




INTRODUCTION
PROPOSALS FOR LIBRARY EDUGATION

There 1s a legend in this meeung—conscmus country- that confer-

ences of this sort provide a pleasant social week for the participants,
allow for the renewing of acquamtances, present an opportunity for -

“the exchange of points of view” and “interesting discussions”—but
don’t really get anything done. This Conference was not designed to :

get something done, in the literal sense, It was neither an executive
nor a ]ecrlslanve body; it had no anthority, nor could it commit any-
one to anything. It was, in fact, simply a place for talk, ~ =~ ~

But this does not mean that its talk could not have consequences'in
action. If the recommendations and propasals of this Confefence
were followed even halfway by the library schools of thi& gountry,
important changes would be made. Here, for example, are- on]y
some of the proposals contained in these papers: - < &

That the number of library schools be sharply reduced in order to :

improve the quahty of the remaining schooisNLelgh)

That an exchange of senior personnel be eﬂf&cted between the schools

and the practicing field of hbrananship (Howe)

That a definite (and speaﬁed) system of} training for the subprofessmnal :

and clerical workers in libraries be instituted, with all its implications
for the profession generally (MeDiarmid) :
That a research program in librarianship be planned, at least within

each advanced school, for ‘the most effective and economical develop-

muent of knowledge m\the field (Berelson)

That library schools jointly develop a series of examinations to test the'

possession of a general education by the apphcant for admlssu)n
(Faust)

That hbralg‘schools inaugurate a system of intensive (and speaﬁed) .

preparation for special librarianship (Henkle)

That library schools reorganize their programs to take account of the
co.(lCe})t of continuing education throughout the librarian’s profes.
Sional career (Van Deusen) .

That the basic specialized professional training of Tibrarians working
with youth (children’s and young people’s librariang in public li-

braries, school librarians, and Leacher—librarians) be the same (Ersted)

' Perhaps the value of some of these proposals can e tested during the
reorientation of library educatlon over the next years :

rr_.
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.The_ Role of the Professional
‘School in the University
ASSUME THAT the subject that was assigned to me was Sre-

fully considered and seriously intended. Th1s debars ane)from
speaking about professional schools in American education in gen-

- eral terms, for most of them are not in universities, They are, on

the contrary, located on college campuses. That educatlonal insti-

tution which in:America usually rejoices in thie‘name “university” -

is—at its best—a liberal arts college on whese' campus a Imnted
number of pro[essmnal schools are sedato gathered.

THE PROFESSIONAL SCHOOL IN TI—I]i. COLLEGE

The movement of the profcssmnal 'school to the college campus
began more than one hundreds y§:ars ago, but gamed its significant
dimensions only in the twentieth century. It is the rule today to
find the college surroundetd\by a group of professional schools, such
as a school of law, a scl@o of dentistry, a library school, a school of
business, a'school of ¢liemical engineering, other assorted engineering

“schools, and occagioftally a theological seminary or school of religion.

The moveméit of these professional schools to the college campus

has—in moSt\cases——resulted in no more than a geographical asso-.
~ ciation. Bl 'even geographical propinquity has some vital influence.”
Thereednn ‘be no doubt that the movement of the professional schools
to college grounds resulted in some elevation of professional educa-

tion. It made impossible the proprietary exploitation of the student

—or at any rate reduced its degree. It had some influence upon the
. educational qualifications of the faculty—at least in formal terms. It .
" undoubtedly had some influence upon the level of preliminary educa-
tion required. by professional schools. All these things are to be

carried on the credit side of the ledger for the georrraphlcal associa-
* tion of professional schools w1t11 colleges. : o

13



EDUCATION FOR LIBRARIANSHIP

In many instances, however, the professional schools not only

moved onto the college campus, they moved into the college. The

result has been a further dilution of liberal, or general education, in
the American college. In this area the state universities—with their
large number of professional schools—have been the egregious sin-

ners. The professional schools have taken over that space in the.

educational program which previously was filled by an education
in the liberal arts and sciences, and have substituted more and
more professional and preprofessional courses—until the foursyear
curriculum that leads to the Bachelor’s degree has becomegaytravesty
of college education, N\

In scores of our so-called universities a freshman enters these pro-
fessional schools directly, In the professional scholhé studies sub-
jects which bear names similar to those of the subjects required for a

general education, but always with either explicit or implicit com-
promise to the professional interest. If‘he enters the school of

chemical engineering, as a freshman he St\ldies engineering English,
engineering mathematics, and engineering history—if, indeed, the
Ppast receives any attention at all, Birt for most of his curriculum he
studies engineering. BestowingtasBachelor’s degree upon him at the
end of this professional cour$e no more makes him a Bachelor of
- Arts. or Science than pairting the mule with vertical black stripes
makes him a zebra, ¢

The present stropg}de toward a prescribed curriculum of general
education or libéfal” education for all college students—at least for
two years—has, been motivated as much by the reaction against the
extremezﬁprofessional school curricula as it has by reaction against
the extrefnes of free election. '

Al‘l.g‘ﬁ"this, however, as Cicero would say, I must pass over without
_ment;idning. For the subject assigned to me was the professional
schéol in the university, and what 1 have been talking about is a
professional school either at or in a college. But what I have said
leads directly to the conclusion that a professional school, if located
in a university, must be segregated from the program of liberal
education which is the distinctive function of the college. It should
ot be permitted to nibble away the territory of liberal education in
-an endless series of commando raids. This is said partly in defense of
liberal education, but only partly. Professional education to be

14




THE ROLE OF THE PROFESSIONAL SCHOOL

sound must be built on an adequate liberal education. Once these
two are separated, it’is not too much to hope that professional edu-
cation will make such a liberal education a prerequisite for the
beginning of its own work. :

Having thus summarily related the professional school to the
bargain basement of the university, the college, how shall I relate it
to the research faculties?

THE PROFESSIONA‘L SCHOOL AND UNIVERSITY RESEARCH

For me a university is a faculty engaged in study. All else ont t’ke_
university campus is auxiliary and subordinate. It is true ghat the
faculty thus engaged in study also engages in teaching. THe primary
‘function of the teaching—as university teaching—is (0™\prepare a
younger generation to engage in study similar to tha¢)in which the
faculty is at present engaged. This concentratiofn ffpén research and
the teaching of research is the distinguishing mark'of the university as
opposed to the college on the one hand and the professional school
on the other, S S AV o

I have said that the professional schools in America are often
located in geographical association With colleges. It is equally true
that some professional schools gr'e:located in a purely geographical
association with a university~The distinction between college and
university does not automatically change the type of relationship
that is available to the No}essional school that moves to its campus.
The influence of the Gimiversity upen a professional school with this
external relationship is similar to the influence exerted by the college
upon its professional neighbor, There is some improvement in the
quality of p;&{e%éional instruction; there is some elevation of require- |
ments f_or‘a.t]ﬁlission ; there Is some further check upon the avaricious
instincgsof faculty and management. But if the professional school
exists ¥olely in the role of neighbor, it makes very litde difference
whether it be neighbor to a college or neighbor to a university. .

However, if the professional school moves into the university, it is
immediately subjected to an aggressive and powerful influence—the
influence of the research activities of the university faculty. This
influence is, in its primary stages, a strong solvent that erases much
that has been taken for granted in professional cutricula and the
practices of professional schools. It raises questions about the most

15
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~-sacred courses in the curriculum, about the gencral shape of the -

curriculum, about the working habits of professors. And the initial

result of the location of a professional school in a university is -
almost sure to be the awakening of an inferiority complex in the *°
minds of the professional school’s professors. Since the true uni. -

versity, as I have defined it, gives its rewards and its gaudiest badges
for distinction in the field of research, the faculty of the professional

school is inclined to move from professional instruction to the open - -

frontier of research, so that it may prove its legitimacy of ‘the
university campus. O\

The inferiority complex is not essential to the integratien’of the
professional faculty in the university. But the moyement toward

- research as a habit of mind /s essential if I am corpéet ih defining a 3

A

university as a faculty engaged in study.
ORGANIZATION OF PROFESSIONAL SCHOOLS.IN A UNIVERSITY

Those who are devoted to, or involved ﬁbéply in professional edu-

cation, often view with alarm such statements as those which I have =

just made. Let them be reassured'bﬁﬁfhe fact that since the objective
of professional education is the{preparation of the student for the

discharge of a particular function in society, the identity of the

professional school is not i danger of destruction. The professional

interest of the students 9in itself almost enough to guarantee that
the professional facylty will not be obliterated in the gigantic hop: .;;
per of university(teéSearch. In areas where the function of the -

professional-schgel graduate is distinct from that of the university

faculty itself£asis the case in such fields as business, medicine, social

service—it{seéms to me to be sound educational organization to have 2

SPeCifé‘f\"fa‘b“hY group responsible for the curriculum of professional'
eddtation. - In other areas—such as education—the degree of separate-
ness”required for the professional faculty is surely slight. This

- would be true even if the faculties in the departments of English,

Zoology, and Economics were not themselves engaged (as they really e

‘are) in the education of teachers.

From the point of view of educational laboratory resources, the -
University of Chicago is particularly fortunate in the variety of its .
organizational ‘patterns for professional schools. At one extreme, -

.- what was once a School of Education is now the Department of
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* Education in the D1v1510n of the Social Sciences. And the professmnal
interest in the education of teachers—strongly entrenched as it is in
the work of this particular department—is spread throughout the
University by means of a University Cornmittee on the Preparation of.
. Teachers. The Faculty of the Department of Education yields to
the pressures that affect social scientists in general, and either singly
or in cooperation with members of other departments in that division
and other divisions, it pursues research and pusbes toward the new
frontiers of learning.

A new type of professlonal sehool-unwersuy relationship has héen
developed on this campus in the Division of the Biological Scitnces.
Here the School of Medicine has become a part of the faculty of a
scientific division, and clinical departments and nonclinigal depart-
‘ments sit down together to formulate policy, establish/eurricula, and
pursue research, The effect upon the laculty ofy thls professional
school has been tremendous, Its devotion to research and the educa-
tion of research workers in medical science has won distinction far
and wide. Members of the clinical deparun?ents engage in research
projects with scientists from the nonclipical departments in Biology,
as also with scientists from the Divifien of the Physical Sciences.
They are in a very real sense a proféssional school in the University.

The Graduate Library Schoolépresents a third type of relation-
ship. It does not enjoy th< splendid isolation -of the traditional
professional school; nords’itan integral part of another faeulty as is
the case with Education and Medicine. Yet from its origin on this
campus, it has developed a deep interest in research and study which
has led the memt{ers of its faculty to associate with humanists and
social scientisty'it'the pursuit of further knowledge. It has shaped a
curriculum ghat drives the students from the special courses of this
parucular faculty to those which are offered by other faculties of the
Uniyersiey. In-all of this the Graduate lerary School is a profes-
sional school m the Umversrty

PROFESSIONAL STANDARDS AND PROFESSIONAL EDUCATION

So much repetitious discussion of the nature df a professional
school in the university implies that there is some value in such a
'relatlonslup The value lies in the distinctive function which a
schaool so organized can perform in our society. It has as its primary
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and distinctive obligation not the preparation of doctors to practice” '
medicine, nor of teachers to teach, but rather those functions which

are university functions: the advancement of knowledge in a par-
ticular profession; the education of students to carry these advances

still further in the next generation; and, finally, the criticism of its -

own profession in terms of standards of performance.

These are the tasks of a university professional school. Whatever -

else it may do, if it fails to discharge all three of these duties, it is

not worthy of the name. The word “standards” is much blowpupon

today. The relativism that dominates much thinking in educational
circles makes it hard to establish standards or to elevate(i’hé‘m. We
are reluctant to discuss them. »

But the habits of our thinking and acting in the. p}&ifessions show
that standards there are exceedingly important,. Lo begin with, we
who work in the professions regard this factNtself as grounds for

pride. We and the public generally assume that just being a doctor -

or a minister or a lawyer or a librarianfis’in itself an exceedingly
important thing for society. CH)

There is no such feeling about\occupation in nonprofessional

areas. ‘There the job—the particular job—must be important; here -

the nature of the work itself is' .i'mportant. In a bank one must be at
least a seventeenth vicc-Qfésident to do important work. In the
ministry of the church, the pastor of a country circuit must grapple
with questions of ett;ﬁﬁn‘l significance. The young man who enters a
profession does not’have to wait for advancement to engage in
activities of the’Bighest importance to society.

Society's ;rc:cbénition of the importance of professional work is

shown by.@ie'honorable titles which it delights to lavish upon the

members,of the professions. The lawyer in this country may not bea .

Kirtg?g\COunsel and wear a silken gown, but he will have a hard
timg/avoiding the title of “Judge” or “Colonel.” The surgeon will be
called “Doctor” everywhere he goes. And the minister will be

embarrassed by the awkward use of the title “Reverend” and the
generous use of the titdle “Doctor.”

The enthusiasm of the public for the professions often bestows

degrees upon us which we have not earned. H. L., Mencken asserted

that it was part of the canon law of the Southern Baptist Church =

that any Baptist congregation could bestow the degree of Doctor of
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Divinity upon its pastor. When 1 was an instructor at Oxford,
Georgia, all the students called me “Professor,” a rank to which I
had not attained. When I was a Bachelor of Philosophy teaching at
Emory University, all my students called me “Doctor,” a degree
which I had not earned. :
. ‘It is not only in the lavish awarding of titles that society indicates
the impbrtance of the work of the professions, but also by that
sincerest form of ﬂattery——lmltauon .Undertakers talk about- ralsmg
the standards for their “profession.” Last winter I saw or the
streets of an American city signs which advertised a College of
Cosmetology, whose graduates, no doubt, will lift the practiee of the
fine art of make-up to “professional” levels. Any university 'president
- could tell you—if he dared to speak frankly—of half a dozett proposals
for the establishment of brand-new profesmonal schools on his
campus in a very short period of time. '
- This makes it the more important that 3@ %who educate for the
professions recognize clearly the nature 6§ the service that society
- expects from professional men. This senwce it is expected, will be
rendered without a constant concer Yor material advancement.

A great industrial leader, qugkmg at a dinner some weeks ago,
insisted that the motivation of American life was the desire to possess
things; that management’s frank recognition of this motivation on
the part of labor wouldpTevent industrial strife; that the politician’s
recognition of this dedire'in the heart of every citizen would preserve
democracy and thet Amencan way of life. -

But this is nogthe motivation of professional people Indeed a
profession 4y) be defined accurately as an activity in which the
partlcular fask to be done is chosen for some other reason. than
materighprofit, - :

Wesc}o not want our souls saved by people whose prlmary con-
cern™s a special bonus for doing the job. We do not want the
decision to operate or not to operate in the case of serious illness to
be decided in terms of the financial interest of the surgeon. We do
not want our protection in the Jaw courts to be determined by our
capacity to pay. Nor do we want librarians to ban books on an
order list because that will help them to hold a job or to secure a
better one. Our p'rotection'against these risks is the individual
doctor’s, lawyer’s, or librarian’s loyalty to the standards of his pro-
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fession.” This is the meaning of professional ethics. Concern about
" titles has nothing to do with it. Rules against poaching belong to
“.the trades—not-to the professions. The motivation of the profes

. sions is something other than the desire for the largest possible aunto--
- mobile and the biggest possible house.

. If this is true, success in a profession depends upon the quality of
 service one renders and cannot be indicated to the public by the
'length'of a vacation in Florida in the winter, by the possession of
‘the latest model Cadillac, by membership in expensive clubs, or by
residence in a-palatial house. Q
- 'We. do not lift the level of a particular profession by insisting
-upon the use of titles, nor by claiming larger fees or lligher' salaries,
* We lift the level of the profession by clearly recognizingythe nature of

_fession that conforms to the nature of the profegsion.

*~We do not lifc the quality of education fox‘a particular profes-
-§lon by increasing the quantity of that edigation. This week 1 cut
- from the newspaper a story about schogl§ of pharmacy, released by the
sational association’s officers. It urgéd™a six-year college course in
pharmacy to make druggists the adddemic equals of physicians and
dentists.” . The apparent aim,(the article said, would be to move
pharmacists-up a notch in the “professional” class and increase their
‘earning power. - N

~The younger profe{sibns seem bent on wasting time and money on
‘this detour. - The™oad to higher education does not run in this
direction. - It quiils toward self-criticism of the most searching sort.
_:-T_his 'rgquiljes;aﬂ the assistance of the modern university. And above
“all; the {;}f‘es:sipn_al school must be willing to work out standards

0 terisiot the final purposes of the profession in society.

¢ N .

JE_OF PROFESSIONAL EDUCATION TQO THE UNIVERSITY

VAL

hg Ali:.i__tha.t' :I;ha\?nj}_sai_d's'o far argues the advantages and disadvan-
_tag(fs_-_.'-;._(f_f--_ university: yelationship from the point of view of the
- _P_I‘Ofcssmnal_-sghoql_._-_ What value does the professional school bring
|- to the umiversity? .. -~ - -

oInmy personal opinion, it is of
The besetting sin of.a facu
-~ research worker always rung

great value to the university.

t}m risk of doing piddling, insignificant
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work. - The professional school, however, cannot avoid a concern
with matters of great Importance to contemporary society, ‘A ‘robust,
professional faculty is insurance for the university against trIVlahty

This is not the least important aspect of the work of a professmnal
school in the university.
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Educational Problems in

Other Professions

RALPH W. TYLER

UGGESTIONS GLEANED from the experience of othe.r\pro-

fessions as they have recognized educational prollerns and
sought to solve them, may contribute to the improvéiment of the
professional education of librarians. It has not heen’ possible for
me to make a thorough canvass of every profession; but 1 have had
some opportunity to learn of the development${in several, including

law, medicine, theology, engineering, and {mrsing, and I am par-

ticularly familiar with the activities of tl’Ql&ﬁching profession. The
purpose of this paper is not simply to'recite changes in the educa-
tional programs of the several professitns. Such a presentation would

not provide sufficient explanatiofi“to judge the significance of the

changes, To furnish a backgrgnihd of interpretation, it is necessary to

define a profession, to indieate some of the critical problems of pro- .

fessional education, andthén to outline some current attacks upon

these problems amorigtt\he various professions. This is the plan of
this paper.
A</
,\) NATURE OF THE PROFESSIONS

- Planning\the eduncation for a profession requires an understand- .
ing of tl;;‘e\tlature of a profession. The traditional respect and high

sog:iagl&gtzitus awarded the early professions have led many occupa-
tigns to call themselves professions. But they do not have a clear

notion of the characteristics which differentiate 2 profession from ~
other occupations. From the standpoint of the education required, .

there are two chief characteristics of a true profession, The first of.
these is the existence of a recognized code of ethics. This ethical®

code commits the members of the profession to certain social values
above the selfish ones of income, power, and prestige. In the case of -
~ medicine, for example, its code of ethics dedicates the doctor to the
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saving of lives and the protection of the health of the patient above
all material and personal considerations. In the case of the clergy,
the accepted ethical code dedicates the. clergyman to the service of
God and his parishioners above all selfish considerations. The ethical
code for the teaching profession dedicates the teacher above all to
seek the enlightenment of his students and to a sincere, honest search
' for truth, whatever may be its implications.

A professional code of cthics not only professes social values that
are above selfish ones, but it expects the individual member seri-
ously to dedicate himself to these higher values. Furthermote; a
profession establishes some form of group discipline in suppo’rt of
these values. A doctor who violates the ethical code of\medicine
 receives the disapproval of fellow doctors and is subject t6 discipline
by the state for malpractice. A lawyer who violates ghéCode of ethics
of the law may be disbarred by his fellows fromi further practice of
the law. One of the indications that an occupation is becoming a
profession is a concerted movement among{mémbers of the occupa-
tion to establish and maintain group disci‘pline to uphold the ethical
values to which the occupation gives lip service.. Insofar as the field of '
librarianship is a profession, ‘it has ethical values higher than the
seifish interests of mdividual llbranans it expects the librarian to

dedicate himself to these values, and the professional group as a .

- whole enforces diséipline tg’ see that these values are not disregarded. -
As an outsider looking\a;t the profession, I would suppose that the
librarian is primarilg dedicated to the enlightenment of his com- -
munity, to the dissefination of truth, and to the development of an
inteliigent c1tlzen\-y In maintaining these values he would, if neces-

' sary, attack those special interests that might seek to keep the public

uninformed) to deny free access to thought in some significant area of

Hife, toq festrict the circulation of certain material, and otherwise. to

pre\?en‘t the development of intelligent understanding in all fields of

knowlédge. The development and maintenance of such a code of
ethlcs is one major criterion of a profession.

“." The second distinguishing feature of a profession is the basing of

-its techniques of operation upon principles rather than rule-of-thumb

procedures or simple routine skills. For an occupation to be a-

profession it should involve complex tasks which are performed by

artistic application of major principles and concepts rather than by - ,
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routine operations or skills. This is an important differentiating.
feature, A skilled trade, obviously, involves some fairly complex. -
tasks, but the members of the trade are able to perform these tasks -
through acquiring certain routine skills and through following cer- '
tain specified rules. Many of the problems encountered by a mem.
ber of a profession are in a certain sense unique. To solve such a
problem he must draw upon certain basic principles.

However, the application of these principles necessitates an analysxs
of the particular problem to identify the unique aspects which will
require adaptation of the principles. This adaptation is ADn artistic
task, that is, it involves individual judgment and 1magmatlon as !
well as skill. A skilled trade does not demand this typé of intellectval -
operation. In the early days, surgery was not really,a profession bat
‘was a skilled trade. Certain skills, such as those-used in bonesetting,
were transmitted from one generation of sutgeons to another, and -
the surgeon learned largely as an apprentic@liow to carry on his trade. -
With the development of the basic medical sciences like anatomy::
and physiology, it became possible to §ain a more fundamental under- . :
standing of what was involved in hdpie structure and in tissue develop-
ment, so that a surgeon withcadequate scientific background was
able to adapt his particular~procedures to the specific conditions °.
surrounding a given case,, {He then solved the problem in each case m g
terms of basic pnnipies rather than simply following rule-of-
thumb procedures),

In similar fash!oﬂ when the lawyer operates as a professional -
worker, each cqse 1$ analyzed and interpreted in terms of basic legal_
principles, go*that the unique solution to the particular case is -
deve10pcd,§rtlst1cally by the lawyer in terms of these principles. :
Whenever a member of any profession meets his day-by-day tasks -
in Derrns of routine performance, for him the occupation is no
longer a profession.

Not only does a profession utilize basic principles rather than
rule-of-thumb procedures, but as the profession becomes more mature
it recognizes that the principles used in the profession must be -
viewed in an increasingly larger context. Thus, the science needed by *
the profession must be continually extended to more basic content .
rather than restricted only to the obvious applied science. For .
example, medicine has increasingly come to recognize the interrela-
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tionship of nutrition, physiology, anatomy, biochemistry, and other
more fundamental sciences which give a much broader basis for
understanding a particular medical condition of a given patient.
Correspondingly, there is an increasing tendency for the legal pro-
fession to recognize that legal principles must be viewed in the
larger context of economics, politics, sociology, education, and the '
like, in order that the legal decisions will not be isolated from the
broader context in which clients live and carry on their Wwork.
Teachers are increasingly realizing that to educate youth it is netes-
sary to have a broader understanding of youth themselves and«of'the
contemporary world in which young people are growing ugh 8 that-
what is being taught can be meaningful to the students~and will
make a difference in the way in which they live and-Carsy on' their
duties as world citizens. In general it can be said,thatas a profession
becoines increasingly mature, it not only developsitémbers who carry
on their work through principles rather than’\rule-of-thumb proce-
dures, but it also encourages members tQ gain an understanding of
these principles in a much larger conteXs'than that afforded by the
usual confines of the occupation.. _+\* - '

I have emphasized these two ma'jpr’ characteristics of a profesaioh',
namely, the development of 2 code of ethics and the use of techniques
that are based on principleg{Decause they are to my mind the most
significant differentia of p{o}essions from other occupations, and also
because they most clc:a}kjf indicate the fundamental tasks of profes-
sional education. They need to be kept in mind as we examine some
of the problems f:\r}(?ountered in educating for the several professions.

\5}‘&031.2;\15 OF PROFESSIONAL EDUCATION:
~ _ .

Of the ‘cdmmon problems currently encountered in professional
education, eight are particularly significant.  The first of these is
the‘sghfusion of professional and nonprofessional tasks, both within
the profession and, more critically; on the part of those responsible
for educating members of the profession. In nursing, for example,
there has béen considerable confusion because of the failure to
differentiate such nonprofessional tasks as bedmaking and the carry-
ing of trays from such professional tasks as planning a program of
nursing care and teaching a patient regarding his proper regimen
when he leaves the hospital.- Using the distinction made earlier,
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that a professional task is a complex one to be solved by basic prin- .
ciples rather than by routine skills or rule-of-thumb procedures, we °;
find in most professions a good many tasks that are not professional in °.
nature and yet may loom so large in the thinking of those responsible
for the education of members of the profession that they occupy all
too large a part of the training program. I have seen programs for *
the education of school administrators which have devoted major -
attention to questions of how to make out the form of a budget,
how to clean a building, and how to set up pupil accountingforms, .
while neglecting such major tasks as providing leadersl‘np to the
staff in instructional development and selecting and enéouraging the
growth of teaching personnel. This confusion of professional and
nonprofessional tasks has tended to clutter up thielcurricula of pre-
fessional education, taking undue time, giving \too much weight t
nonprofessional activities, and failing to.dévelop the basic prin- °
ciples by which the really important angl complex tasks of a pro-
fession can be attacked. ‘

A second commen problem is thg seIecnon of students to receive
professional education. In some, professions, as in medicine, the
selection of only a small fract;on of those who apply makes it pos
sible to set very high standdrds. In other professions, as in teaching, *
few institutions attempt.} to'make discriminating selections, In many
cases where select1veMm1551ons are operating, the criteria are not
such as to obtain, the most promising candidates for the profession.. .
Patterns of courses taken previously in high school or college are
often used as s,\lectwe criteria, but much evidence has been obtained
to show tt@ﬂ:her& is little relation between the patterns of coursesa
student has previously taken and his success in professional training. =
The v‘ar:ed nature of a profession implies a broadly educated prac- .
titigner, yet the common requirement of a certain number of hours of
work in each of the major fields of study is not adequate evidence of a .
“broad general education. The problem of selecting students is @ . |
serious one in most programs of professional education. :

~A third common problem in educating for the professions is the
neglect or omission of content which really illuminates the ethics of
the profession and content which provides principles of operation. -
Instead, much . of the. content of professional curricula in several -
fields has been selected for its prestige value, or because it provides -
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details that serve to differentiate the members of the occupation from
‘those of some other occupation. In the field of teaching, for exam-
ple, a great deal of curriculum content can only be described as
“pedagese,” that is, technical terms used only by teachers and thus
helping to differentiate teaching from other occupations. However,
this content provides neither real illumination of the ethical factors
in teaching nor any principles by which effective teaching may be
carried on. Often "the content of courses in methods of teaching
includes specific rule-of-thumb procedures, unnecessary techiieal
terms, and descriptions of petty devices that give to naivespeople
the impression that there is great depth and s'igniﬁcance' 16’ such
courses. But to the more sophisticated it is clear thag\the content
largely consists of unimportant minutiae and that Amportant: cor-
‘tent is being neglected in such a procedure. AV

In medical education there used to be a great dedl of content which
involved the naming of minute parts of -thc}ﬁody and the acquir-
ing of a technical vocabulary that did/stof give the student any
greater insight into medicine as a profession but was used largely for
piestige purposes by the medical,.sgﬁdent, since he had a jargon
which would set him off from péfsons in other occupations. This
tendency to confuse superficial‘content of a technical sort with
important content is still a 'Q'i'ajor problem in professional-educat_ioh.

A fourth common preblem in several professions is to distinguish
-ethical values that are }}ibadly social from a pseudoethical code that,
in reality, dedicates;the-individual to the selfish interests of the group
rather than to shankind generally. In some programs for the edu-
cation of doetgys, there has been a tendency to develop a code of
ethics in Wt?tch the doctor dedicates himself to the medical profession
and to the interests of doctors rather than to the improvement of the
healelh.of mankind. In some programs for the education of lawyers,
thete’ has been a tendency for the ethics to identify the individual
lawyer with the selfish interests of lawyers generally rather than to
see that justice is had by all mankind. In the education of many
teachers there has been developed an ethical belief that dedi-
cates the teacher to the maintenance of the- interests of teachers
generally rather than to the welfare of children who are being tanght.
A profession is not a union. Professional’ ethics must focus upon
higher social values than dedication to the selfish interests of the
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'professmnal group Yet to attain. this hlgh aim 1is one of the sermus

problems of professional education. : : :
‘A fifth common problem in educating for the professu)ns Is to’
teach. the fundamental principles upon which professional tasks are’
" based so that they are understood in a broad context. The common’
tendency is to develop the principles in the very narrow context of
' _the'profession without seeing broader amplifications. Thus, a lawyer
* may understand principles of legal interpretation and have very little !
knowledge of the economic implications of particular legal mter-
‘pretations. A minister may learn something of the prmmples uf
. thetoric in the development of sermons without understandmg mofe .
basic principles of communication by which to detéfmine how to
reach effectively the various segments of the pansh School admin-
. istrators are often taught certain principles wi ith: regard to the an_alysms
of financial needs of the school and sources'ékYevenue, but withouta:
broad enough context in public finance anidbasic economics to under-

~ stand the effect of particular financial p011c1es of Boards of Education’
upon the total community tax sitwition and ‘upon the economic!

- requirements of other units of lecaI state, and national governments.
. In general, the problem of developmg basic professional prmcsples
in a large enough context Has been a serious one. ;
‘A sixth common prablem in educating for the professions is the:
inadequate connectsqn\betzueen theory and practice. In some profes-
sional courses speifi¢ procedures or. techniques are taught without
bringing in gerledal or basic concepts. This fails to build generaliza-
tions with which students can meet new situations in the profession.
In other‘;gbﬁrses, general principles are taught without indicating
their application in concrete situations and without connecting them
in’ any way with specific procedures. This often results in the prin-
mples being so abstract as to be meaningless to the students. It also

¢ “yieans that there is very little transfer of what is taught in the pro-
fessional course to actual procedure in the professional tasks. In
general, there has been neglect of the relation between theory and
practice in an effective program of professional education, Theory
ought to give the rationale by which professional tasks are attacked.
Practice should provide both the proving ground for theory and the
concrete situations from which theory can be abstracted with mean-
ing. Actually, however, in most programs of professional education
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there is considerable separation between theory and practice, so that
the potential reinforcement that each provides for the other has not
been realized.

A seventh problem is the failure in most programs of professional
education to carry the learning of students to a high level of effective
performance, depth of understanding, and self-directed further learn-
ing. It is proper to expect a good program of professional education
to carry the student to a point where he may be expected to per-
form at a high level, where he has a real understanding of probléms
and uses basic principles in their solution, and where his kngwledge
of the field and his interests are great enough to lead to gontinued
study and growth after his formal professional preparation hds ended,
This is rarely true in any of the professions. Many doctors who have
been away from medical school for ten years are guite out-of-date
and make no effort 1o keep up with developmentshin the profession.
Many lawyers, graduates of ten years before, aresimilarly carrying on
their work at a mediocre level without any.depth of understanding of
the field and without any evidence ab\gelf-directed further study.
This, too, is a serious problem of Ptofcssmml education.

The final problem to be mentioned is confusion as to the nature of
advanced professional educationar graduate work. This confusion is
of several sorts. In some ipstitutions the confusion grows out of a
conflict between the concv:‘puon of gr’aduate work in a professional
field as the educationfof.a scholar, that is, a student of professional
problems, and the gonception of graduate work as the training of a
more competeng,professional worker, or one able to carty on more
complex professional tasks. Within each of these two main views,
that of edudating the scholar and that of training a more skillful
practitiorien, there are further types of confusion. Among those whe
hold that graduate work for members of a profession is primarily
cdu’cauon of the scholar, there are those who believe that the proper
fieds of scholarship are the basic sciences that underlie the principles
used in the profession and others who believe that the proper arcas of
scholarship for advanced professional work are the applied fields
directly involved in the profession. Thus, in the ficld of teaching
there are those who view graduate work as primarily education to
develop scholars in such basic fields as psychology, philosophy, soci-
ology, political theory, and the like, while there are others who believe
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_ that graduate work in education should develop scholars in such
= applied fields as curriculum, educational administration, educational
sociology, and the like. Furthermore, there are conflicts among those

“who view graduate work for a profession as the development of more
 skillful practitioners. This conflict arises from the question as to

‘whether -the more skillful practitioner is one who has been given
" broader and more basic training, or the one who has been given
“narrower and more highly specialized training. This varied ¢on-
. fusion about the nature of graduate work in the professional field 1s
. common to most professions. Q A

N

DEVELOPMENTS IN PROFESSIONAL EDUCATION.

. “With these eight common problems of professional”education in
;-mind, wé may now examine some current dcvéldf)mcnts in edu-
-+ cating for the professions that provide an attack*on one or more of
) these problems. - - \

~ ~One current procedure of interest is that'of analyzing the occupa-
.:!s'on_to identify the professional as aghinst the nonprofessional tasks
~.involved in the occupation. Thus, in eéngineering, a recent analysis of
- the field has identified 2 large.umber of semiprofessional or sub-
__prqfegsional tasks which do ngt require truly professional training to
carry them on 'eﬁ‘ectively..\'A\ a result of this analysis, many types of
: t.e?hl_l'?’lo_gim ‘have bf?éﬁ “recognized, persons who can be trained
. within two years orSo)after high school graduation to carry on many
 ©f the tasks involved'in the engineering field. Estimates published by
“-the U.8." Offi€eyof Education indicate that ten to fifty times the

_:I}ur:}beli_' ?ﬁ;eéhnqlogists-are needed as the number of professional

- enginects, -lfé: state of New York has set up several technical insti-
tutey ;so'--p}*oyldc ‘training for technologists at this subprofessional
1ével. - This identification of subprofessional tasks and the separa-
tion of them fmm professional activities save a great deal of society’s
effort, beca}use 1t 13 possible to devote less time to the training of the
subprofessional worker and at the same time to afford a better educa-

tional m & .
N .al‘f;atép}f?grim' for the professional workers in the field. Similar
ical ch;m:e. cng made in the field of medicine to distinguish med-

_ micians from-doctors. - Such an analysis is proposed for the

| -tllids é)fanuTSIIlg.- The identification of truly professional tasks and
.- the sep r.atlon..qf the nonprofessional tasks make it possible to pro-
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vide a higher quality of professional education because of the elim-
ination of the confusion mentioned earlier between educating for
professional tasks, and the development of the more routine skills
and rule-of-thumb operations at the nonprofessional level.

A second significant development in professional education is the
practice in several institutions of selecting students in terms of demon-
strated characteristics and abilities rather than in terms of specific
courses previously taken in high school or college. Many law schools
used to require that students applying for admission should have
taken certain specified courses in foreign language, in historfy and in
certain other fields. Engineering schools usually prescribed for admis-
sion certain high school courses. Similar requirements.yyere common
in most fields. More recent investigations have showibthat evidence of
certain types of competence on the part of prospeetive students pro-
vides a far better basis for getting able students into the profession
than selection on the basis of particular cp@uses taken in high school
or college. For most of the professiqns,,\for example, it has been
shown that the following criteria areuseful predictors of success in
the professional training programs{1) a mediuzm or high score on a
scholastic aptitude test like the American Council Psychological Test
or the College Entrance Board Scholastic Aptitude Test; (2) a
medium or high score op{aireading test that requires careful inter-
pretation of fairly compglex material; (3) a medium or high score on a
test of writing skills:;‘& a medium or high score on a test of ability to
handle quantitative” operations involving arithmetic; and () evi-
dence that thestudent has carried some subject for at least two years
previouslyafigd*has done good work in.this subject. This last criterion
provides é¥idence of motivation and good study habits on the part.of
the prospective student. In addition to these evidences of intellectual
skills'and abilities, carefully planned interviews or projective tests to.
identify personality characteristics and character traits appropriate to
the needs of the particular profession are also valuable. This trend to
select students in terms of evidences of intellectual competencies and
significant personality characteristics is important in providing a
better supply of students who-are really able and interested to carry
on professional activities. 1t supplies students better qualified to deal
with both the ethics and the basic principles of the profession.

A third recent development in programs of professional education
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is";'t_'}_iglfé_};'uirement, as a prevequisite or concurrently with the profes
sional education, of a wellrounded program of general education.
“Thisaims at providing the student with a view of man, society, human
needs, ‘and their social expression as well as with training in intel-
lectual skills of analysis and interpretation. The provision of a well-
rounded general education is in contrast to the earlier tendency to
require simply a miscellancous collection of courses or a certain
number of courses in each of several fields. The earlier requirement
provided no consistent training in intellectual skills. Nor did it give
the student a broad background of understanding about the pature

- standings necessary to view his responsibilities both as acitizen and
. asa member of a profession. In several professions, this tendency to
require a broad and functioning general education is.ﬁrdviding aqual-
ity of personnel quite in contrast to the highly specialized technician
who knew only his own field but had no sensesof/social responsibility
nor any adequate vision of the relation of his field to the total opera-
_tions of world society. This development, together with the one to be
‘mentioned next, helps to solve the problems involved in the lack of a
‘broad basis for professional ethics’and the lack of broad context in
which to understand the problefis and principles of the profession.
- Afourth development h; Deen the construction of courses within
he professional educqtionprogram that show the relation of the
iprofession to the bmaﬁ},ﬁals and activities of society. For example, in
tllf:‘;gducat‘ion_of teachers, administrators, and other school function-
-aries; an increaghng number of institutions are utilizing a course

'soci.al. funcuions of the school, the responsibility of the school to the
S?Q‘?t? »and of the society to the school. This is proving a significant
zré?l::egel:l :?;tt;inni]a nfmrhe_ professional practitioner in schools and
.dﬁe'ring. A -'i;::Ta; ion, a number of engineering schools are
 burhose elot e Englneer ar}d Society, which has the same

purpose, namely, to help the Prospective engineer to see more clearly

_;loi;il_a:nop oﬁ e_nginf:f;ring' to the broad goals and activities of contem-
-, Potary society. The Graduate Library School of the University of Chi-
o <2g0 (apd_ I_s_uppose thisis developin,

on 'The Library and the Social 0

rder which aims at similar goals.
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These courses attempt not only to give an historical background of the
relation between the profession and the society, but they also seek to
show how the profession actually functions, both as servant to society -
and as leader and molder of social policy. These courses, too, cmpha-
size professional ethics in a broad social context. This helps to
develop a member of the profession who has an ethical system broader:
than the selfish interests of his own professional group.

A fifth signilicant development is the practice in several institu-
tions of analyzing curriculum content in terms of iis actual function-
ing as generalizations or concepts to guide intelligent behauior v the
profession. This involves not only the selection of useful Giaterial
but also the elimination of much content, such as matena‘l that has
been included only for its prestige value or becausg it provides a
technical jargon to identify the members of the/jprofession, and
material that has been traditionally included, @lthough the content
itself no lenger is used by members of the prq{essmn. With the elim-
ination of nonessential material there is r o for content selected on
the basis of its value in actually 1Hummat1ng the goals of the pro-
fession, the basic purposes of the major activities carried on by the
profession, the techniques used in attacking the problems of the pro-
fession, the principles that can b¢ used in guiding professional oper-
ations, etc. Activity analyses of professional tasks may serve as one
‘convenient basis for the se’lbctmn of curriculum content, However, it
must be understood tl\{t ‘the purpose is not to select rules for carry-
ing on these activities, but rather to identify what kinds of basic
materials are néefled to give meaning to the objectives of these
activities, and tuexplam the concepts and principles needed to deal
‘with these ‘Q\CLIVItleS on an intelligent professional basis. This has
meant, 111 %achmg for example, that many of the highly specific
methods courses have disappeared from the curriculum; in place ‘of
thém)s material on child development and the psychology of learn-
ing. Such material provides the basic generalizations for under-
standing problems of learning, and thus gives the really professional
teacher a background from which he can attack problems of teaching
and Jearning. We are all familiar with the fact that medicine has
long been a profession which has drawn its content quite largely from
the basic sciences, and has included less and less of the specific rules
-which might guide an old-fashioned doctor. Content of this sort

33



EDUCATION FOR LIBRARIANSHID g

" provides much more effective material for a curriculum aimed at .
- the education of members of a profession. .
" Along with this development of more basic content in the profes. .
“sional field, is a sixth development: the increasing wuse of courses in :
“other fields that have important implications for the profession.
. - Thus, medicine draws more heavily upon biochemistry, chemistry, :
" physiology, and anatomy. Teaching is drawing more heavily upon -
- psychology, sociology, biclogy, and philosophy. Educational admin-
. istration is drawing more heavily upon economics, public fipdhce,
-+ political science, and social psychology. In the early stagessof pro- -
~ fessional education, as a given vocation was just struggling;r into the

- professional field, there was a tendency to try to set up-all courses

for the professional training of workers under the)¢ontrol of the

* professional .department. This resulted finally, dmsuch extremes as
engineering English, agricultural English, en&igeering mathematics,
- educational sociology, physiology for medjcing, etc. The exclusive
- use of courses which are narrowly professitﬁlél'limits the understand-
. -ing of the persons in training. They faibto gain the full implications
.. ot the basic concepts and principlesayhich the basic and related fields
10‘%‘? Furthermore, the contact of Students in one professional field,
like prospective doctors, with“ether students who are taking basic
- _.and__ 1:elated courses, like physiology or chemistry, is a valuable con-
tact m f?ztendi_ng theg?inking and understanding of both groups.
:Morm\_’er,"_the_ professor who teaches an applied course like educa-
_.;tsogal saciology gends to cut himself off from the main stream of
- E:i%;lﬁ:;ﬁfd ;)f. sociology and so; over -the years, he dcc.reases
- th'at.t-.miglit;}{ave Efrz:ng .c.onc.epts developed in the field of soc‘lology
. teachers” Leadors 1 er fSlgr_uﬁcance for. the bro.ader education of
_ niziﬁ§ the values thatlzro ess;onal edn.!cauon are increasingly recog-
o ‘broadly oriénféze' rom having their stud.ents take courses
mrat _ in other fields, but still have relevant

ns for the professional field.

- 'When ‘Professional students take ‘basic or related courses, one

~ problem-must be recognized ith: 1 i
. the studens - Fecogn and dealt with: that is, the difficulty for

his own :*otfo see _the mplications of the basic or related field for

P otession. One miethod of attacking this problem is to
arsm"the professional field running c
Courses "_in';he fundamental or relate

‘implication

 have semin .
" the service oncurrently with
S d fields. In these
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* seminars, professors who know the professional field are able to raise

'questlons from students and help them to see more clearly the
implications of the concepts and principles-that they are getting in
the fundamental or related fields. To use courses in the basic or
related fields effectively, it is necessary not only that these courses
broaden the student, but also that he become able to work out the
tmplications of this broader knowledge for his own professional work.

A seventh development which is taking place in the field .of pro-
fessional education is that of building a closer and more appropriche
connection between theory and practice, between the art and’ the.
science of the profession. Many institutions are not only teaching
general principles, but also helping students apply these principles to
particular cases so that it is possible for them to use \thp principles in
practice as they deal with particulars. Effective profeysional education
requires this close connection between theory and practice. W ithout
theory, practice becomes- chaotic, merely @ Zeollection of isolated,
individual cases. Theory gives meaning¥and unity to what would
otherwise be specific and isolated cases. ‘On the other hand, without
practice, theory becomes mere specu‘la,tlon The realities of practice
provide a check upon pure speculatlon a test of the adequacy of
theory. Practice also suggests the problems which must be dealt
with by any comprehenswe\{heory Hence, these efforts to connect
theory and practice rm{rc closely - are 1mportant contrlbutlons to
professional education, . :

One illustration, @b this development is the increasing use of the
case method in law-and in business administration. The case method
involves the'student in the study of a concrete and particular case.
But to undetstand this case and deal with it effectively, he must
bring tebear the theory, the concepts, the principles, that are basic to
the§ssiés raised by the case. The case method has revolutionized
legal education and is doing much to make business administration
more than rule-of-thumb procedures.

In the field of public administration and teaching, efforts to con-
nect theory and practice have resulted in extensive use of internships
accompanied by seminar work. The internship provides: concrete
experiences which are interpreted in terms of basic theory in the
accompanying seminars. This shuttling back and forth between gen-
eral and specific aspects of a profession helps to build an increasingly
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adequate context of concepts and principles by which a member of
the profession can understand the operations to be performed i
terms of the values to be attained. An adequate theory helps him t
relate particular activities in an individual case to the larger social
issues, to sce the connection between the activities of the daily

tions of the profession and the welfare of societ
for

Gpera.

these types of educational programs to be effective, more than
superficial experience and explanation must be provided. The stu

dent needs many opportunities to deal with situations on_the basis
of a careful analysis of them, to identif

involved, and through practice to develo
to deal with the situation so as to preser
aim of efforts to knit theory and practic

An eighth development in profession
out of definite plans for continued educa
profession has completed preservice trai
into the initial activities of his wo

law schools, and theological seminaxjes felt that their work had been
~done when their graduates had beent admitted to initial professional

activity. As the years went by, ,ié’f)écame increasingly clear that many
members of the profession did not grow after they began their work,-

and that in some cases thg:\'dider practitioner was much less competent
than those currently beginnin

yers, or ministers made any e
graduation. Now(there isa m
to develop pregtams of conti
~ing the wark)of the schoo t
cases setting up short course
practjtidfiers to take on the
suchy'occasion. This is a p
direct attack upon the pr
level of performance.

A ninth develo

that of defining more clearly two functions of advanced education in
the profession and develo

p artistry in dewising means
ve these valGes, This is the
e more closely together.

al edugltion is the working

ning and has been inducted

o the practitioner in the field, in other
s, conferences, or long-term seminars for

_ ping two corresponding programs of gradu-
ate work for the professional field. The prestige of the Ph.D. degree :-

to set up advanced graduate work under
ble to Ph.D, programs. In other institu-. -

has caused’ many professions
- the general criteria -applica
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tions, graduate work has been looked upon simply as more of the .
same kind of professional training as that given before graduation.
- More recently, there has been recognition that two kinds of graduate
work are needed for professions: one for educating the scholar of
the profession, that is, the student who will contribute fundamental
knowledge and methodology for attacking critical problems of the
profession; and the other for educaiing a high-level practitioner who
has a broader and deeper understanding of the field than it is possi\ble'
to provide during his initial education for the profession. :
As these two types of graduate work are distinguished, ong, lead-
ing to the Ph.D. degree and the other to a professional_tlegree, it
becomes possible to plan each of them more “clearly gmiferms of its
basic purpose. The Ph.D. program in a 'professiqn"al field, since it
aims to produce scholars needed by the professidn) focuses upon the
concepts, methodology, and skills required fe attack fundamenial
problems of the profession involving both{i‘.ﬁic and applied sciences. -
The program for the advanced professionial degree does not emphasize
more highly specific content, but ratherthe broader and deeper gen-
eralizations and theory that will enabie the practitioner to operate at 2
higher level.. Hence, advanced) professional training involves not
only graduate work in the applied field, but also more use of basic
subjects drawn frorn_othg\r‘ﬁelds and more attention given to identify-
ing the implications ok basic knowledge for the strategy and tactics of
professional operations. : : ' '
: NS

In the tmle available, it has been possible to sketch only briefly
nine current developments which seem to me illustrative of signifi-
cagt:aétaéks upon critical problems of professional education. Not by
aflding more and more specific material to the curriculum, not by
raising the qualifications of its members in purely numerical terms,
but by improving the selection of students and the quality of prepara-
tion and by developing appropriate continuation education and ad-
vanced graduate work can professional education be made adequate.
The field of librarianship has a unique opportunity to contribute

- to the improvement of professional education. Its major purpose is
among the most important of any profession, that of public enlighten-
‘ment. It works both with ideas and with people. It is ot only a
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social science, but it also includes elements of the humanities and of
_the natural sciences. Hence, adequate education for the profession
requires both breadth and depth. :

"There has never been a time when public enlightenment was more
greatly needed. There has never been a time when there was greater
need and greater opportunity for the education of professional
librarians who will render the kind of professional service and pro-
fessional leadership that contributes markedly to the advancement of
our civilization. The experience of other professions in ying to
make their education more effective may provide leads, but you

- yourselves must forge the superior program of professmnal education
for librarianship. N :

w P

Discussion
HELEN Ri WRIGHT

HEN A PERSON is.dsked to discuss a paper, the easiest and

most exciting: thing to do is to disagree with it violently from
start to finish. When [ ‘ﬁs asked to discuss this paper, I had hoped
that I could take the\&asy way out. I am sorry to say, however, that |
do not find myselfin disagreement. In fact, I think that Mr, Tyler's
paper has made.a’ masterly synthems of problems common to pre-
fessional edutation, and that it gives food for thought to any group
concernechwlth this probiem.

™
S

N . COURSES IN OTHER DEPARTI\IENTS

Y did find two points, however, with which I want not so much to
-quarrel as to utter a word of caution. The first point relates to the
- use of courses in other disciplines conducted by departments con-
- cerned with those disciplines, that is, courses not under control of
- the professional school. I am in hearty accord with Mr. Tyler’s
dislike of English for Engineers or Economics for Social Workers.
I agree that they deprive the student of the opportunity for the
broadening experience that comes from being in groups with-those

following other vocational interests. I agree, too, that there is danger

38




EDUCATIONAL PROBLE.‘MS IN OTHER PROFESSIONS L .

that the professor teachmg in the speaahzed school, will- be cut off
from trends of thought in the other disciplines. But, and I emphasnze'
the “but,” I think that in using such. courses there are difficulties of
which Mrx. Tyler has not spoken. These occur when the department 3

giving the basic courses in the other disciplines is concerned priraarily

or exclusively with educating specialists in its own discipline. - It has
happened that a basic course in economics gives students no under-
standing of the role of the corporation or of the bankmg system in
modern economic society. Such-a course does not meet the needs %E
the professional school because it fails to give the basic conteng that is
needed, at least in our profession. It has also happened_ that -in
order to get the essentials in American government, stodents must
take a course in federal government, a course in state ‘government, a
course in local government, and a course in public Widministration.
However much we revise our curriculum, omitting the trivia and
working toward essentials, I think we all fild ourselves under the
pressure of time. Students do not have th¥ fequired time to get the
details in these other fields that are_ needed by the speuahst in:
those fields. N :

T do not suggest that the way out 1s for the professmnal school to
dcveloP the spec1al courses. I do suggest; however, that. it has a
responsibility .to - review. the'content of the courses in .the other
dlsmplmes and to approar\h.\the department to determiné whether it
may not be possible to get a course that is more suitable for the needs
of the professmnal school This calls for two-way planmng

. ¢ \
N\Y COURSES ON SOCIAL VALUES

The second, point about which I'have a word of caution relates to
the use pfeourses like The School and theé Social Order or The
Libraty)and the-Social Order, that is, courses: meant to orient the
student to the social values of his profession and to place it in-a
broader social sctting. . I have no quarrel with such courses. They
may be very valuable, but I think they also may be very sterile. They
will be sterile if ‘every other course in the curriculum is oriented
particularly to the narrow needs of the specialization. - For example, a
course in the Law School on The Social Functions of Law would
have little meaning if the instructors in every one of the technical
courses—rules of ev1dence contract, etc. —thought that the alm of
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that course was to enable students to master the rules merely o win
cases. I assume that this would be a rare occurrence. ‘Perhaps it does
not happen often enough in a good professional school to make it
worth more than passing mention. What more frequently happens,
however, and what may happen in even the best professional schools is
that the instructor, although convinced of the relationship of the
profession to the world as a whole, has not mastered the art of teach-
ing his technical field so that the student sees it in relation to the
whole, and especially to the values that the profession is desig}led'm
serve. In fact, I think the art of teaching in this fashion is’one that
very few have really mastered. And yet until thigyision of the
profession as serving an outside goal, of the profession as at once
servant of society and leader and guide, inspires‘@nd permeates all of
our teaching, we shall fail to give our studefits the vision that Mr.
Tyler is talking about. O

N\

' EDUCATIONAL GONTRIBUTION OF SQE@IAL WORK: PRACTICE WORK

In Mr. Tyler’s discussion of theartempts that were being made to
meet some of these problems, Ithetice that he made no reference to
anything from the field of edugation for social work. Perhaps that was
because he knew that 1 was to follow him on this program. In think-
~ing about his paper, I«¢ohcluded that perhaps education for social

work had most to cd{{tﬁbute to the problem of the relation of theory
and practice. Frofiyits inception, education for social work has been
convinced of thehecessity of practice. In the years that it has been
struggling wilth"the problem of the relation of theory to practice, it
has leam%&”a number of lessons the hard way—hy stumbling and
fumbling, and by trial and error. It is some of those lessons that I
\xrg{;t@o'share with you. - :

D) think the first lesson we have learned is that if the practict
work is to be truly educational, it must be as carefully thought out
-and planned as any classroom course. This means that its objectives
must he determined and the kinds of learning experience available
within the practice must be identified and selected to give the sti-
dent a real learning experience. All the principles of education,
_such- as orderly progression from the simple to the more complex,
- repetition. for reinforcement, etc., come into play in the practice
work as well _as in the classroom course. They are somewhat more
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difficult to achleve m’ practlce than in. the classroom ior»at least m
our field—things are not always what they seem. The assignment
that is given to the student with ‘the’ idea that it is .going to be a-.
rather simple one and make demands on him that he is competent -
to deal with, proves to be a much more 'Com'plex one and nmay make
demands on him for which he is not yet ready. Yet we must be pre-
pared to deal with this situation and help the student to get from it
some valuable experience. Although a practice can never be ‘as -
controlled and orderly as the classroom, we have learned that it cali'be-
far better controlled if we have a plan that we are trying to*fol]ow
rather than. if we. maké all our asmgnments on the theory\ it any
practice will be a learning experience for the eager sgu,@ent.

The second thing we have learned about the practice is the neces-

- sity for its close interrelationship with the classpeom course. This

means that the instructors in the classroom and the'people who are to.
guide the students in practice must be able, tousit down together and
think  about this whole practlce experlcxﬁe From. the classroom
teachers who have responsibility for thé whole curriculum should |
come the guidance as to objectives-to be achieved in the practice. -
From them should come also _t}tg’kno“rledge of the psychology of
learning and the educational principles which should guide in devel-
oping the practice. But théptannot select the assignments in the
particular practice which g}l give this experiénce without the help of
the people who are to)gu uide the practice.. They must impart to these
people some of thell’ knowledge . of educational prmc1p1es and
objectives. They\must get from them the content that is available in
the particular Pyactice. - In brief,-the planning of the practice instruc-
tion calls f¢i\the _joint thinking of practitioners and educators,
Furthgrmore, as the student is practicing not to Jearn a- ]ob but to
learn*pmfessmnal skills, the practitioner under whose. guldance he is
learftihg needs help from the educator in methods of giving this
guidance in accordance with sound educational principles; and the
classroom faculty must know what the student is achieving and how
the learning is progressing. This could be developed in detail and
the various devices used could be described. The point, however, is
that if the tie-up is to be real, both classroom faculty and practitioners.
must be prepared to spend time together ‘not just at odd moInents

~ and on the fly, but carefully pianned for time.
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* This is not the only demand on the time of the person who guides
the student in practice. In fact, it is perhaps the lesser of the demands,
The person who has charge of the practice work must have time to
teach the student, Time for this is very important; if practice i
really to provide a learning experience, if it is really to be
the application of theory to practice, the student must not be
left to flounder or to learn by trial and error. He must know
not only that he has done a task well or ill, but why, We cannot say,
“Never mind the whys and wherefores.” All this may, hesobvious,
but for us in the early days it was not so obvious. We were 'sometimes
guilty of assigning a student to a busy practitioner.s ithout making
sure that this practitioner was relieved of some of his other duties.
The result was that students got the odds and ends of the practh
tioner’s time. I have heard people from otheY fields talking about
practice work as though it could be achiéved by the same method.

Another thing that we have learned, syhtich is probably implied by
what I have already said, is that a good practitioner is not necessarilya
good person to guide the student(in practice. The student is prac-
ticing to get an educational cx]ﬁérience and he must be under the
guidance of a person who caihanalyze what and why and develop in
the student the same ab}h’tles In other words, the practitioner

“must be more than a master of his trade or art; he must be a person
who has teaching anlity.

The last thing\that we have learned of which I wish to speaL is
the importance? of having practice and theory go on concurrently.
We have no{found it desirable to have the student learn the prin-
ciples and“the theory in the classroom and then go out and try o
apply tltem. We have found that too large a dosage of theory without
pr'actlcc may make Jack a bright boy and Jill a bright girl but will
n&pmake them the professional persons we are trying to develop.
Nér have we found that the division of work between classroom and

~practice is as neat and simple as the division between theory and
-application. In practice as well as in the classroom, the student
learns to develop principles. Every time he makes a conscious attempt
to deal with a situation by a consciously selected method and finds
that it works, he should start the formulation of a tentative hypothesis
to be:tested by other experience and by the knowledge gained from
reading. This hypothesis may eventually lead to the formulation of a
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prmuple. Prmmples learned this way are hkely to have the rlchest -

- meaning for the student. Similarly, classroom instruction is not - B

entirely devoted to pr1nc1p1es, their formulation, and their- meamng, :
divorced from application. ‘On the contrary, in our ‘teaching' the =

student is constantly exposed to concrete situations as described by

others. He is encouraged to formulate hypotheses 2about them and to
apply prll’lCIP](‘,‘S already learned in dec1d1ng what to do about the ~
situation. ‘The difference is—and it is a very real one—that in these
classroom situations he is not himself involved. He is freer to think
without the responsibility that comes with action and withoyt the
emotional involvement that 1nev1tab1y comes from bemg a part of -
the situation himself. ' -

I can summarize very. briefly what I- consider the main’ Iessons_
that we have learned about practice as part of theseducatlonal pro:

gram of the student. They are (1) that the practlce work situation -

has to be planned for and thought through caréfully, (2) that time is
necessary on the part of the person who guldés the student in practice; |
so0 much time that he must inevitably (be" relieved - of some of his
other activities; {3} that the good practitioner is not necessarily a

good teacher in practice any more thian in the classroom; and (4) that
* learning progresses better if learrii‘ng of theory and practice in appli-
cation of theory go hand in_ hand rather than at two separate times.

Finally, I wish to express my thanks for the opportunity of dis-
cussing this paper. It hasxﬂore food for thought than can be digested
in a single bite. In factg 1 think it has so much meanmg for all of us
that I find myself rathér resentful that the paper was given to librarians
only. There are- mény things that I would like to know more about in
the experiments that Mr. Tyler has mentioned by way of illustration.
That makesurie wonder whether it might not be possible sometime to
have in, thls University a conference not on “Education for Librarian-
Shlp ot “Education for Social Work,” but a conference on profes-
sional education to which we might all come with our.several interests
and our particular contributions, in which we might share our doubts
and our fears, our hopes and our aSPIT&tIOI‘IS -
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Historical Development of |
Education for Librarianship in

the United States

LOUIS R. WILSON (NS

DUCATION FOR librarianship has ma.mtamed a promment
place in the thought of American Mbrarians from the first
meeting of the American Library Associatien in 1876. It took con-
crete form in 1883 when Melvil Dewe§ outlined his proposal for a
school of library economy at ColumBia. A committee was appointed
to consider the subject of educamon for librarianship in general as
well as the specific proposal made by Dewey.
From that date to the present the American Library Association
has not been without a,cothmittee on library training. At first it
was a special Commltte& In 1gog it became a standing committee
and was required tx{subxmt a report annually. In 1923, upon the
recomnmendation ©f this committee, a Temporary Library Training
-Board was appomted The Temporary Training Board was suc
-ceeded in 1924“ by the Board of Education for Librarianship, which
was charged 'with the responsibility of considering all problems inci-
dent tothe professional training of the men and women who were to
'1dmmlster the libraries of the nation. That Board still operates today
“én '‘the major concerns of library education.
During 1947-48. the subject of “Education for Librarianship” has
been considered at conferences held on the Pacific Coast, in the South,
" in -the Midwest, and in the Fast. Now the Graduate ‘Library
ISchool renews consideration of this topic. My assignment in this
discussion is to comment upon what I consider the most impor-
‘tant movements, events, and influences that have characterized the
development of this field. I have selected ten of these factors for

o conmderauon here
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- THE FIRST $CHOOL AT COLUMBIA® S

“The first important step in this development was the establish. -
ment of a School of Library Economy at Columbia in 1887. -Melvil -

Dewey presented the proposal for such a school at the meeting of " .
the American Library Association in 188s, and spent. four years in -

developing the ‘plan for it and in overcoming the opposition. of the |
faculty and trustees of Columbia to it. T
Two significant decisions were involved in’the establishmén&bf
this first school. American librarians, after full and careful (foi_i-'_
sideration; decided in favor of educating librarians througha pro--
fessional school in preference to apprenticeship in libraricsy and they
approved a thoroughly practical curriculum embodying best practice,

with little consideration of theoretical studies. (& - - .

Both of these decisions ‘have had importang, cbns'equ{eh'ces, the
effects of which are still evident. As a'resul't'g@ the first decision, the
foundation for the present system of library, sehools was firmly estab-
lished, as contrasted with the English system of apprenticeship which
continued unbroken until 1919 and is;8till preferred by many English
librarians. -Even though the currienlum was severely practical and
limited, it was developed s_}'stemg.ii_i'cally, and afforded the student an
opportunity of mastering in g'minimum of time the various subjects -
embraced in the curriculu;\r'l\and of seeing them through an (ﬁv_.er._-all' :
and unified perspective Mpossible through apprenticeship in‘a single
library. To this decision, more than to any other one thing, may be -
atiributed Americ#gdcknowledged leadership in the field of modern
library procedures.” B I -

This Conféxerice, like the conferences at Berkeley, Urbana; Atlanta,
Chicago, and New York-during the past year, is concerned with the
second ddecision. It is confronted with the problem of developing
curficyla not conceived of in the framework of the schéme adopted .
by Dewey, and largely followed until the late 1g920’s. It is attempt-
ing to formulate, outside that framework, programs of study that will
be truly professional and will be nicely articulated -iri their entire
Structure, from undergraduate and preprofessional studies through
the strictly professional and graduate levels. -~ -

 THE ASSOGIATION OF AMERICAN LIBRARY $CHOOLS - :
The second important step was the establishment in ‘1915 of the
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+ Association of American Library Schools. This organiiation, follow-
ing the example of similar professional schools in other fields, was

set up with the expectation of shaping educational policy in librarian-

ship. It deepened the professional consciousness of those engaged in -

the administration of the schools and it established certain standards
which other schools were expected to meet and to maintain in order
to become members. Its effectiveness, however, was severely limited,
and continues to be limited, although its membership now includes
all schools accredited by the American Library Association; some of
whose faculties are demonstrating marked ability in the development
of significant programs of study. :
The importance of the organization derives from.lts potentlahttes
rather than its past accomplishments. What it may accomplish in the
future will depend upon whether it will bying its collective think-
ing to bear seriously upon its problems, a\vork out appropriate solu-
tions, and adopt new procedures whlcl;%l Will insure a sound program
of professional training. Failure to do,this in the past may be largely
attributed to lack of funds to insuré“meetings of the Association and
its committees apart from theltheetings of the American Library
Association; absorption of_the' interest of the directors (who were
also directors of librarieg): in the programs of the American Library
Association; lack of fa\nﬁliarity of the faculties, particularly in the
early period, with the’ procedures of other faculties and of other
professional educdtional associations in dealing with the problems
of formulatingnaid enforcing standards; and, since 1926, the auto-
matic admission of all schools accredited by the Board of Education
for Librariahship to membership in the Association without the
stimulating experience of re-examining standards and applying
thentin the accreditation of new schools and of assuming responsi-
biligy for constantly exploring the field. The Association has also
been a closed organization and has lacked the infiltration of points of
view which stem from contacts with other bodies and individuals.
- For these reasons, the Association has been largely unable to exercise
- influence in the development of professional objectives and stand-
-ards with anything like the comparable .results secured by other
- professional associations such as those in the fields of medicine, law,
‘engineering, commerce, and social work. Perhaps the future will
-witness a strengthening of its role in library education.
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NEXT STEPS IN THE 1020’S ;
Education for librarianship underwent extensive professmnal reor—'.

ganization and experienced a new degree of financial support in the

1920’s. . Several movements contributed to this end. Three stand-
out as particularly important and constitute the thll‘d fourth, and
fifth events to which attention will now be directed.

The first grew out of a paper read by C. C. Wllllamson at the .

Asbury Park meeting of the American Library Association in'igigon . .
“Some Present-Day Aspects of Library Training.” In this papf}r_ '

Williamson proposed a better-organized system of library tréining . -

agencies under the supervision of a' library training ‘board “which -
would adopt standards and regulate the certification of. hbrarlans.
This was the central idea which he carried into hls studies of all
types of library training for the Carnegie CorporatiOn from 1919 to
1921, and elaborated in September, 1923, in hls famous rcport on- -
“Training for Library Service.”t- ™ : C

The second grew out of two related actmns,\taken by the American
Library Association in 1920 and 192§ before the Williamson Report
was published.. In fact, they largely prepared the way for the dis-
cussion and acceptance of his report:NThey were the appomtment in
1920 of a National Board of Certification for Librarians and the
discussion of its studies and réports during the next two years; and
the adoption of a recommiéndation of the Gommittee on Library
Training in April- 192 3T$t a Temporary Board on Library Train- .
ing be appointed “tg?investigate the field of library training, to.
formulate tentauve\standards for all forms of library training agen-
cles, to devise Kplan for accredltmg such agenaes, and to report to..
the Council.’¥ : : -

The thl{d movement grew ount of the decision made in the first
half of*“the 1g20’s by the Carnegie Corporaiion of New York to
project™a comprehensive program of library development, including - -
education for librarianship, which assumed the form of what came to _
be known as the “Ten-Year Program of Library Service,” and which
resulted in the expenditure of approximately five million dollars,
much of which was for the support of various aspects of educatmn
for librarianship, :

* Carnegie Cnrpomuon of New York, Trasmfsg jor stmry Service (Ncw York: Upd:ke,
1523} :
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These three movements were so far reaching in their influence that
they merit separate consideration.

THE WILLIAMSON REPORT

The Williamson Report was the first to make itself felt. William-
“son spent considerable time visiting the existing library schools and
carefully studying all aspects of education for librarianship. Trained
in the field of political science, and experienced as a municipal
reference librarian and director of the information service of the
Rockefeller Foundation, he was able to view the sche@ls, objectively
and critically. His analysis of the status of library school faculties,
budgets, curricula, and students revealed a sitgation wholly unflat
tering. His prescription for the improvcmenl;df the condition of the
“schools included recommendations that they.become integral parts of
universities; that their staffs contain a_high percentage of full-time
instructors chosen for distinction indability and training; that the
first year of study be general and basic; that there be a sharp differ-
entiation between professional,a;id clerical studies, with the latter
largely eliminated; that specialization be reserved for the second and
third years; that financialssupport be substantially increased; and
that a national examining board be created to formulate require-
ments concerning lib\i-ah-y training in general and to pass upon the
credentials of library school graduates.

‘Here was a boldy penetrating analysis that defined the professional
field, describéd“the serious limitations within it, pointed out the
possibilitiqg‘bf improvement through advanced study and investiga-
tion, atid," in a very real sense, charted the possible course for a
sour{diﬁevelopment within the field. The report was widely discussed,

; and;)as a result in part of the preceding studies and discussions by the

‘Apierican Library Association of certification and training, many of

: thg recommendations were carried out later at Columbia, under
Dr. Williamson’s direction, and at many other library schools.

THE _BOARD OF EDUCATION FOR LIBRARIANSHIP

_The importan_ce of the work of the Temporary Libfary Training
~Board and its successor, the Board of Education for Librarianship,
from 1923 t0 1933, is probably less generally recognized and under-
stood by the present generation of librarians than that of the Board
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during the past ﬁfteen years Tn this. recent penod due to reduced _;: :
personnel and more Jimited funds, the Board has concerned itself

largely with routine; only occasionally has it undertaken: special
studies or. large-scale operations like - those carried en'--du'ring its
first decade. Among the accomplishments of the Board were: the
visiting of each school by several of its members, with an over-all
discussion of the school’s administrative organization, staff, financial
support, and curriculum; the preparation of minimum standards for
different types of schools and their accreditation; the publicationgf
textbooks prepared under its direction for the use of library school
students and librarians generally; the encouragement of thie estab-
lishment of schools in certain areas'and the dlscouragemens of others
that seemed ill-advised; the allocation of funds madg{ available by
the Carnegie Corporation for the support of exiseinig schools; the-
recommendation of endowment for new schools; the'establishment of
the American Library School in Paris; the prewsion of fellowshlps '
for librarians and prospectlve librarians; and{in 1933, the changmg _
of iis standards from a quantitative to a*qualitative basis. '
In this work the Board brought the\schools face to. face with the
meeting of standards imposed by. A’ outside agency. It dlscussed
conditions affecting the schools, ’W,lth administrative officers of the
universities with Wh1ch the schools were connected: Tt recommended
budgets to be provided by.d institutions contemplating the establish-
‘ment of schools. It cohterred with the Association of American
Universities concernirig)degrees to be awarded upon the completion
of the various currieta. And in 1933 it changed its standards from a
quantitative to g qhahtauve basts in order to give greater flexibility to
the schools m&ettmg up special objectives and engagmg more gen-
erally in. exXperimental programs. : '
Natura‘ily this kind of activity evoked criticism and opp051t1on
The'Sedond Activities Committee in 1930 reported that the work of
the Board had elicited more criticism, mostly adverse, than any other -
organization within the Association. 'The Board responded splrltedly
It stated that the inspection and the accred1tat10n or nonaccreditation
of schools was a difficult task to perform and that. measuring the
effectiveness of the schools and classifying them accordingly naturally
led to differences of opinion and, in some instances, to pointed resent-
ment. In general, the profession rallied. to the Board's support,
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some of the critics reversing themselves to the extent of suggesting
that greater financial support be given the Board in order that it
might carry on its work more effectively.

This kind of activity involved the Board in certain mistakes. At
the beginning, it lacked some of the familiarity that present library-
school faculties have with admission requirements; university organ-
ization and procedures; undergraduate, graduate, and professional
ccurricula; and the attitude of graduate faculties concernmg\profes-
sional studies and degrees. A case in point is to be noted in the
Board’s dealing with the Association of American Universities con-
cerning the degree to be awarded upon the complétibh of the fifth
year, devoted to professional study. The Board acCepted the ruling of
the Association that a certificate or a second ‘Bachelor’s degree be
awarded instead of a professional or Master’s, degree. Acceptance of
this ruling in 1926 has been responsiblesfor much of the confusion
concerning the proper content of the preprofessional, professional,
and graduate-professional curriculam’/and for salar)r discrimination
against holders of second Bachalmr § degrees, since it was not clear
what the degree stood for. NcVerthe]ess the Board set up a pro-
gram to the effectiveness Q‘f. which the Williamson Report and the
grants of the Carnegie Qorporation greatly contributed. In fact, it
largely provided the 'ﬁ*amcwork within which the schools have
carried on for the past quarter century. -

THE TEQ-YEAR PROGERAM OF LIBRARY SERVICE OF THE
y \~ CARNEGIE CORPORATION

The T‘en Year Program of the Carnegie Corporation helped make
pOSSIblf: the implementation of the recommendations of Willfamson
- and of the Board of Education for Librarianship. The Corporatlon

-pmwded funds for the Williamson study and. it financed in large
measure the program of the Board of Education for Librarianship
“ during its most active period. It aided in merging the library schools
of the New York State and the New York Public libraries at Colum-
bia in 1925, and contributed $25,000 annually to the support of that
_ school from 1925 to 1935. During the same period it contributed 2
similar amount annually to other then-established schools upon

- . recommendations made by the Board, and at the end of the ten-year

period it distributed the million-dollar principal among them in the
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form of endowments. It 11kew15€ provided for the estabhshment of o

the library school for Negroes at Hampton Institute and the School of .
Library Science at the University of North Carolina. And in 1926, ~
upon the recommendation of the Board and the Chicago lerar}r :
Club, it made available funds for the establishment and endowment. '
of the Graduvate Library School at the University of Chicago. In-
1929, after the re-establishment of the School of Library Service at
Columbia and the provision for advanced study there, at Chicago

and at the Universities of California, Ilinois, and Michigan, it esti
lished a number of fellowshlps from Wthh in the following ¢ de:cade o
03 hbrarlans benefited. - Do N o

2
TH_'E. ESTABLISHI\IENT OF THE GRADUATF LIBRARY SCHOOL

The establishment of the Graduate lerary SChooI at ‘the -Uni-
versity of Chicago may be considered as thelsixth event in the
historical sequence.” In 1925 the Carncgie/@orporation issued its -
famous Office Memo called the ”Ten—Yé}r Program in Library
Service.” This memorandum followed' the report of Williamson, .
the report of the: Temporary lerary 'Trammg Board, the appoint- -
ment of the Board of Education fors ‘Librarianship, and the- ‘publica-
tion of Larned’s The Americap Public Library and the Diffusion of
Knowledge in 1924. This,program involved the expenditure of
$5.000,000. One of the Rms included in it was, as President Keppel
phrased it, “an allotmgnt of one million dollars to make possible a
graduate library schQOI of a new type which could occupy for the
librarian’s profession a position analogous to that of the Harvard
Law School or {f1¢" Johns Hopkins Medical School.”

Wheeler,, ;Kfus Progress and Problems in Education: for stmman-
ship, says; “The founding of the Graduate Library School - . . may
welldtinm out to be of greater influence on library training and on .
hbrananshlp than ‘the publishing .of the Williamson Report i 111.192 3.
or the establishment of the Board of Education for Librarianship in
1924.” Miss Howe, in her Two Decades of Education for Librarian-

- ship, remarks that the School fully met the criterion that it was to be
“an integral part of a university which meets the standards for gradu-
ate study laid down by the Association of American Universities.”

Whether the statements made in the Office Memo by President
Keppel or these statements by Mr. Wheeler or Miss Howe have been
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realized, it is probably too soon to say. Nevertheless, its establishmen
stands out as one of the most significant developments in the history of
education for librarianship in America and may be commented on at
some length, since the conclusion of the twentieth year of its opera
tion is being celebrated at this meeting. :

This significance is to be seen in several facts. The ﬁrst was the
composition of its initial faculty. Contrary to the expectation of the
profession, it was drawn in large measure from disciplines other than
that of librarianship. Its head was drawn from the field$\of higher
and rural education. His principal contact with hbr:mes had come
through a survey of college and university libraries.\ A second men-
ber was an expert educational investigator, with, a special penchant
for investigation of the sociological and_pSyehological aspects of
reading. A third was a historian with a brilliant record in the field of
medieval scholarship, one of whose majc(s works deals with medieval
libraries. A fourth, with a special mtcl%:St in Arabic manuscripts, had
grown up in the University of MIclugan library, had taken his
Doctor’s degree in a theologlcal seminary, and had come to the
School via service in the reorganization of the Vatican Library and
the study of American college libraries for the Carnegie Corporation.
Of the three other members of the staff prior to 1932, one had come
from library schocl and extensive graduate training, another had
long and varied hhrary experlence and -another held a Doctor’s
degree from a theologlcal seminary and had served as an expert on
- rare books in{ the Newberry Library. When I came to the headship
of the Schoakin 1932, only one member of the then existing staff had
coime up@irough the reguiar channels of library schools and work
ina pubhc library. The “irregularity” of the group was seemingly s
glarmg to the strictly library-minded members of the profcsslon
that it was not until the Board of Education had changed from
quantitative to qualitative standards in 1933 that I dared submit the
application of the School to it for inspection and accreditation!

- The value inherent in this unusual situation was fourfold. Here
- was a staff, several of whose members were familiar with the cur-

“r . ricula and procedures of professional schools in other fields; it was

untrammeled by the crystallized form of the prevailing curriculum
- of education for librarianship; it was acquainted with the fields of
'.__:b1bhography, hlstory, education, psychology, and socxolog}f upon
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which 11brar13nsh1p could and must draw for its enrlchment and it

was extensively  trained in scientific methods-of graduate study and -~ ©

research. The effect produced upon the library profession  was

similar to that of shock which is sometimes essential in bringing. .

back to reality the sufferer from amnesia and other mental disorders.
In this instance, the shock was desirable to jar the profession out of
its prolonged devotion to-the practical techniques set up by Dewey. .
and at no time thereafter wholly satisfactorily departed from. :

- A second value was the separation of the head of the School'ffom = - .'

the administration of the university library. A program of advanced

study, anCStlgatIOIl and publication had to be set up. An\eﬁ'ectlve_ -
staff had to be organized, and leadership and guldancc had -to be -
provided for graduate students in a new and undevelooped field. This: .

called for the full time, energy, and thought ofthe head, and for
freedom from the innumerable decisions which theéadministrator ofa-

large university library- must make daily, F;ee}.i’bm from sach inter-

Tuptions was essential in order that the d&a}}éould devote such time.
as was necessary to the consideration {of the “changing needs of
librarianship” .and to the fonnulaiszon of a program sultab]e to
meet them. L . A& . . . s '. _
These were initial vaIues. "O'thers have accrued -throughout the'
years. At the head of the lateex may be placed the developmeént of 2
critical, scientific attituckom the School’s students. They have been:
taught to challenge upproven assumptions, to devise expemmental

techniques for the solutlon of unsolved problems, and to reach con-

_clusions only afte{ thorough examination -and testlng -
The School 4135 also developed an extended series of 1mportant
library publitati ions. Its series, Studies in Library Science, now con-
tains moreithan thirty volumes, many of which ‘have been notable in
the m:}vancement of various phases of librarianship. The Lzbmry
Quafteriy has regularly published the results of extensive investiga-
tions and its reviews have critically appralsed the 1mp0rtant hterature
of librarianship and related subjects. : o :
Through its teaching and publications the School has hkewme con-

tributed to the development of a philosophy of librarianship, the = |

lack of which had long been decried. Munthe, in writing of Butler’s
An Introduction to Library Sceence pubhshed in 1933,2 sald “Dr
2 Umversny of Chlcago Press '

55



EDUCATICN FOR LIBRAiUANSHIP

Butler employs a universally valid process of philosophical reasoning
in an attempt to show it is impossible to understand a social instity.
tion like the library without scientific investigation of the sochl,
psychological, and historical problems that attach themselves to it. .,
Butler’s little book is the first attempt at a scientific synthesis of.
library science in its various aspects, and a step on the road towarda
philosophy of librarianship. Some day it may rank among the
classics of the library profession.”

This was a first step in the formulation of a philosophy of h.branan
ship. J. H. Wellard, in his Book Selection, ItsPrmapIesandPmct:ceﬁ
and The Public Library Comes of Age,* has taken a second step. He
set the library in its relation to the fields of hlstory, Hterature, hibl
ography, psychology, and sociology. He gathered up the results of
many of the studies of the School and worked them into 2 sustained
synthesis that may well be studied by all $tadents who would under
stand the bases upon which the public ibrary movement in Amerlca :
and England rests. : O

The School's publications have) contributed another factor of
importance to the acceptance gfVibrarianship as a scholarly profes
sional discipline. They have-¢larified the field of librarianship and
have made it understandable to scholars in other fields. Munthe, in
writing of Joeckel's The Government of the American Public
Library,’ said: “Ong'might be tempted to say this treatise alone is
sufficient documcnéry evidence in justifying the existence of the
School.” 4 Metmpohtan Library in Action, by Joeckel and Car
novsky,® and The Chicago Public Library, Origins and Background,
by Spenﬁi‘“ ‘evoked the interest and commendation of the historian
and political scientist as well as of the student of American social
_ mstlliutions Illustrations might be drawn of the impact of other
~ publications and studies upon other fields, particularly of the pub-
- lreations growing out of previous conferences like this one, but
these are sufficient for the purpose of showing how librarianship has
- been enriched, and how other disciplines have profited from this
activity of the School.

Skepticism as to the value of the Doctorate in librarianship has

"Lo_ndl\m: Grafton, 1957. . 2 Ibid,, 1940.
4 Ibid., 1p40, ? [bid., 1943-
" ® University of Chicage Press, 1935.
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also been. reduced certamly in umversuy and research. hbranes 1f'-f _
not in public hbranes, owing to the leadership and accomplishments .

- of graduates of the School. Wheeler bears testimony to this fact: and -

Munn, who in his Conditions and Trends in Education for Librarian- - N

_ ship (1936)* maintained that library schools were not’ training for

leadershlp and that comparatwe!y few librarians: with advanced o

training were required in cities like Pittsburgh, somewhat modlﬁed
this statement. in  his American Library Association pres:denual _
address, “Fact versus Folklore,” in 1940.° There he str: essed the point
that if libraries were to respond effectively to changing needs .they
must have objective studies of every kind, particularly candetning:
the reading interests and abilities of -their patrons. Through its .
graduates who hold Ph.D. degrees, the. School has demonstrated that
extended training in advanced studies and research.nat only tends to
insure such competence, but -that it does 'sq njore qmcLly than
prolonged experience. - . N\ . S

- These influences may be thought of as h%wmg been tangentml to
education for librarianship. Three tha’t have affected the subject
directly will now be pointed out. _w\* o

The first is the contribution the Sehc)ol has made to the . upbmld
ing of the staffs of other schools,:JAt the very outset the School held
conferences for the training/QF teachers in library schools. - In the
two decades since its establishment, it has steadily supplied directors
and staff members to th\[‘acu]tles of other schools. The number of
holders of advanced degrees in faculties of other schools has steadily
increased since 1939 and several schools which began offering work
leading to the Master’s degree and the Doctorate in librarianship in -
1948 or haveé{rengthened their work-at the graduate level, will be.
staffed inseohsiderable measure from the School’s. graduates Wlth
hlghel; degrees : : : .

Thessecond direct contribution has been the example the School
has setin formulating a professional curriculum that proceeds logde ly
through the various stages of general, preprofessional, professional,
and graduate -professional education. It first undertook this step in
1941-42. That it was able to do this was due In part to the organiza-
tion of the School as an integral part-of the Umvemty of. Chlcago

®Carnegie Corporation cf New York.
¥In 4.0:4, Butle:m, 84 (1940) 78-84, 402,

g §
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Without reference to a general graduate school, it has been able 1~
work out a program in keeping with the spirit and structure of the
University that breaks away from the excessive techniques of the
Dewey tradition and that prescribes the nature of the preprofessional.
and professional fields. It has done this not in the old framework, but
in a new framework in close cooperation with other departments and.
schools. This development holds promise of the highest order.

The third direct contribution has been the steady provision during.
the past two decades of fellowships, scholarships, grants-in-a\id and
research assistantships for graduate students in hbrananshlp, from
which a hundred or more librarians have benefited.. Many of the
beneficiaries have been employed in surveys and studies conducted by
the School, have published the results of their inivestigations in the
Library Quarter!y and the series of Studies in Library Science, and
have gained experience in attacking library problems from which the
profession generally has profited. ) '

This activity has by no means been dimited to the School. On the
contrary, the Carnegie Corporation\provided a series of generous
fellowships from 1929 to 1942 in hich gg librarians participated,
- and library schools in generals «have offered scholatships, fellowships,

and assistantships to a growing number of students throughout the
nation. This activity hés emphasized, however, the fundamental
importance of such a§s\stance for graduate study and the enrich-
ment of library serhce

THE ¢ CONTRIBUTIO\I OF PRACTICING LIBRARJANS

The mﬂuc}lce exerted by practicing librarians constitutes the
_seventh \spect of the development of education for librarianship.
- This ha,s been in the main of a conservative nature. However, there
: 'haye ‘been notable exceptions. Perhaps the two most notable have
- Beeh the approval by the leaders of the American Library Association
~ in 1883 of a library school as preferable to apprenticeship for the

. training of librarians, and the constructive work of the Temporaty

Library Training Board and the Board of. Educauon for Librarian-

B ship from 1923 through 1933.

Against these significant developments is the tendency for many

- practicing librarians to insist that graduates of library schools joining

E their staffs _shoul_d be able to render the kind of sérvice normally
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_ expected of apprentlces an. thEII' own. hbrary syst ems.. Placemem of"_"'-_.i
- advanced students at higher than beginning levels, particularly by

public libraries, has been fairly difficult; and opportunities provxded

by libraries for leaves of absence with pay for advanced study and for - B
assignments to, tasks involving extensive specialization, experimenta- ~ -

tion, and research, have been comparatively few. Part-time positions - -
have been more generously provided, particularty by the New York
Public Library and the libraries of universities whose library schools
have formerly awarded the Master’s dearee ' : ~n '
THE ROLE OF CERTIFICATION AGENCIES Ko \ '
Education for hbrarlanshlp has likeiwise felt the i nnpact Qf‘ accredlr- _
ing agencies within and outside the field of librarianship 'The adverse
effect of the ruling of the Association of American Umversmes upon
the degree awarded for the completion of the oli¢year professlonai'
program has already been noted. The role of ¥ graduate faculties in
determining the conditions under which gv{aauate programs of the-

schools ‘are to be.carried out has alsozhgen suggested. The part'

-played by school accrediting ageneles dnd state. ceruﬁcauon _boards :

has also been extremely Important : : L

The point does not require elaboratlon. The example in the states_ -
served by the Southern Assomation of Colleges and Secondary Schools
will suffice to. show the exten‘ls of this influence. Before the Southern

-Association adopted . 1t§\5tandards for the training  of hlgh school

librarians in 1927, there were only two library schools In the area.

The establishmenp, ot ‘the standards stimulated the organization of
schools at \Vll]la‘ﬂi and Mary, the University of North Carolma,.
George Peabc{dy College, and Louisiana State University; and of
departmem‘s of library science for the training of school librarians
in a score ‘of additional institutions. State aid for public libraries has
likéyise made it possible for state library agencies to set up definite
professional requirements to be met by county and regional librarians.
All these reqmrements have had to be considered by the schools and
have been reflected in the programs of study offered by them -

STUDIES OF THE PAST DECADE

The nmth mﬂuenee to be e0n51dered in the deve]opment of edu-
cation for llbrarlanshlp has been that of related studies which have
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proliferated during the past decade. I shall not undertake to single
these out by name. Some of them were related to the fiftieth anni
versaries of the schools at Columbia and Hlinois. Others have been
undertaken for the Carnegie Corporation, Still others have been
developed by members of library school staffs. All have dealt with
various phases of the subject. They have analyzed conditions, pointed
out limitations, and prescribed remedies. Fortunately they have been
projected against the background of from fifteen to twenty-five years
of experience of library schools as parts of American universities,
They reflect the influences described in the foregoing sections of this
paper, and provide in large measure the foundatiehef the new
curricula recently put into effect. This new devélopment will be
looked back to in the future as marking a sighificant advance in’
education for librarianship. O -

/N

NEW CGURRICULA

Finally, passing consideration muqt’\b\e given to the new curricula
that are emerging from these stidiés. They represent something
more than individual opintons,\ They are the outgrowth of studies
-which have preceded them and they embrace programs of action
which will markedly affect? the future of education for lbrarianship.

- The most obvious chémge in the new programs is the change in
the degree to be awar\déd at the conclusion of what has usually been
considered the fifth)year of undergraduate and professional study.
The second nglielor‘s degree is to be dropped by a number of
schools and the*A M. or the M.S. is to be awarded. .

The change in the degree, however, is not the most fundamental
change. \{fr is only superficial. The most significant change is to be
found. m the nature of the curricula leading to the new Master’s
dqgrt:e Requirements for this degree have been restated and repre
Sent an attempt at placing preprofessional, professional, and graduate-
- professional studies in a logical order and in keeping with the spirit
of professional and graduate study. The pressures exerted by under-
graduate colleges and graduate schools have been relaxed to such an
extent that a more realistic approach to the professional require
ments of librarianship has been made possible. '
- The content of the curricula also exhibits extensive change. A
~ glance at the courses offered at Chicago, IHinois, and Columbia, for
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examp]e reveals a sharp break trom the mles of conrses eontamed n
the minimum standards adopted by the American lerary Assoc1at10n
upon the recommendation of the Board of Education in 1626.° A core
curriculum introduced at the uudergraduate_ level Teplaces much of
the former curriculum, New courses such as The Library and Society,
Books and Libraries in the Cultural Process, Communication and
Libraries, Readers and Reading Interests, The Resoitrces of Libraries,
The History of Scholarship, and' Methods. of In\restigetion are com-
hined with other professional courses and seminars as well as graduate
courses from other disciplines. In two new instances they are ton-
tinued beyond the fifth-year level with advanced courses and seminars
leading to'the Doctorate. Closer integration with other schgols and
departments has been effected, with consequent enrichmént through-
out the entire professional curriculum. The total result is the pro-
vision of a program of professional and: intell¢cfual content that
should go far in. giving the future librarian the background; com-
petenice, and scholarly understandmgs that wrll\)etter fit h1m for the
exactlng demands of American librarianghip. -

It is upon this kind of foundation that education for librarian-
ship is-being placed today. After sigly years, the framework estab-
lished by Dewey and only- partlyvinodified by ‘Williamson and the
_Board of Education for L1brarransh1p has, in considerable measure,
given ‘place to the framewdr’k fashioned by the needs of modern
librarianship. - From these\ehanwes generaIIy long overdue hbrarlan-
ship stands to proﬁt greatly

" Discussion
| P.IAROIILD' -.LA'NCO.I.J.R.'.. '; o -

N I READ over and pondered Dr. W Ilson s fine paper and as I
have been reading -here and there ‘in the quite substantial
body of literatute that has accumulated in the field of library educa-
tion, a few points seem to me to be w orthy of further attention. As
they are somewhat individual umts, the . order m which they are
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presented has no meanlng and there is not much dlrect relatlonslnp
between them S

FROM PRAGTICE TG THEORY

The first point concerns itself with the deﬁnlte shift that’ has taken
place in the last half century from an empirical orientation of library
education to a theoretical orientation.

You no doubt remember the comment of Melvil Dewey on the
proposed course’ of study for the first American Library Sshool n

whlch he said: _
RO\

The course will include little of the antiquarian orl}}isterical €x0ept
where necessary to illustrate or enforce modern methgds, Its aim is entirely
practical, to give the best obtainable advice with Specific suggestions on
cach of the hundreds of questlons that rise-ftarn the time a library is
decided to be desirable till it is in perfecKworklng order, 1nclud1ng 11:5
admmlstratlon D : :

Now this could be, as someone has ‘aptly put it, no more than an

enlightened apprenticeship. Inﬂeed it was not intended to be more

than that. '

) Almost immediately, ho‘wever the intellectual 1mpoverlshment of
* such a program was a,pparent Suggestions for the broadening and

deepening of the (qyriculum offered in the library school. wer

made -in many of the reports and debates which appear in the
literature of the> 18g0’s. In the report on the Albany school delivered
at the Nevn Hampshlre ‘Conference in September 18g0, E. €

Rlchard\n said:” -

The! ahm of the School is to teach library economy. It makes little pre-
_ 't,entﬁan to covering the field of library science. This is to be regretted and
: ‘}( is hoped that the broademng will be extended

:_Yet fifty-six years later it was st1]l necessary for Dr. Danton to state:

There can be liftle doubt on the part of those who are familiar with
-~ «even the best of present-day curricula, that the latter make too little dis
- sdinction between those aspects of library work which are professmnal and
: those which are not. . The Schools teach skills which are not needed of
. ,should not be needed by the protessxonal workers '
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’\Iewertheless, the locus had ‘been shlftmg all durmg those dccades :

until now in the new programs we find that they can be described as’ ;
placing their emphas1s on the theoretleal aspetts of the sc1ence of__..-. .
hbrarlanshlp o _ :

. CHANGING ROLE OF THE SCHOOL"?

The second sallent point has to do with the chdngmg role played by_ .

the library school within the profession.. For the most part,.it'is = -

apparent in the willingness by library school faculties L0 assume \the
responsibilities of intellectual leadership. We can see, as. e, read
the early literature, that the pioneer library school was, to :111 mtents:
and purposes, the servant of the profession. The job oby the hbrary'
school was to train workers. Librarians in the ﬁe]d Knew what they
wanted and the school was to provide it. While many librarians of
that day felt they could do the job better themselves in a training "
class or an apprentice assignment within theit’ own libraries, they
were for the most part willing to transfer sﬁch training activities to

schools established for that purpose. It 4as not to be. expected how- ..

ever, that the faculties of the llbrai'y schools would make’ many
suggestions as to what should be; liicluded in the course.. L
This, it seems to me, has chsmged In Wheelers 1946 report :
he says: ’\ - o o S

The aim. of the schi&gl should be to review and gremtly strenothcn
' the present fabric of libragianship— —and its activities—and to see what may
then be sensibly added 1o it. The schools will then have a definite basis

for their thinkingy {hen‘ curnculum and the phllosoph} of Iihtarlanshlp S

that seems 50 fzkswe

William H\]esse ina paper before the Southeastem Library Asso-
ClatIQQ sees n that statement the newer concept made manifest. Mr.-
Jessefdels that what Mr. Wheeler. is really saying.is that the ivhole
question (of curriculum) should be left largely to the Ilbrary schools,
but that the library schools will want to go much dceper into the
problem of librarianship than a mere hearing and: tabulatlon o[
.employer needs. He then goes on to say:

VT

In other words ironically enou011, ‘the hbrary schools are bemg adwscd .
by certain of us not to take our advice at all but to go their own way,
teaching what they, as experts, thmk shou]d be taught in order to

_61_




EDUCATION FOR LIBRARIANSHIP

strengthen the present fabric of librarianship, being careful of course not
to become arbitrary in their desirably academic aloofness,

The product of suc.h training should indeed, strengthen libra.rianship,
. and the profession will gain by this purer approach to its problem.

~ No one connected with education for librarianship, in the active
sense, will deny that his first responsibility is to provide new members
of the profession, trained and educated for the task they are to per
form. Educators are becoming less and less willing, howeyer, tha
‘the description of that trained person should be compiled by the
employers of the moment. A large part of the educator\s unction in
this latter day must be antlmpatory, to decide what deveiopments and
directions the profession is likely to take in thé Tyture—perhaps in
some cases to decide and determine what course it should take it
the future and then to prepare people whowill bring it to fruition.
Students are to be trained not only fop, their first jobs after leaving
library school, but for the job they will"be holding five or ten years
later. The profession of librarianship’has grown too great in stature,
too complex in its organization, ¢o rich in its intellectual content,
let preparation for it be in, the hands of those who are concerned
only with immediate need\s

EME?«:ENGE OF THE EDUCATOR
N\

And this leads mX'to my third point, namely, that we have seen
through the yearsthe emergence of the professional library educator,
into whose hgnas can be entrusted the specialized task of preparing

" librarians fe¥ the future.

The day when teaching I1brary school students is the part-time
duty &f busy and already overburdened administrators is past. The
jeb of the educator is as big and as time-consuming as any comparable
administrative position. If it is true that the administrator actually
never leaves his work, how equally true that is for the teacher.
Library education must be in the hands of those who are continually

_and constantly appl)}ing the fullest measure of their talents and
energles to their particnlar segment of our professional work. Courses
of intellectual depth, lectures that are worked and reworked into
.- books, research programs that lead to significant contributions to oot
: li;erature will never be the creation of part-time instructors. Thus,
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it is good that we can see the gradual composition of a group 0[ men "
and women with extensive academic trammg with: sufficient profes-
sional experience to insure an awareness of field problems, with
demonstrated competence as teachers in the fullest sense of the term,
and with the vision and zeal of the best within our professwnal corpus.

You will note that I have not stréssed a need for extensive profes-
sional experience. Yet we have heard it {requently said that library
school faculties are too remote from the field.. In the earlier days of
library schools, when it was felt that practical information was svall
that needed to be imparted to the neophyte, this'may have béenr true..

As the center of our orientation has moved from the. purely prac-
tical to the theoretical and intellectual, the need for. ‘such experi:
ence, it seems to me, becomes léss and less marked. A pomt of fact, a
case could be made that for certain teachers ordor certain areas of
our discipline, too much practical experience would be a hindrance -
rather than an aid. Our profession has now z¢ached the point where it
needs the theoretician as well as the pract\tmner—theoretl(:lans who
have not been repressed by the defeatisth of the field worker. The
best ideas do not comie from him wﬁo knows already that they will.
not work. I would far rather t,hat the student be stimulated by
concepts and ideas which may 2t the moment be quite impractical
than to have hlm lose thedideas which may be commonplace ten
vears hence. . ¢ :

No, the great contrﬂhnons to library education that have conte
during the past quq(ter century have not been the result of fortuitous
circumstance. ‘They have come because the problems of library edu-
cation have %eﬁ attacked by those competent to do so and because
library education has been subjected to the crmcal appralsal of
hbrary e\dutators and not librarians.

Phapthis group is feeling the kinship engendered by then‘ comimon
task ¥ becoming ‘increasingly evident. Dr. Wilson noted the first
organization of library educators, the American Association of Library
Schools. The first issue of its News Sheet has just appeared. More
recently, the Division of Library Education within the American
lerar} Association has been founded to prowde a professional meet:;
ing ground for a larger membership.” Proposals have been made-
calling for the creation of a Yearbook of Library Education as well
A a quarterly fournal of Library Education. While these are not the
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activities of moribund institutions, it should be noted that so far
they give only the promise of successful professional effort. We mugt
regretfully agree with Dr. Wilson that as yet little has been accom
plished by any of them.

RELATIONSHIP TO EDUCATION

For my fourth point I venture to suggest that there has been,
through the years, a growing awareness that the discipline to which
librarianship is most closely allied is the field of education {I'\refer to
the conscious recognition that all libraries are educanqnal institu-
tions and, by analogy, that all librarians are educaters, This aware
ness has been revealed, though never fully or ar.hqu,mtelj,r explmted in
the corollary courses suggested to library schoglstudents and in the
fact that librarians and library school insgrdetors have often been
- recruited from the teaching profession. ItMhas been no accident that
so many of our schools have been, and are, attached to teacher
training institutions. x\

DEVELOPMENT OFOSPLI‘&CEI\IENT ACTIVITY

~ Finally, and this is my fifth* pmnt, no one can look at the historical
- development of library,. education in this country without being
. impressed by the attention that has been paid to placement activity.
It is, I think, truetthat none of the other professional schools bas
developed such eXxtensive services in as formal a fashion.
-, It is also heaftening to see our growing maturity reflected in the
- changing Philoéophy (if it may be so dignified) which has set the
pattern of this placement work. It might be characterized as having
‘passed. th\rough three successive steps. The earliest, and most regrel
table\, was the maternalistic period. Time was when the student was
tcﬂd at graduation: “Now don’t worry, take this job, work hard, don't
say a word, and we will watch over you. When you are ready we will
see that you are moved on.” There are still, to our detriment, many of
our fellow workers who develop a real guilt complex at the Tustful
o thought that they might like to look for a new job. This was followed
- by the laissez faire period, caused by the depression. The student was
“told: “We would like to help you, but there really isn't much that
- we can do.- Take anything you can get and be glad for it.”
_'EIn recent years there. are some signs that we have entered what

]
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might be called the democratlc perlod Honest eflorts are bemg
made by placement officers to inform their graduates of the job "
possibilities that exist, and to further the applications of anyone who
fecls he has the qualifications for any particular post. Devices, as.
objective as possible, have been installed to bring prospectlve em- -

IN THE UNITED STATLS e

ployer and employee together. The situation is hopeful. -

Here, then, are five things that have been associated with educauon R

for librarianship during the period under review. They are mean-’
ingful in establishing the historical frame ‘of reference for"\pur

further d:s(:ussmns.

-.’\ \
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Abroad

LEON CARNOVSKY

DUCATION FOR librarianship in any country may be\undﬂ-
stood best in the light of conditions that brought'it fnto heing,
Library philosophy, like the libraries themselves, varies from country
to country, and library training itself may be expected to differ too.
In the United States, education for Ilbrauanshxp began in 188y,
This was more than thirty years after thé\opening of the Boston
Public Library and eleven after the foungding of the American Library
Association, an event mgnahzmg the cﬁlmmanon of a long period of
public library development in this country My point is that formal
education for librarianship cq.;nﬁ after a long period of lbrary
operation, and problems of cutriculum construction were therefore
resolved in the light of thelibrary practice then known. Organizz-
tion of collections for useqvas the touchstone; hence, the emphasis on
technical services, on peference work, and on aid of whatever sort to
the reader. Even “H}h the later development of academic libraries,
the emphasis remdmed much the same—an interesting commeniary,
since nowadays we tend to stress differences between the two types
of library. ~¢
“The Entepean library tradition is not only much older than our
- own; m{are important, it is different. Here one tends to equate
Am«:rlcan Iibrarianship with public librarianship; the European
. tradition has always stressed preservation of books and their limited
use. The contrast may have been overemphasized; nevertheless, it 1s
real. And becanse the distinction is real, preparation for librarian-
ship on the two continents has naturally taken different directions.
From the very nature of European libraries, it was inevitahle that
the librarian came to be regarded as something of a fusty scholar,
~with no distinct profession as librarian and therefore without the
- mecessity of special preparation. Only as such conceptions under-
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wernt a change could the profession of librarianship come of age. and .

the development ‘of programs to prepare for it begin: And when

they began, they took a different form in Furope from that in.
America, because the students were being groomed for different”

kinds of libraries. France and Germany stressed archival and research -

libraries, the United States—and Iater England—public libraries, This
contrast has been pointed up very sharply by John D. Cowley in his

comment on the English librarian—and, may I add, by extensmn on

the American librarian as well: - - o N\

The Enghsh librarian is much Iess'concerned . .. with, ©poks as
depositaries of knowledge than with their storage and distribution. He
isin fact more interested than his continental colleagues i in the admlmstra-
tion of a service to the public and the satisfaction of ;1 pubhc need, and
much less interested in the actual contents of the beoks under his charge. .
He is an administrator Tather than a scholar. Evén his treasures; carly - -
printed books or manuscripts, he regards as Juxtries, things not to be

sought after if the supply of modern l1teraturato the public should suffer .

in consequence. If he has an exhibition i rare books or prints he will .
show the professional visitor how well i, 35 laid out, invite him to notice -
the careful adjustment of the Ilghtlng, or explain the construction of the
showcases. . . . His motto might bey “Think of everything”—the acquisi-
tion of hooks, their storage, she lighting, heating and cleaning of the
library building, its equ1pme’n‘t and staff and all the technique of organiza-

tion; but his interest in sI{e tontents of books is limited to the est:nnauon '
of their value as a means of information or recreation. :

LIBRARY EDUCATION IN GREAT BR.[IAI]\:

Because i erlca and in England the concepts of the hbranan :
have muchga‘n common, it seems appropriate to begin this brief
survey ,gf, education for librarianship abroad with Great Britain.
TheRritish Library Association controls the preparation of librarians:
to a¥ar greater extent than does the American Library Association, -
even through its Board of Education for Librarianship. In England
the highest professional recognition is to become an F.L.A.—Fellow
of the Library Association. The librarian earns this dlstmctlon in
one of two ways, and both ‘entail a series of examinations for the
final hurdles. Naturally, these exammatlons influence the nature of
one’s preparation for them. : :

The most common methods of preparanon are to attend a series of
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lectures, to learn by expenence, or to learn through mdependcnt
stucdy, Or, one may enroll in the correspondence courses conducted

. by the Association of Assistant L.ibrarians., There are three series of-

examinations: the entrance, the registration, and the final; the
candidate at the higher levels is assumed to have demonstrated his
ability at the lower. The examinations now given are roughly com-
parable to the elementary, intermediate, and finals which formerly
prevailed. Since the present examination structure is-an outgrowth
of the earlier one and in many respects is comparable to it; #¢'shall
first consider the three levels of examination given in(“i945 and
reported in the Yearbook of the Library Association for 1946

To qualify at the elementary level, all but ,thc graduates of
approved universities must pass a six-hour exammatmn—half of it
concerned with English literary history, the rest with technical serv-
tces and library administration. This elementdry examination is not
considered difficult, one writer asserting, that experience as a junior
assistant alone should provide the necessg}y knowledge. Three repre-
sentative questlons asked in the 194% ‘elementary examination, one
from each part, are as follours

a. Write a critical apprecmtaon {not more than goo words) of one of
the following: the child€haracters of Dickens; the women of George
Eliot; the men of Jane Austen,

b. How is the Main 6r"Author entry made by the Anglo-American Code
for (a) the vocaDscore of an opera; (b) a concordance to the works
of Tennyson;¥¢) the writings of a woman who has changed her name
after having' written under an carlier one; (d) a pubhcauon of a
local m@;xtutlon?

c. In what ways do you imagine ‘that the postwar penod is likely to

_a&ec’t your career as a library assistant?

- Cc;ilslderable choice of question was permitted throughout.

Candidates who had either passed or been excused from the ele-
mentary exatnination became eligible to take the intermediate
‘examination. This dealt with two subjects only: classification and
_ Cz}taloging,- each divided into a theoretical and a practical exam-
- Ination. Six “theoretical” questions had to be answered in a three-
' __-hour sitting. For example

(Clasmﬁcatlon) “To recogmze a class-is to recognize the umty of
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essentlal attnbutes ina multxphc:ty of individual mstdnces (A
Wolf; Textbook of Logw) Explain this. : - :

b. (Cataloging) Cutter says: “In regard to the authior entr}’ it must
be remembered that the object is not merely to facilitate the ﬁndmg '

~of a given book by an author’s name. We have also to provide for' .
‘the finding of all the books of a givén author.” Discuss this 1 in con»
nection w1th the Angio -American (1 908) Code.

In the practlcal examlnatlon 1n clasmﬁcauon -the candldate, usmg s

the Dewey schedules, was asked to assign the Decimal classlﬁcaum:{ to
twenty books. In .the practical cataloging- examination -hé\\was .
required to provide the full main entry for each of ten books .the-
complete transcript of their title pages bemg given; he 486 had to
indicate other entries and references.for a dlctlonal':)ir t:atalocnr and
index entries for a classified catalog. . . /7 - -
The candidate who passed this examination and ﬁemonstrated his
knowledge of a foreign language was entitled to call himself an .
Associate of the Library Association, and hél¢ould then prepare for-
the final examination. Before taking it however, he had to show -

knowledge of a second forelgn language; and he must have worked:

for at least three years “in an approved Library for an approprlate

salary”—this last a somewhat odd.} sign of competence SRR
The final examination was, in three parts; two papers requlred on

each part. The first part, oh English literary history, included . one -

paper on the general ﬁek{and one on a special period. The questions

are truly searching; only persons who have undergone a- thorough
discipline in Engllsh literature could answer them intelligently. . Cer-

tainly they compare well with questions that might be asked of a =

Doctoral candidate in English in this. country; for example: “Outline
the chief sidges in the growth of the Arthurian legends, and dem0n~
strate their appeal to English writers down to modern times.” In’
place " at literary hlstory, however, the candidate could elect the
literafy history of science, or the literary history of economlcs and
commerce. In either case the two papers were reqmred and the
questions were not easy. : : .
The second part of the final examination dealt with blbhography _
and book selection. The candidate wrote for. three hours in the
general field, and in addition he prepared a paper on each of two -
selected sub]ects These could be historical blbhography, or paleog
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raphy and archives, or indexing and abstracting. The third and Jast
part of the final examination consisted of advanced library admin-
istration, two papers being required, the first termed fundamental
and general. For the second the candidate could elect. public
- libraries, embracing urban, county, and school libraries, or uni
versity and special libraries. ‘‘Administration” for the purpose of
these examinations includes library objectives, government, ergan
ization, professional associations, even professional literature. Suc
cessful performance through this final series of examinatieng-entitled
the candidate to recognition as a Fellow of the Library Assuaatlon'
one feels he certainly had earned it, N

The present examinations are similar to those fescribed. The
registration examination differs from the interinediate in that it
includes—besides classification and catalogmg}—,-blbllograph}, assist-
ance to readers in choice of books, librarp\oiganization and admin-
istration, and history of English literatur:e’ As the Yearbook of the
Library Association states: “This is the"general professional exam-
ination, as a result of which successftl*candidates will be eligible for
registration as Chartered Librarians.” It is, of course, the corollary of
the American basic training prégram. The final examination appears
to be similar to the one fofﬁierly required, but now the candidate
must also write an essay gf five to ten thousand words on some subject
related to Iibrarianship,%:bhography, or literature. And finally, he

may have to stand n oral examination on the subject matter of
the essay. o

Althongh most Brmsh librarians prepare for the examinations,
particularly: at'the first two levels, by attending lectures, enrolling in
'correspop nice courses, and engaging in independent study, two
other mealls have developed; one, after the first World War and the
oth(:‘r Jafter the second. The University of London School of Librar-
anslnp was established in 1g1g, its two-year course leading to the
University Diploma. The School was coldly received by the profes
sion at large. According to the late John Cowley, former director of
the School, the bone of contention was the School’s emphasis on
- ‘education at what seemed the expense of practical training. Its gradu-
ates were treated with scorn. Later, a revised curriculum provided
. more training in cataloging, classification, and reference work; 2
. three-week apprentice period was also adopted. Graduate students
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were excused from further study of English llterature but all students

were required to demonstrate their competence. in Latin, Trench S

and German. - Further, a bibliographical thesis was required.” It is
interesting to see the extent to which this program has influenced

the examinations required now by the Library Association. Indeed, .

holders of the Diploma from the London School of Librarianship are- "

now exempt from the Registration {Intermediate) examination . -

entirely and from several sections of the Final examinations. -
According to Mr. Irwin, present Director of the London School
applications for admission now far exceed the available accommoda-
tions of the School; its fifty students are selected from three }ga,:mesi
(1) college graduates, preferably with honors degrees;. (2§ overseas
students and advanced students; and (g) ex-service librartans desiring -
ayear’s refresher course. (Mr. Irwin adds that holders abthe Diploma
are readily placed in satisfactory positions, startingdt an annual salary
of £300 to £350-—about 1200 to 1500 dollars.)\The Diploma still
requires two years—one. devoted to the regular library courses, the
other to “practical experience in a salaried{post.” The Diploma also
requires, as before, the preparation ofia*bibliography or thesis. In -
104748 a new curriculum was intro,dui:'ed, with attention to paleog-
raphy, archival administration, cqnﬁs}’ﬁfutional history, Anglo-Norman
French, and medieval Latin, along with some of the mare usual
courses in general. hbrarlansh\p About fifteen students enrolled in’
this program, which leads $o'a Diploma in Archives. o :
By far the largest mtumber of candidates for the. Entrance and
Registration examind€ions prepare by the part-time study referred to
above, plus an. enti\rely new postwar development: the establishment
of seven new lit{mry schools at technical .colleges.t All of them offer a
one-year cqui‘se, and for the present are accommodatmg mamly €x-
semce hbranans Several bundred men and women, zided by gov-.
ernmeny grants, have enrolled, and it is hoped that “when _ this.
temporary source of students has been exhausted the seven . sc_hoo]sl
will continue with students selected in a more normal way. o
So much for Great Britain. The program there is mtensely prac~
 tical, and the connection between training and practice is close. The -

*Brighton Technical College; City of Londan Callege; Leeds Cullegc of Commetce,
Leughborough College; Manchester College of Technology; Newcastle-upon-Tyne

Mummpai College of Commerce; and Glasgow and West of Scotland Commermal -
College in Glasgaow, : I
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one exception is the strong emphasis on English literary histor}r, i
becoring gesture to the literary tradition in librarianship, and even
this requirement is not an integral part of any library school cur
riculum. At least in its externals, the British scheme does not differ

appreciably from the American.
LIBRARY EDUCATION IN FRANGE

In France, as in England, the program has been dominated by an
agency superior to the schools themselves. In Englandwit is the
Library Association through its examinations and in Franee it is the
French government, whose Ministry of Educationt has power of
appointments to many libraries. For a long time the graduates of the
Ecole des Chartes enjoyed a preferred posmOn in the flling of
library positions—even positions for which, its“decidedly specialized
program furnished no relevant or adequéate preparation. The Ecole
des Chartes, founded in 1821 to teach/paleography and related sub-
jects, is essentially a school for the tralfnnc of archivists. Its three-year
curriculum naturally shows a strofig ‘preoccupation with history and
historical method, including paleography, Latin philology, bibl-
ography, diplomatics, civil @apd canon law, illumination of mant
scripts, block books, etc. AS'M. Gabriel Henriot, formerly Inspector
of Libraries in Paris, g4rote over a dozen years.ago: “This is the
instruction upon whxch rests the famous (or motorious) technical
diploma and which, in fact, gives the Ecole des Chartes a monopoly -

. on the preparat\mn of librarians.”® As a result of complaints from the
Association t{f French Librarians, a decree of the Ministry of Educx
tion, in 1932, prescribed a program calling for four major areas of

~compeEn e: {1) technique and history of the book; {2) cataloging
(3) bibliographies; and (4) library administration. . Upon completing
the\program and after an apprenticeship of three months, the candi-
date was to be awarded the Dipléme Technique de Biblothécaire.

‘Howevey, the program as set up by the Ecole was still dominated by

' the archival point of view. Thus, of fifty course hours required, thirty

- were devoted to technique and history of the book and general and

‘historical bibliography, only six to cataloging, one to classification;

o3 “C’est cependant cet enseignement sommaire qui reste 4 la base du famenx diplome
- technigue et qm assure, en fazt a I'fcole cles Chartes le monopole de la farmallﬂn o

: - bxbho[hécazrcs
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~and ﬁve (presumfibly descrlptlve) to. hbrarles of varlous types in

Trance “and abroad \Ieedless to say, th1s has falled to sat1sfy.:=_.

the complamants

Thnugh the Fcole des Chartes domlnates hbrary educatlon m
France, other schools are worth noting. One, the Fcole municipalede *...
B1b]1otheca1res de Paris, was established in 1950 at the Bibliotheque _
Forney. Its program, comprising both class and field work; definitely ="
prepares for popular librarianship.. The topics covered included a .
survey of public libraries of different kinds—scholatly, popular_"__'
libraries for adults and for children;. practlcai blbhography and""__
reference work; book acquisition; cataloging; and physlcal pr«epara-'_ -
tion of books, including binding, lettering, and stampifig. Admit-. "~
tedly very elementary, the Ecole municipale seems tg“have met the -

needs of small libraries, but because of financialy dﬂﬁcultles it was

suspended in 1936. It has been succeeded by que at the’ Institue '
Catholique de Paris, with the same emphasr& on -the problems of .

popular libraries, and today the school ]S\{tﬁl in operation. It pre--- 3

pares young wornen for service as technjciahs in popular and hospltal-

libraries. The program includes material on the moral and social

importance of reading, contemporary litérature, admmlstrauon- -
‘classification -and . cataloging, and history of the book I'or _the

directors of small libraries, the Assoc1at10n of French lerarlans lhas

organized short courses tha‘b embrace lectures on classification and L
cataloging, history of t}\e -hook, and various problems in work- w1t11 o
adults and children; {yprovides also for: vlsrts to libraries and oppor- L

tunities for practicg work,

‘Most familiaf?£6 Amencan hbrarlans perhaps, is the Amerman L

School in P&trs —the FEcole de Bibliothécaires established in 1923

under the ae\gls of the American lerary Association. Here was truly
an intefational school, with students from twenty-ﬁve -different -
codnties. It has been warmly praised for the excellence. of its .
instruction and for the quality of its graduates. Its one-year cur-- -

ricalum-was built around administration, the technlcal services, and

the book: its history, probléms of selection, reader guidance, and

books for children. The dII‘CCthﬂ of the School was Amcncan, the

instructors. French a_nd American, The point of view was essentially -
American, adapted to European conditions. The School was discon- -
tinued in 1929, when American aid was no longer forthcoming: "The . .
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suggestion that a new school be established, one more closely attuned -

to French needs, provides a concrete example of the strong national.

ism that pervades even education for librarianship, and of the dis

satisfaction that results from transplanting any scheme of training

from one environment to another, where cultural traditions are
- uniquely different.

The status of education for librarianship in France since the end of
the war is summed up by M. Vendel, Director of Libraries in the
Ministry of Education, in his 1948 report to the International Fed
eration of Library Associations: “‘Professional education,of #ibrarians
is in a period of transformation. It can be definedén’two words
on construit.” The plans call for written and oral examinations in
contemporary librarianship, its organization and, functions, modern
literature, and readers and reading, and would" lead to the Diplome
Technique de Bibliothécaire. \4

Even so brief a consideration of the British and French concepts of
education for librarianship reveals‘tf}é sharp contrast between the
two. It has been said that Britaid emphasizes the “practicalist”
approach, France the “theoreticalist,” with the British depending
largely on practical experiende and the French on formal teaching.
This distinction, if real, is vapidly fading, especially so since England
is developing the libraty school pattern and both countries-provide
some field work. Yet\the French program, especially as it is offered
at the Ecole des CMrtes, is different, aiming as it does to prepar
workers for a whoHy different kind of library. In France the populs
library has 'rkeiver been strong. Until recently, library training has
not been goniceived in such terms. Only now is the recognition grow
ing that'o place archivists in nonarchival Iibraries means that their
trainilg, good as it has been, is largely irrelevant to the jobs-they

£\
acsnally try to fill.
| LIBRARY EDUCATION IN GERMANY

- Germany, on the other hand, provides the clearest example of
~ library training for a specific kind of library. Requirements are laid
~ down and examinations administered by the respective states. (I am

of course, referring to prewar Germany.) German librarianship

~ emerged as a distinct profession after 1880. In 1888 a Prussian

. commission laid down as a first condition that a prospective librarian
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bea umversmy OTaduate he must also have pursued studles in lltera- S

ture ‘and linguistics. The Commission called for a minimum'of .

one year’s experience in a government library, followed by a written

and oral examination. No’ ‘formal instruction was provided.” "The.

written examination consisted of an ‘extended essay oft some prob'
lem of librarianship; the oral covered four areas:

. 1. Greek, Latin, and German paleoordphy, partlcu]arly of the latter o |
Middle Ages '

2. History of printing, particularly its 0r1g1m3 o o \ :
3. History of literature and bibliography " Ee
4 Orgam?atlon of libraries and hbrary economy in generah _

* Three years later (18g1) Professor Dziatzko, lera,narf at the Um-_

versity of Gottingen and the- first professor of library science. in
Germany, asked that a regular one-year coutsevbe set up at-the
library there, its general nature to he- patthned after that of the

Ecole des Chartes. Though such a coursewas actually instituted, it - By

was itot considered successful since the facul ty did not devote- enough
attention to it and few candidates for\positions entolled. - _
In 1goy Bavaria introduced mozhﬁcauona in the Prussian scheme,
by formally instituting a year and a half of systematic instruction,
The first nine months werg™to be spent in a state, unwer51ty, or
technical library, and the. st?cond nine in a state library. There the
probationers were given problems which would systematically pro-'
vide them the essentidl knowledge of librarianship. This experlment

considered quite swedessful, led to a Prussian decree in 1912 calhng. R

for two years of ﬁ)prentlce training, but the Flrst W’ond War mter—
fered with mittmg the program into effect. S
In 1922 ‘the Prussian State lerary returned . to the pmblem of
trammg\ Onceé more influenced by Munich, it adapted the Bavarian
prdgram to local conditions and promulgated a new decree in 1928.
This decree determined the status of education for librarianship in-
Prussia up to the Sccond World War.  The follomng subjects,
studied at the University of Berlin, were stressed in preparation for
the higher posts: history of languages, history of education, Sys-
tematization of knowledge, Latin palcography, MANUSCTipts, ithe-
mination and miniatures, history of printing, history of the book
trade, I1brary law, hlstory and theory of blbhoomphy bookbmdmg,
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" and history of libraries.® In addition to this format study, the candi-
date had to serve an apprenticeship of two years, one in a university
or “Hochschule” library, one in the Prussian State lerary

To prepare for the middie grade, again practical work was com-
bined with course study at regular library schools, with more stress on
technical subjects. Prussia required three years for the program-
half the time in a library school, half in practical library work.
Admission to the middle grade was by oral and written examination,
separate examinations being required for positions in scholatly and
popular libraries. The written examination for the middle grade of
service in a scholarly or scientific library comprised the following:

1. Preparation of a significant essay on librarianshiﬁ or the book frade
(four weeks allowed for this assignment);
2. ‘Writing of a theme in the specific fieldof the exammanon,
3. "Preparation of catalog cards for works 2D yLatin, French, and English,
as well as in German; \
" 4. Composition of two letters of insexest to a scientific 11brary, and
5. Demonstrated knowledge of shorthand and typewriting. -

The general part of the oral examination which was taken by al
candidates included classifi@tion and terminology; the book trade,
including printing, 1Iletrat10n, binding, and book preservation;

- library history and organization, cataloging systems, loans, etc.; eco-

" nomics, which probably means library finance; and bookkeeping.
‘The second, and special, part of the oral examination for middi
- grade service {n >a scholarly library included:

1. Orgaglzauon and operation of scholarly libraries; different types of
: ca{albcrs, the Prussian rules
-5 g\ ‘general knowledge of institutions engaged in literary and scietr
. "\Mific teaching and research
. 8- Major general bibliographies and German, French, English, and
American reference books, as weII as the more important German
special bibliographies

' 4 "Translation of casy Latin, French, and English texts

The oral examination for candidates preparing for work in poplﬂa’-'

_ s See J. D. Cowley, “The Development of Professional Training for Librarianship in
. Eumpe, " in Library Quarierly, VII (1957), 187. The complete curriculum is given in
- Fritz Milkau and Georg Leyh, eds., Handbuck der B:bhothekswsssemchaﬁ (Letpi;
Hanas.sownz 1931 42, 3 vols. and Register), 17, 671 :
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libraries was not much _c_lifferel_l_t,-_bu't did include some testing".éfl the-
candidate’s knowledge about the general public and about the cur--
rent state of popular culture. ~ © T P
‘The third, and lowest, level of library personnel in _Germany.'cbn
sisted of the subprofessionals, apparently not considered to require
special training for their duties. - = . A N
A word is necessary about the special program for trairii_ng 'p__ubllic
librarians in Leipzig, under the direction of Dr. Walter- Hofiéann. '
Here, in a two-year course, half theory and half practice;, great
emphasis was placed upon the reader and. his psychologyinthe stu: -
dents, all of them mature adults, were required to spend ‘much of *. -
their time analyzing reader records. Many of us are familtar with the .. -
products of the Institut fiir Leser- und Schrifttumskiinde, of which "
Die Lektiire der Frau is probably best known.- The'Leipzig program °
had some influence elsewhere: Cologne’s Ostdéutsche Biichereischule
was similar, and the Austrian Ministry of ﬁduca'tion had prescribed .
courses like those at Leipzig for public library employees. ... © .. o
Obviously, much of the Germansprogram is past history. Yet "
already there are faint stirrings of rebirth. German library education ~~ *,
is attempting to resume the patt}e,i*n‘ in effect at the outbreak of the “ ..
tecent war, ‘The Zentralblats(fiir Bibliothekswesen for 1947 reports -
the opening of a school latéin 1945 at the Offentliche Wissenschatt:. ;-
liche Bibliothek (formerly the Ptussian State Library) with instruc-
tion in the history of\literature and culture; bibliography; library
economy; history of JBooks, the book trade, and libraries; cataloging; A
and German ar'icl‘}t"alian literary history. It is interesting to mark a
new note in Q}e curriculum: foreign and Russian literary. history, a ..

< .

separate ceurse being devoted to the latter. - T
The Germans naturally considered their standards, for. scholarly -+
libravies in particular, to be higher than any prevailing. elsewhere, " -
especially in America. Dr. Leipprand, of the. University of Tiibingen, . -
has called instruction in American schools standardized and mediocre, -
and essentially public-library-centered. He states that in curricutum . =
‘ontent America cannot stand comparison with other countries. “The - -
question remains as to how necessaty the German type of instruction. .
may be in this country, how useful it would be to prospective public . -
and college librarians. Tt would ‘undoubtedly be useful, not to say. .-
indispensab]é_, to.the potential assistant in the gréa't_' research and - 7
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specialized libraries, and these libraries do not now look to our-
library schools for personnel. There can be no denying the strong
humanistic element in the German program, and one cannot avoid
regret that more is not found in our own. S

LIBRARY EDUCATION IN OTHER EUROPEAN GCOUNTRIES

The library-training programs of Britain, France, and Germany
provide the framework into which may be fitted, with variations, the
programs of practically all other countries where library traiming has
been instituted. Cowley has grouped Norway, Belgium, Switzerland,
and Great Britain as countries placing major emphasis, 08 practicel
training, and thus as baving meost in common with~the American
tradition. The American influence on Norwegian librarians is well
known, yet Dr. Munthe, the head of the Unjversity Library in Oslo,
has expressed himself with some bitterness Qif this point. Ina colorful
phrase, he describes the American-trairted Norwegian librarian
returning home with his head “Yoﬁigéstopft von amerikanischen
Theorien, Sachen, und Buchern,” but quite ignorant of native affairs
and conditions. The alternativéﬁin Norway has been a program of
training on the job, under, Supervision. Meanwhile, the candidate
continues his formal study" for an academic advanced degree, alic
gether divorced fromy {bibliothecal matters. Similar “courses’ of
training have beenk Ofganized in other Norwegian Tibraries, under
the direction of tJ::\\I orwegian Library Association or the Ministry
of Educationy L

Belgz'ume.béo', depends heavily upon apprentice training in the
scholarly\lihi*aries, without formal library instruction. Prospecti\'f
libraiﬁign}, having received a university degree, work for a year in
_ tl}g Royal Library at Brussels or in the University libraries of Ghent
“ér Liege, and may then take the state examination. The potential

public librarian may take a'two-year course at the Ecole Centrale de
Service Social (since 1920} in the American pattern, but modified to
'Furopean conditions; a third year is devoted exclusively to pric -
“tical work. : - '

. Switzerland resembles the United States in that it is a federation,
with the cantons being similar to our states in political importance
. “Therefore, there is no central ministry to supervise libraries, or t©
¢ set up an examination system for library candidates. Fxaminations,
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however, do exist and are controlled by the Association of Swiss . -
‘Librarians, an arrangement similar to that of the Library Association = -
examinations in England. The examinations are designed to test for <
technical ability and for knowledge related to librarianship: history - -
of the book, the book trade, library history and administration,

cataloging and classification, and bibliography. An apprenticeship of
one year is required, but there is no formal instruction. However, .
library science courses and courses in bibliography are given at the
Universities of Basle, Zurich, and Berne, and candldates for ~1;he_
superior levels must be university graduates. o
The French program, as developed at the Ecole des Ghartes, has_ -

had a strong influence in other countries, especially in Spam and 1 taly, o

and as we have seen, in Germany as well. When we consider the: _'
kinds of libraries which predominate in both Spam and’ Italy, it is
only natural; the emphasis on preservation and\on use by scholars,
and the wealth of their libraries in archival and rare materials make
adequate historical, bibliographical, and lmgulstxc background essen- .
tial to the members of their staffs. The hest~known library school in - -
Italy is the one at the Vatican, opened, in 19g4. The cutriculum. has
been described by Signor Giordani; of its faculty under three headings:

library economy, cataloging (idcluding classification), and bibliog- o

taphy. It points most dtrectly at the scholarly library.t This school

has been truly 1nternauo;u in its enroliment. Though more than

half the students are f}@m Italy, some twenty-three countries were
represented during, the first seven years of its operatlon The Spanish . -
library school at Bifcelona, too, although requiring some practical = -
work, places laczh and world hlStOI‘y, art, and- literature high in 1ts o
requxremen S
In Czeghdslovakia one finds provision-for both popular and schol- .
arly. hb?ary preparation. The first Hibrary school was established in
1920/as a state school, not as part of the University. Though the
school has long been discontinued (it closed in 1932), its program
included Czech, German, and modern world literature, all from the ..
point of view of the public library; local legislation; introduction to'
library economy; administration; and catalogmg But Charles Uni-
Versity in Prague teaches courses designed to prepare for the scientific

‘L Gicrdani, “La Scuola Vaticana di Blbhoteoonorma stmry Quarterly, XII
{1942, 495-503. ' : -
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‘or scholarly libraries; these are offered in the Faculty of Letters, 4
two-year program is provided, with the usual library science courses.
To continue this description country by country seems undesirable
for two reasons; first, the general patterns should now be fairly clea,
and secondly, the latest information I have is in most instances prewar
and may be inaccurate today. However, a brief comment on library
education in Russia may be of interest. As has often been reported,
there was a tremendous expansion in libraries under the Soviets, and
- the need for competent personnel was felt everywhere. An'Tstitute o
Library Economy was established at Moscow; in addition, special
 courses for librarians were taught at pedagogical institutions. Admis
sion to the Moscow Institute is limited to graduates of a secondary
school, and is based upon examinations in‘mtathematics, phuysics,
chemistry, Russian language and literature,wa'nd the social sciences.
In 1935-36 some 7750 students were admitted. The program, projected
on a four-year basis, does not limit itself €6 library economy. Although
library science is not neglected, during the first three years the social
sciences and economics are heayily emphasized. The work of the
final (fourth) year is devotedto one area of library specialization,
coupled with practical- work in some library. The socioeconomic
curriculum of the first thxee years embraces dialectical and historical
materialism, Leninisr{i,\political economy in general and in Russia,
history of philosophir, general history of antiquity, the Middle Ages,
and the contempotary world. Then there is the study of literature,
twentieth-cenfury Russian as well as foreign. Even so, the library
‘science cqui;s%s comprise more than half of the program. ‘Since the
aim is g&prepare popular librarians, library science is preferred (o
-archival administration. Special training for work with children i
pr«g\fided; there are courses in child psychology and even in the Com-
thuinist movement among children! An important place is reserved
for children’s literature and problems of children’s reading. '

LIBRARY EDUCATION TN LATIN AMERICA

" . The story of library education in Latin America has been so well

- told by Arthur 'E. Gropp in the April 1948 issue of. the ._Li.me}‘

. Quarterly, that it will sufficc to mention its chief developments only..
S Mexico established its National School for Librarians in 1945, withal -

T enrollment of 130. Three levels of training are available, 2 four-year,
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a two- year and a one- year coursé. :The four-year : curnc'ulﬂii_rn s
heavily dominated by library science courses, though it includes some -

history, literature, philosophy, sociology, art, and Latin, French, and

English. The two-year and one-year courses.are more compact.- Tl

Brazil's program for library education goes back to 191'4. It Was L
conducted in the National Library, and unt'il 1946 it included: Sueh" .
topics as bibliography, paleography, dlplomaf_y, lconog"raphy, and _'
mumismatics. In. 1946 the program was completely revised and: pat-- SR
terned after our own. A similar program is taught i Sdo Paulo at o

L

the Escola Livre de Sociologia e Politica. = . B o I

o'\ \ -

Argentina, too, after several years -of parmal tra.lnmg n Ilbrar}

science, established in 1947 a two-year program at the School of Social - " |
Service of the Museo Social Argentino (Buenos Alres) Its curriculum -

includes history of books, administration, the techmical serwces and

bibliography: Courses entitled library science afe also offered at the | .

University of Buenos Aires, but they devote, themselves largely to the -

study of the classics. . There is some poss\blhty that ‘this program-' -
may be sharply revised to include stud1es in hbrary sc1ence along e

*

with the humanistic studies. . o : N
Peru has been actively enqaged in hbrary educauon smce 1943 '

when a school was established in Lima under the joint auspices of -

the National Ltbrary of Peru\and the American Library Assomatmn.'_
Students admitted to gllke\schooi must - have completed secondary ..~

school and must haveda knowledge of at least one foreign language. - '

Followmg complethn of the one- year program, a second year must be

spent in practicg,\after which the candxdate receives the degree of._ o

Technical Libfary Assistant.” : '

Uruguay £ornishes another illustration of a hbrary school recentl;
orgamzeda's part of a university. In 1945 the National Congress
appm\(ed a proposal to incorporate a library school within the School -
of Ecenomic Sciences and Business Administration of the Unwersu}
in Montevideo. The school offers a one-year course, leadmcr to the
degree of lerarlan and later the course is to be extended. to two
years. The law establishing the school requires that all vicancies in -
state and municipal libraries be filled by its graduates. The school
has been in operation since. March 1946 with a. mixed faculty of
Arner;c;ms and’ Uruguayans. According to Mr. Gropp, its director, .-
the course of study is dlv1ded into three units of work e"tch 1nde— -
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pendent in itself and extending over a full year. The first deals with
history of books and libraries, the second with cataloging and classi
fication, and the third with library administration, including public
services, national and international cooperation, bibliography, and
reference.

Space does not permit a survey of library education in other parts of
the world. Yet it is certainly widespread—in the Balkans, China, Indi,
Africa, New Zealand, and elsewhere. In general, it reflects increas
ingly the American and British pattern rather than the Frehch. I
points essentially toward the public library, toward, féehnical and
bibliographical services in university and state librarigs; and rather les
to the archival, the rare book, and the highly spegialized collection.

CONCLUSION =\

Three points seem worthy of special camment in conclusion, Firs,
there is the remarkable spread outsid the United States of the move-
ment toward education for public,zotj popular, librarjanship in recent
years, a fact all the more remarkable when such libraries have not
themselves developed yet with anything like the vitality they have
shown in this country. In seme areas, notably Latin America, publi
education itself has begnh, so backward that mass illiteracy remains
common, Given such\‘a\condition, a reading population must first bt
created hefore a great’ public library movement can develop. Until
that has developefd, many students trained to be public librarians
must continughte’ end up as assistants in college, university, and state
libraries, sifiiply because there are not enough public: libraries ©
absorb them.

A setond fundamental characteristic of library education prograns
~ ag ey spread throughout the world is the increasing trend toward

éer%ice to the reader and toward development of the technical services,
and the trend away from the scholarly tradition. The Ecole des
_ Chartes has exercised a profound influence in many European coul
tries, but today one finds less and less of its humanist emphasis i
other schools. In the United States this becomes more unfortunate
than elsewhere, notably in England for example, where the prelibraty
~ school curriculum provides the desirable emphasis on humanisti
. studies. So long as American library schools exclude these areas from
. their programs, scholarly libraries will turn elsewhere for personn€1-
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F;nally, and in general the EurOPean tradition best seen in prewar
Germany and in England—that of recognizing three distinct levels of:
competence—should be appraised more seriously in this country, and:.’
our own library school curricula reviewed in the light of such levels. .
Mr. Danton, in his recent discussion of education for librarianship,:
has gone farther than anyone to date in his attempt to define these
levels, but he has keyed his curricalum implications to the existing -

American pattern, not the European. Perhaps thisis as it should be; - -

perhaps American librarianship is distinct and requires  unigue '
preparation. And yet, this may not be soat all. Qur cultural tradmon
stems from Europe; we are the losers when we try to cut 'cmi‘selves
loose from it. I close with the hope that as the curriculum patterns in

American library schools are reconstructed, far more sexions study will

be made of Europe’s experlence. Humanism and scholarshlp may then
find their proper place in education for 11bra‘_r1ansh1p, here and g
thmughout the world. _ RN '

Discussion
LAWRENGE S. THOMPSON
\
HE PRIMARY ¢ purpose of Mr. Camovsky 8 valuable survey of
education for‘hbrananshlp abroad is to ascertain precisely what
we can learn fromi’ Europe in this field.  What we can offer to the
rest of the WQI:Id will come out in other papers to be delivered at
this COIlefe}lCE. Nevertheless, there are certain points of common
interest 0 librarians in all countries, such as the remarkable spread of
edficalion for p0pu1ar librarianship,! the rather uncertain situation
in training for service in research libraries, and- the posslbﬂlty of
siratification into upper, middle, and lower services. :
We have been only 511ght1y influenced Dby the European systems for
*On the other hand, there is a dismal note in 2 recent study of recruiting problems
in Latin America by Lic. Gonzalo Veldzquez for the Association of Gollege and Research

Libraries Recruiting Committee. It was found that some Latin-American library schocls

are still apprehensive lest politicat favorites be appomted in preference to their own,
graduates :
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training personnel for research libraries, but our schools fO'l“:popuIa:
librarians have exerted considerable influence abroad. Add to My
Carnovsky’s evidence in support of this assertion the significant pro-
gram for library training institutes in China, or the fact that the
entire chapter on education for librarianship in Paul Ladewig’s
well-known Politik der Biicherei® deals exclusively with the American
system. This circumstance places an extremely heavy responsibility

- on us for maintaining the highest standards possible, for accepting
only superior students, and for turning out only superiox g}aduatES,
even if we do not turn out enough of them. It demands constant
scrutiny of the system and ever-present willingness)and ability to
change if change is needed. The eyes of the library world are focused
on the American schools for popular librari&;ri:s;

I say schools for popular librarians, sincé ip to this time we have
had no schools or curricula attuned to thespecial needs of university
or reference libraries, although man ‘sehools have well-defined pre-
grams for training school and publi¢ librarians, As Mr. Camnovsky
points out, many scholarly libraries do not now look to the library
schools as their exclusive cha.l’ineis of recruitment. It cannot be 0o
strongly emphasized, howgvé},‘ that the Ecole des Chartes tradition is
not for America; for thatschool and others similar to it have turned
out more than their s\h?:rre of men who, however competent as archi-
vists, have nearly wrecked their libraries after being placed in man
agerial positions With no knowledge of personnel administration, of
coordination jef/library service with institutional goals, of archi
tectural problems, etc.s -

‘(§."- AMERICAN NEGLECT OF HUMANISTIC STUDIES

Bupdespite any skepticism about the Ecole des Chartes itself, we
- must recognize that one of the most disturbing notes in Mr. Carnov-
sky’s- paper i_s the relative neglect of advanced humanistic studies i

"®Leipzig: Loreniz, 1gg4. _ : '
__*Inall fairness it should be noted that the Ecole des Chartes was not established 232
.- library school, but rather as a school for archivists, which it has continved to be to ﬂ.’e
- present day. See Fritz Milkar and Georg Leyh, eds., Handbuch der EBibliothehswts

_serzschcfft (Leipzig: Harrassowitz, 1931-42; 3 vols, and Register), II, 651. Marcel Godet
- recognized in a 1932 speech (o the Vereinigung Schweizerischer Bibliothekare that

" - whereas the Anglo-Saxon tendency was to overemphasize techniques and routines, the

~ European hgd an equally regrettable tendency to lose himself in crudition—"La forme
- Uon professionnelle des bibliothécaires en Suisse,” in Publikationen der Vereinifung
. Schmeiz_erischer_ Bibliothekare, X1 {1933), 7-8. o '
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the trammg of Amencan hbrarlans as conrrasted Wlth that of the:r_-
European colleagues. But ‘why stop here? Equally,_lf not ‘more, .
dmturbmg is the fact that no library school program in Europe or.
America gives any special attention to trammg personnel for servicing ‘-

the. broad fields of knowledge represented in the social science and - .
natural science libraries or divisions of libraries.  The heavy emphasis -
put by the Russians on the social sciences is only a Tecognition of the "

proper classtfication of library science, not a curriculum for training a

social studies librarian for a university library. Hundreds of, ani- - :
versity, public reference, and- spemal libraries would or 511081d be .

prepared to pay top salaries to science,. social ‘studies, or humanities
librarians. But few are available, few are fort.hcommg, and the library .-

schools are only now beginning to set up courses and currlcula queh_ L

will produce them. 2N

This does not.mean that we should train students espemally forj o
service in medical libraries, engineering . llt}rarles Or economics . -
libraries. Neither does it mean that we shc}uld eliminate those gen- . -

eral courses in all fields which are a parf of everyone’s education. DU
does mean that we should provide cotes of collateral courses in any -
broad field which a student may elect) ‘whether in the humanities, the,
social studies, or the sciences. We Can then turn out librarians who';'

will be scholars among schole{rs scientists among scientists, but who . ©
have neither sacrificed asic training in the techmques of- hbrary o

service nor concentrated I some relatively narrow ficld such as: the_
courses offered by the Ecole des Chartes. : L

When the Am rlcan librarian sees. the examlnatlons glven to__" o

European ca%tdates for. librarianship, he is impressed by the' - .

emphasis on¢fe Eign' languages and.- literatures. Latin, French, Ger- PP

man, and Engllsh are considered indispensable. The French decree e
of 1ggrdemands competence in handling catalocrmg prob]ems 1nvo]v—
ing not only books in these languages, but also: books in GreeL ;
Spanish, and Italian.* The Germans emphasize Italian and Russian S
in addition to Fr_ench, English, and Latin. How many of our_re_search_ S

libraries would not exert any effort to secure the services of a com-"

petent science reference librarian who is equally at home in Russxan :
and French, Itahan and German? o ' : ey

* Mario Roustan, “Arrété créant le dipléme tcchmqize de blbhnthecane, in Rez}:ige "de&:
b:bf;othéques X1 (1931} 353 54 A

.
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To insure the future of our research libraries, we must provide
leadership trained in schools which combine the best that bt
Europe and America can offer. Keep in your curricula the esseniyl
and basic course in technical and public services, the course in
education, public administration, sociology, and psychology that u
the foundations of library science as a social science. But at the same
time make sure that your future officer of a research library can, i
necessary, catalog an incunabulum, date a Greek papyrus, serve asa
resource person in a conference on international relations, organir
and direct a bibliography of physics or genetics, and direét the organ
ization of a unit in an acquisition department to establish exchanges
with libraries in all countries offering publicatio::miri all languags,
There is a heavy burden on those who must map out the courses for
our future L.8.D.’s and Ph.D.’s in librarianship; for as surely as the
tradition of the Ecole des Chartes is wan‘i:ng, so sure is it that we
have a unique chance to build a system\bF library schools which vil
train personnel capable of handling’Zny problem, bibliographic o
administrative, in a research librafy, ‘and thus set the pattern for our
colleagues in both hemispheres. V '

STRATIFICATION OF LIBRARY SERVICES

~ The system of exzqni}ia}:ions in the stratified library services d
Europe is suggestive of many possibilities for us. Hans Fiichsel of Go:
tingen has summaégized the practices in various countries in his article
on “Bibliothekawnische Priifungen” in the Lexikon des gesamien Buck

-.wesens.5 WeHave assumed that certification by the Board of Educ

A

_tion for Fabrarianship of the American Library Association is 2
. guarant@e’ that examinations given by American library schools are

N . . . . .
the‘q‘quwalent of examinations which might be given by an 2%
ciation or by the state. But what can we do about the great variety of

“stliools which in the future may offer undergraduate but not graduate

work in librarianship, and which may well begin to turn out membets

- of a “middle service” or “aides de bibliothéques,” possibly at ¢

end of two years of college work? Can we be sure that the producl

- will be of reasonably uniform quality? A system of examinations fora

L 3 4 EE) - a - - . .
“mmddle service,” possibly identical with entrance examinations for

5 Herans. von Karl Léfller und Joachim Kirchner . . . (Leipzig: Hiersemann, 198587

- g vels), I, za3-4.
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gradua{e schools in the case of- four-year undergraduate courses in

library science, might be a substitute for accreditation of what we - '_
have called the Type I11 schools; a similar, but more e}ementary, exam- - .
ination mlght be set up for a two-year terminal -curriculum. in

librarianship. On the other hand; an expanded accreditation: pohcy, -
covering all types of undergraduate instruction in library science and™ -
providing for regular and. frequent reinspection, mlght obviate the B
need for examinations on this level, o
You will note that I suggest a system of examinations [m- a’
“middle service,” not a “middle service.” I can cite from -petsonal
observation dozens of cases in European libraries in w\li_ich' able
librarians have been chained to positions far below sheit level of -
competence by rigid insistence on maintaining forpal distinctions -
between the middle and higher services on the salé-basis: of educa-
tional qualifications. There have been similariedses in America; but
we have had far more administrators who haye had the courage to -
demote an incompetent professional to a sdBprofessional position, or
to promote a competent employee who\doesn’'t happen to have his
union card from a library school. The value of well-defined classi-
fications of positions is generally remgm?ed but flexibility is one of -
the fundamental characterlstlcg af any workable class:ﬁcatlon plan '

NETD F({{ FORMAL TRAINING

The trend away from\grammg on the job is evident both in Europe_
and America; and, wherever possible, we are justified by the con-

sensus in demanding formal rather than informal training. True o

enough, informahor special training has produced a Richard Garne
2 Henry Bra‘d\shaw a Robert Proctor; but it has also left a good de"r_
. of clay in thér administrative {eet despite their high competence as
humanmm bibliographers. Today England is establishing more
sctols, putting less confidence in correspondence courses and the
teally uneconomical method -of individual training or of training
classes in large libraries. Although Dziatzko, Wilmanns, and other
great German librarians were produced through informal training
under Friedrich Ritschl at Bonn, Dziatzko, once on his own, insisted
on the establishment of an “ordentliche Professur” at Gottingen. An
“Honorar-professur” was set up in Vienna and Munich, and for years
Viktor Gardthausen lectured at Lelpmg w1thout any spec1al faculty
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rank.$ Berlin, Jena, and other German universities are currently
offering instruction in library science. R

Neither is independent study the answer, according to Herman
Fscher, who in 1g32 addressed the Vereinigung Schweizerischer |
Bibliothekare on the possibility of holiday training courses.” Every |
effort is pointed in the direction of formal study, even in 2 small
tetraglot jurisdiction such as Switzerland. : .

It is indeed distressing that Munthe found American library school
training inadequate for Norwegian conditions. It is possible that his
ideas might be changed today with the heavy inroads madeby English
language books into Scandinavian libraries, displacing/German and
French books as the main stock of foreign worksi It is even more

distressing that Leipprand should imply that Anierican library schaol
are mediocre because they are “public library-centered.” I the impl
cation that our public libraries themselves-are mediocre despite al
the millions we pour into them and thaf the library schools furnish
mediocre personnel, or that some. Xxropean librarians once more
have failed to comprehend all ghevfunctions of the great popular
libraries developed among thevEnglish-speaking peoples?

I suspect that the real hasis ‘for both Munthe's and Leipprands |
criticisms is that we are inkﬁﬁiciently theoretical, that we concentrate
on teaching button-sl}oé librarians how to use the library hand inan

. accession book rather'than on giving them a broad and firm basis for
~objective analysis of any problem, whether in Europe or America,
" whether in a pppular or in a research library. Munthe and Leipprand

‘overlook t'h\e: fact that in many instances EKuropean training for

librarianship has been even more literal, even less theoretical. -

-+ Howeyer that may be, education for librarianship everywhere

_ “shqr{ﬂ.& point at developing the general and the theoretical mind, t0

- discipline the bibliothecal mind with habits of clear thinking. We

- . must develop basic curricula that will train young' people for libratt

- anship, not for specific libraries or positions. And when we do er
courage some degree of specialization at an advanced stage of training
it must be in some broad division of human knowledge rather than

7. - in a specific subject field. We must take over the traditions of

" ® Gardthausen, Handbuch der wissenschaftlichen Bibliothekskunde (LeipIig: Quell
und Meyer, 1gz0; 2 veols.), 1. 79-8o. .

. 7Bibliothekarische Ferienkurse, in Publikationen der Vereinigung Sﬂhw?izemrher'
- Bibliothekare, X1 (1033), 25-24- ' : o
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| scholarly achlevement in the humamtles that European research_ :
libraries have so long and so inflexibly encouraged and adapt them to . -

our needs, fit them into those good things that our schools already .

offer. Wolfgang van der Briele of Wuppertal-Elberfeld quoted Erwin - o

Ackermann in the same issue of the Zentralblatt in which Munthe
made his complaint: “Wer innerhalb eines simtliche Biichereiauf-

gaben umfassenden stidtischen Biichereiwesens an leitender Stelle.:

wirken will, der darf jedenfalls weder ein Nur Volksbibliothekai'

noch ein Nur wissenschaftlicher Bibliothekar sein.””8 - The same goes o

for those who would hold high office in a research library.

'\

*“Trer Ausblldungsgang des akademisch vorgebildeten Bibliothekars any kommunaien R

Bilchereien,” in Zemmlblatt fiir Blblwthekswesen, L (1933), 186

%
ool
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| The Preprofessmnal Educatmn
of lerarlans
.CL':AR.ENCE H. FAUST

HE NEEDS OF Ilbrarlans, so far as preprofessmnal educauon

goes,-are mot unique, though they may be dlfﬁcult' t0) meet.

What librarians need as preparation for professional . trammg is what

the members of every other profession need, and what,every other’ =
citizen needs—a.liberal education. This is not a new. idea nor one to
which there is likely to be much ob]ectmn Evefyone seems to agree. -

that all our citizens need a liberal eéducation -and that it is of special

importance to the professional members of (our society; and almost . -

no one would deny its extreme 1mp0rtan.c‘e to those professions which, .
in one way or another, shape public ppinion and ]udgment :

If we knew what general or hberal education is, what its.proper..

ends and elements are, and howsd t0 produce it, we could dlspose very:

quickly of the topic we are to Consider today. We should then be ..

able to say simply that hbrafy schools should make the possession of a-

liberal or general educ&Qon the prerequisite for admission to profes- B
sional trammg But the term “liberal education,” though frequently .
employed is usedhalmost as vaguely as the terms “liberty,” “democ- - .-
racy,” and “equa‘hty Nor is it hard to find contradictory definitions . - -
of itand 1ncn\mpat1b1e methods for achieving it. It cannot be defined S
by the mosk elementary of all definitional devices, that of pointing to

instane€§or examples of it. Every college in the country, if its presi- . ;

defit, §¢8' deans, and its catalog are to be believed, provides a general .
education; yet it is impossible tosdiscover ‘any significani common
clement in all of these plans or even to find a single subject which all

colleges claiming to-give a general or liberal education regard as S

essential to that purpose. English composition, history,'and a course

Jn the natural sciences would come nearest to meeting this test;-but
even this apparent area of agreement proves; upon examination, to be ™ - -

apparent rather t_han' real, for the courses labeled English]_or' his_tc_')ry '
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or science in various colleges differ widely in content; method
and purpose. ' : o

I propose, therefore, to see what progress can be made toward
drawing at least a general outline of the kind of education which
ought to form the base for professional training, by considering the
ends which we expect it to serve, the elements of which it should be
composed, and the agencies by means of which it may be provided.

WHY GENERAL. EDUCATION FOR LIBRARIANS?

Like teachers, and for much the same reason, libxarians have'a
double duty to society. As citizens of a democmcy,"tfiey st be
prepared, along with all other citizens, to deal with its common
problems. Each of us is confronted, day by day; with the necessity of
dealing with two kinds of questions: thos'e‘fehl’:rusted to all citizens
alike, and those which are connected with.the special place we occupy
in the social structure and the special’activities we consequently
engage in. The doctor, the lawyer; the engineer, the teacher, and
the librarian—each has important(special tasks, requiring competence
to form kinds of judgments notexpected of everyone, and skill todo
things not everybody in socigty needs to be able to do. It is enough
for the purposes of sociéty that some men can build bridges, cope
with disease, resolve pa'\i'ticular questions of law—or accession, catalog,
and make availat%;ﬁcol]ections of books. It is sufficient that some
men are trainedito' perform these tasks; not all of us need to know
about all of them. o

In our specialized society, almost everyone, from the chemist o
the carpefiter, from the architect to the accountant, from the merchant
to ﬂ}q\m:;usewife, needs to have a specialty of some sort. In addition,
thege‘ﬁre those common and in a sense even more important problcms
“which confront all of us alike. The presidential election is an exal
ple of what I have in mind. In our society, the chief administrative
officer of government is selected, not by specialists trained for the
purpose, but by general and popular vote. If we are to have a good
society, if indeed our civilization is to survive at all in these troubled
days, our citizens must be prepared to deal wisely with the difficult

questions of international and domestic policy that confront us a8 3

nation.. One function of liberal education, certainly, is to prepare

 for this task; and liberal education can consequently be described a8
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the kind of educatlon which- everyone 1n a democracy ought to have. -

The need for such education was never greater. The problems of
our democracy have ‘become increasingly complex. There is an
incteasing tendency to suppose that only specialists can solve many of
them; and it is under the pressure of this tendency that democracy is
most likely to collapse in this country. From the specialists, whose -
judgments may seem to be superior to those of the people, to the
dictators, whose decisions all must approve, is all too short a step;
and it is the step America is most likely to take if it ever abandons
democracy. The preprofessional education of librarians, like the pre-
professional education of every citizen, must be liberal and_ gerferal.

But in the case of librarians, as in the case of teachers, there is a
further social reason for liberal education. The members of these
professions need a liberal education not only as individtal members
of a democratic society, but as instruments forsitsvdevelopment. in
others. It is part of the professmnal responsﬂ{xhty of teachers and
librarians 10 make provisions for the edueatlon of our citizens.
Libraries can and should be among the most potent instruments: of
general education; and this is an additigpal and important reason for
insisting upon the general educauon ,Of librarians. lerary schools
and departments of education mats resist the temptation to be pre-
occupied with specialized andd technical training for their complex -
professions at the expense of tl'}at general and liberal education essen-
tial to the members of the\professmn not only as individual citizens
but as effective practitioners of their special art of education. It is
unfortunate that si@té”requirements for teaching certificates, some-
times adopted bec}iuse of the insistence of educators themselves,
should result “the amputation of the general education of the
teacher by «companson with the. general education of the students

entermg o‘ther fields. To state this in the bookkeeping terms cur- .

rent fu American colleges, the requirement of fifteen or. elghteen
semester hours of work in courses labeled Education at the expense of
Courses in history, political science, philosophy, and literature—which .
future teachers need more than do other students—reflects 2 mis- -
nnderstanding of the functions of the teaching profession. Similarly,
any insistence wpon technical courses in librarianship at the expense .
of a broad and deep base of liberal education would be a grlevous
mistake for the library profession in America. :
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It would be a mistake from which not only society as a whole but
the profession itself would in the long run suffer. Looking back over
the development of librarianship in this country, one can make outa
sequence of shifts running from the conception of the librarian
bookman, through the librarian as technician, to the librarian as
administrator. ' In an earlier period, people seem to have become
librarians simply because they loved books. Their love of books was
perhaps often narrow, inducing a jealous protection of bogks merely
as physical objects and sometimes producing a resentment of readers
who, unless carefully watched and limited, might weaj“tﬁém out. In
timne, however, the growth of libraries led to the deyelopment of eare-
fully worked out procedures of acquisition, cagaloging, and circulz
tion, and finally to the displacement of the Bookman by the library
technician. At the expense of some, althddgh not much, oversimpli
fication, it may be said that in this phase librarians tended to have
even less interest in the contentsof\books and were preoccupied
with efficient and smooth ways o ‘acquiring, classifying, and eir- -
culating them. ' S

More recently, librarians-themselves have recognized the inade-
quacy of this kind of librarianship, and have begun to talk and write
about the need for a pHilosophy of librarianship. But in the develop
ment of this idea, ¢hiéy have reflected the interesting and dangerous
drift of American }Lought in which philosophy has been identified

. with administrgtion, a drift illustrated in the development of political
science wherepublic administration has threatened to displace politi-
cal philosophy. In accordance with this tendency, the problems of
libra;')ffa ministration came to be regarded as the basic problems of
thg .Rrﬁfession, and the administrator replaced the technician and the

. &0oKman as the profession’s ideal. But administration may very easily

bé merely a high-level technical operation and, as such, a poor su})—

. stitute for a philosophy of librarianship. If the librarian is to be

more than a curator operating a library as a kind of museum, if he
is to be more than a technician concerned chiefly with the details of
classifying and circulating books, if he is to be more than an admin-
~ istrative expert in budgets, personnel, and public relations—and he

needs surely to be more than any one or all three of these—then 1

. must have a knowledge of books, of men, of society, and of the
- possibilities of education such as only a genci’al education can provide.
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Every profcssmn needs to guard agamst the danger that thc pre- __: .
occupation of its members with the special problems of the profession

narrowly conceived will eventunally distort their judgment and vitiate * ;
their activity. Men enter a profession because they think it is impor- .
tant and interesting. It is easy for them to mistake the immiediate = .-

aims or operations of the profession as somehow ultimate and com-

plete. The doctor may become so much-absorbed in the techmque”: _' :

of an operation as to forget about the health of his patlent. Ala _
may become so absorbed in the technique of success in the ooy t-'-'
room as to forget justice. The members.of a state department: indy be
s0 engrossed in the fascinating game of diplomacy as to fotget about
peace: The teacher may become so much interested ig~ «the mechan-"

ics of academic operations as to forget about educauon. And the
librarian may become so much concerned about the neat classifica- . -

tion, or the careful preservation, or’ ‘the mere statistical g‘row_th in the
circulation of books, or in budgets, or in publie relations, as to forget
about his proper and basic functions. He nﬁy thus come to overlook
or neglect his task of providing the means of education and of the_
enrichment of leisure for society, and Become content finally to serve
the desires of the community for' amusement and distraction.. To

avoid these dangers he needs a “Broad view of his profession, or to -

put it more precisely, a philgsophic understanding of it.. He needs to. . -
be able to make the proper distinction between amusement and that:
use of leisure time by gwhich men may develop their finest potentiali:
ties as men. He needs to distinguish between true service to a com-
munity and mere;gubservience to all of its impulses and desires. To-
make such distinictions, to form sound judgments about such matters,

indeed to see\hls professmn as a whole and to understand its rela- -

tions to sqc1ety and to the individuals it affects, he must be capable of
phil¢sophic judgments. Without this capacity he becomes a man- -
ager of entertainment instead of an educator._ In ShOI‘[’. he degrades'
his profession. - : T
1 have sometimes become 1mpat1ent in hstf:mng to dlscussmns _
among librarians concerning the dignity of their- professwn and the
means for securing proper recognition for it. It seems too often to be
assumed that if a sharp line can be drawn between nonprofessional or

clerical 11brary work and professional library activities, that if suffi- .

cient mmstence can be placed upon hbrary school trammg and: llbrary
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school degrees, that if the salary level of librarians coulcf only be -
decently elevated, the profession would acquire a proper dignity in
the eyes of the community.- None of these things will give it real
dignity. Bricklayers and plumbers mark off their activities sharply
enough, limit their numbers carefully enough, insist upon painful
enough apprenticeship, and have been fairly successful in securing
high levels of wages. But these are not the things which give an
occupation or profession dignity in the long run. Itis knowledge and
wisdom applied to important purposes that give a profession dignity,
win it respect, and make it attractive to the best youth, itva society.
There have been long and earnest discussions amqgg*~1}brariam of
the need for increasing salaries in public libraries in‘order to entice
good people into public librarianship. I beliexg they miss the major |
point, for so long as bright, earnest, highly.desirable young people
are forced to form their conception of librarianship from the mechan-
ical operations of many public librariang)they will not be enticed into
the profession even though salaries, a‘:xé tripled. For the sake of the
profession itself then, as well as forythe sake of society, it is essential
that we make sure that future hibrarians receive a liberal education.
But there is a third reasonfor the insistence on liberal education it
the education of librariqnéfwllich ought to be considered in attempt:
ing to describe the desirable preprofessional training of librarians. It
needs special emphasis; perhaps, because our understandable preocct-
pation with thesurgent social problems that confront us tends to
make us forge‘t\-thét society is not an end in itself, but a means to the
realization pf.men’s potentialities as individuals. We desire effective
social ingtitutions, not simply for themselves—for in that case We
might be'content with power and efficiency—but as means to some
thing'more important. A powerful, well-organized, and smoothly
.Opger'ating society is not necessarily a good society. Indeed, we judge
the goodness of a society by determining whether it provides the
conditions for free speech, free thought, and free creative activity. A
profession which can perform its functions only by sacrificing the
h_uman possibilities of its members must, in the long run, be bad not
only for its practitioners but for society as a whole, However effective
it may seem for the purposes of society, in the end it frustrates its
‘most important one. If a good lawyer can be a good lziwyer only by
becoming a bad man; if the successful businessman can be a successt
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businessman only by ceasing-to be a good human being, then some-
thing is wrong with the society in which the profession operates and
with the profession: itself, as well as with its individual members.
For this reason then, librarians must have a liberal education—one-
that prepares them to develop to the fullest extent their possibilities
as individual human beings. As John Stuart Mill put it, “Men are
men before they are lawyers, or physuzlans or merchants, or manu-
facturers,” and they must be educated as men before Lhey are trained .
to a profession. o - : N

If I am right about these thlngs we should be able to makesQut in.

dim outline at least, what this thing essential to our sociely, *o our '

profession, and to each of us as individuals, this “hbera} education,”
ought to be. One of our difficulties is that none ofxs Has received
such an education. Perbaps if we ask what woultl be required to
perform the threefold function I have sketcheéd)We can determine
the general direction in which the land liespimake at least a rough
map of it, and indicate the first requlrerﬁents in breakmg a trall_ o
toward - it. : O ' _

Librarians need a hberal educauon \in order to form sound ]udg- -
ments concerning those problemsg shich in our society are submitted
to the whole body of our c1t1ycns. They need a liberal education to -
form sound judgments conce{nmg the activities in which as librarians
they do or should engage~<Fhey need a liberal education in order to
determine rightly hmg}o make the most of their _potentialities as -
human beings. They reed it, in short, to make sound social, profes-
sional, and individdal judgments. It is the function of liberal educa- -
tion, then, tosdévelop the capacity for judgment, to ‘educate and
discipline m}n s reasoning power. These are the powers which
separate 1;15 from and elevate us above other creatures. . -Whatever -
may-bé.the difficulty of employing them, whatever may be their
limitations, they are the best resources we as human beings possess;
and their development to the highest achievable perfection is both
our unique possibility and our best hope. :

THE EN'DS OF GENERAL FDUCATION

Tosay, then, that the best preprofessional training of librarians is a
liberal or general education, is to say that the most important thing in
the education of librarians, antecedent to their-profe’ssion_al-training,
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is the development of the capacity to think. This may become more
than a platitude or a truism if we observe what it excludes, or at least
what it relegates to positions of subordinate importance. The forma-
tion of those habits which constitute a good character, important as
good character is, is not the prime function of liberal education.
Good habits should be rationally defensible, and to this extent the -
capacity to form sound judgments is not unrelated to the develop-
ment of character; but the formation of a good character is not the
task of high schools and colleges and should not be demanded of
them by the professional schools. Emotional stability ds,a’highly
desirable thing, but it is not the primary task of Tiberdh education.
The development of reasoning power may contribute o it, but the
establishment of emotional stability is not the ppimary task of high
schools and colleges, and should not be demanded of them by pro-
fessional schools. Nor is the development\ef physical health, or 2
~ pleasant personality, or social grace, or, yeligious or political ortho-
doxy, a primary function of high s;h’&)ls and colleges. What the
professional schools should insist uﬁoil, and the only thing they may
properly insist upon, is that thecproducts of schools devoted to pre-
professional training. should‘cijrﬁe to them able to read, to write, to
reckon, to think straighl;,.~aiid to have a philosophic grasp of social
- and personal problems<in short, with a liberal education.

We need, then, to’\§a€ what is involved in teaching people to make
sound judgments. (We must begin here by noticing that the capacity |
to form sound jpldéments is not necessarily developed through the
study of formai togic. Thinking is an art, and competence in-it must
consequqn@fbe developed by practice. One may learn to think .
 straighg\by practicing the art of thinking upon logic as a subject
mattget; but this is not the only subject matter for the purpose, and
perhaps not the best. ‘Attempting to teach people to think profitably
for themselves through the study of logic may miss the mark 2
widely, and for the same reason, as attempting to produce good
citizens by high school courses in citizenship. Professional schools do
" not, therefore, need to require courses in logic as part of the prepro-

.. fessional training necessary for their purpose.

. There is 'anothgr reason for this. The processes of thou‘ght-fo_f
o0 reaching the truth about one subject matter differ from the processes
o of -thought required to reach it about. another, and methods of rea-
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soning approprlate and fruitful in one ﬁeld may be mappropnate'-':_'_l.:
and unproductive in another. We run up many blind alleys in the -

pursuit of knowledge because of our failure to recognize ‘this fact. | :
We apply statistical methods where such methods cannot provide the

trath-we seek, supposing that if all the data concerning a social or

political problem could be collected and reduced to tables and charts | :
the problem would be solved; or we transpose a social or aesthetic

question into biological or physical terms in the mistaken ~opinjon .|

that the clarity of such a statement is a guarantee of its valh:hty e
and usefulness. - \ .
An extreme example of the difficulties into which thzs kmd of" -
confusion has led us may be seen in our present predgcament about | -
~ thetoric, poetry, and philosophy. Assuming that only scientific dis- -
course, that is, discourse appropriate for dealmg‘wnh natural phe-.
nomena, is truly valid, we scorn those modes of'Wr'iting which employ'
anything other than scientific statements (imthe narrow sense of the -
word “scientific,” or what are sometimes caﬂed “fact statements”); for- | -
getting that there are subjects not amenable by their nature to the .
method of the natural sciences. Thet methods of “science” are appro— o
Ppriate to things which are as ghey are by natural necessity, but "
mappropnate to those things which result from human desire, activ-
ity, and thought. therary eriticism and political theory -deal with .
matters of this second sort and can consequently not be pursued N
profitably on the basis o the principles of the natural sciences nor by -
the methods of the natural sciences. The fact is strikingly revealed in
the experience off the natural scientists who invented theatomic bomb
and who later/bécame concerned about the military or civilian control
-of atomic (e}earch The study of atomic energy was a study of that .
which exists- by natural necessity; one sign of this is the fact that the:"
behzmor of the atom is unaffected by human theories or pronounce-

mehts concerning it. Political science, on the other hand, deals with o

the activities and institutions of men which flow from the thoughts, -
intentions, and habits of men. One sign of the difference is that -
political activity may be modified by men’s study of it and their:pro-
DNouncements concerning it. Expertness in- dealing with the prob- -
lems of natural science, atomic energy for example, would . not, -
therefore, involve or guarantee expertness in dealing with social and
- political questions. Tt is the part of wisdom to know what methods .
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are appropriate for each different subject matter, and the deve}op'.
ment of such wisdom is an essential part of liberal education. - -

"

AGENCIES FOR GENERAL EDUCATION

It becomes necessary, therefore, to determine what essentially dif
ferent kinds of subject matter there are, if we are to know what
should be required in the preprofessional training of doctors, lawyer,
and librarians. We encounter, at this point, a serious difficulty or
obstacle in the contemporary organizations of colleges and universi-
ties, where the fields of knowledge have been divided amongacademic
departments and where, one is tempted to say, thealines which
separate departmental disciplines have commonly comé-to be mis
taken for divisions of the nature of reality. In the“more energetic
fields of research, departmental divisions are poflsféntly being trans:
gressed or eliminated. Biochemistry, radiobiology, and programs of
“area study” are examples of this tendency, which is inevitable in
the extension of knowledge. But academic organizations and college -
and university curricula lag behind research in this respect, so that it
is difficult to outline a desirable :f)rbgram of preprofessional study
except in terms of traditional départmental courses.

Fortunately, it is easier‘tjo'fdo so now than it ,would have been
twenty years ago, and it isteasier largely because of developments
such as those in the Cdllege at the University of Chicago. But it B
still difficult in many places for a student to secure a course introduc:
ing him, for example, to the subject matter, methods, and purposes
of the natural\séfences. He may be offered a course in chemistry orin
physics or imzeology for this purpose. But most such departmenta!
introduct@ry courses are more or-less consciously designed as the first
step inla> specialized study of the subject leading to an advanced

.degrqe~l' ‘Indeed, it is not uncommonly the chief pride of good
tedghers of such courses that their students have had remarkable
success in graduate schools. A professor of chemistry handling several
hundred students a year may cite the successful graduate careess of
eight or ten former students over a period of years as evidence of the
excellence of his course, without apparently having asked himself
about its effect upon the 9g per cent who had no intention of becom
ing professional chemists and whose only reasonable profit from the
course must be their understanding of the problem of knowledg

102




PREPROBESSIONAL EDUCATION OF LIBRARIANS

concerning the natural world, the methods for achieving it, the proper
fruits of such ' knowledge, and its llmltauons . :

The needs of students who- plan to enter a professmn for prcpro---
fessional education in several different fields cannot then be stated in .
terms of traditional departmental courses. Though the term * ‘general
course” is a poor description of what is needed, it may at least
indicate that the preprofessional training of librarians ought not to’
consist of a patchwork of departmental courses, each one of which
may possibly be well designed as the first step toward a Ph.D.
field, but cannot serve well the purposes of a general educatmn )
What is needed for these purposes is neither a departmem'tl gourse.
nor a survey course (which leads students on a conducted téur through .
interesting aspects of a field), but courses which deal¢vith the basic
concepts, principles, problems, and methods of majerareas of human
knowledge. Three such courses—or to avoid:the identification of
- courses with quarter and semester hours, thiee such programs of
study—each extending over a period of seyeral years, are needed to
round out the liberal education of a fugare librarian: one in the -
natural sciences, one in the social sc1ences and one in the humanities.
These three—supplemented by training in writing, foreign languages,
and mathematics—would leave mf najor area of human knowledge
untouched and their separagion would provide ample opportunity
for recognizing the essentra‘ls differences in the subject matter, the
methods, and the prmcxples of various kinds of knowledge.-

These courses should not attempt-a survey of the existing state of
knowledge, if for 1’10\0ther reason than because the contemporary state
of knowledge catmt)t be expected to remain unchanged It makes no
sense to prov\de students with the conclusion which in five or ten -
years will shave been abandoned. Nor.should we expect the col-
lf:ges toxmake creative scholars and original scientists of students..

Welshould expect them, rather, to educate students to distinguish
between what makes sense and what does not in the formulation of
problems and in methods of their solution in the natural and social
sciences, and to understand and appreciate literature and _the arts.

‘  METCHODS OF FENERAL EDUCATION

It students are to learn to exercise ]udgment in these ways some-
thing-other than-textbook material will need to he prov1ded The
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best materials for the purpose are the outstanding writings of natury
and social scientists, and great works of literature and art, The study
of these—the careful and close examination of them, the analysis of
them by reference to appropriate principles and criteria~is, if ngt
* the only method, at least the best so far discovered for deve10p1ncr the
student’s competence to think profitably for himself.

Such study cannot be induced by the lecture system. It can be
managed only by the discussion method. One of the most disillusion.
ing experiences of the teacher is that of discovering from examlnatmn '
papers what has happened to the ideas he had presented inlecture,
no matter how carefully and even brilliantly worked ottt The distor
tions which inevitably occur as the student sets dowit in his notebaok
what he supposes the lecturer has said, and themsecords on an exam-
ination what he supposes the lecture notes, fre reviewed for it may
mean, are likely to destroy confidence Jn ‘the lecture method of
education for undergraduates. There ig\another more serious objer
tion to the lecture system: even under the best circumstances and
with the keenest of students, thf;.lecmre method places the leamer
in a purely passive role, where\it'is least likely that he will exercis
his powers of thought and Jéarn to discipline his judgment. The
lecture may have a limited, Uisefulness as a conveyor of information
not to be found in print and as providing excitement and stitulus
for the study of a subject. But in the education of the judgment it

must yield to thésmethod of class discussion, where the student I
obliged to forminlate a position clearly, give cogent reasons for it
and defend s against attack.
We mUSE\not at this point, be misled by a superﬁcmll}r attracmf
and vety'common objection to education through the discussion of
great? works. It is sometimes contended that such education is merely
verbal and that education must proceed by experience. The truth i
that experxence is far from the best teacher. A student exposed for -
eight hours a day to the playing of music on a phunogl‘fiP
~ could quite conceivably learn little or nothing about the nature ¢
music. A student shut eight hours a day into a well- equlpped chem-
15“")’ laboratory might, if he were active, have some exciting an
~even dangerous experiences, but without guidance he would leam
- nothing about chemistry. Fxperience is more likely to be a buzing

unmtelthbIe confusion than an education, ‘unless one comes o it
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equ:pped with ideas in the llght of which it can be grasped ordered Lo

and understood. The student who is taken to the local police court .
and the local fire station or induced to witness the activities of a -
local election is not educated by the process unless he has been ;i
led to think about these things sufficiently to analyze his expenence ' |
The best way to lead him to think about them profitably is to induce - -

him to read thoughtfully what the best thinkers about the problems of L
man and society have had to say. ' S : '

And even if this were not the case, there are other decisive reasQns' '
for insisting upon the basic position of careful reading in education.

Looking at the matter realistically, we cannot escape thel faCt that 7.
the most important decisions which men have to make. regardmg_-- L

society must be made, not on the basis of direct experience, but on

the basis of verbal and written reports and arguménts. When the .’
people of this country select a chief administrative officer for our |
government, they do so not in the light of du-ect experience. of the
men who offer themselves for this pos1t10ﬁ\ nor of the problems on- -

which they have announced their programs. Determining for whom -

to vote in 2 presidential campaign is nof like deciding on the basisofa

taste test whether one prefers Chesterﬁelds to Camels or chocolate to

vaniila ice cream. These questmns may be submitted to immediate. -

experience, but in a presidential campaign we are bombarded by the. -
radio, newspapers, magaunés and even our acquaintances.  Sound =
judgment in this case, ﬁ{uch is.typical of social problems, must then

be made largely on the basis of analysis of the writtén -or spokenf_ o

word; and to be redlistic in educatlon we must prepare students to
cope with such s‘tuatlons : ' : : U
It should Qot be necessary to labor this pomt for 11brar1ans, who o

are aware DE the power of language in human affairs -and whose

choice 68 professmn indicates that they have not adopted the fallacy
of &dytation by experience nor the easy contempt for what is called-
verbalism: The truth is that men cannot be intelligible among ther- -
selves nor reach agreement on what'is true or right except by the

use of language. 1 canmot lift the top off my head to expose to your .

direct experience what few. ideas are there; I can only make noises at-

you ot put black marks on paper to convey them to- you. “And when S

'you in turn wish to correct my mistakes, you can only make noises at:
me or put black marks on paper for thc purpose. Thls is our human
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- predicament but it is also our glory as human beings, since so far
we can discover it is a possibility open to no other kind of creatur,
We should not then be set upon a false road in education by the
facile warnings again verbalism, but should insist rather that reading
and oral and written discussion be the heart of education.

THE FROFESSIONAL SCHOOIL AND GENERAL EDUCATION

It would be inappropriate, even if there were time on this occasion,
to outline in detail the ideal preprofessional curriculume For one
thing, there may be several different forms which wonld equally
well or almost equally well serve the purpose; a,r\rd\ft.is not the
function of a professional school, in any case, to plan, set up, and
administer 2 program of general education. Professional schools may,
however, exercise a very considerable inﬂuejji(:’c’upon-preprofessional
training, both through the entrance reqliirérnents they set up and
the kind of preprofessional educationythey urge.

Their effect upon undergradugté\‘education may be extremely
unfortunate if they yield to the :téxhptation to require or even {0
recommend specialized prepa.m{tion for their own program. If for
example, a medical school@t*a school for the training of geologists
decides that a course in physics is necessary or highly desirable for
success in its own traindng program, a cluster of consequences inimicil
to the kind of education I have been urging is likely to be produced.
The course in phljg'és which comes thus to be required will include
great deal wl;.ic:h’ "has no direct bearing upon medicine or geolog}'.
Meanwhile, ‘the department of physics, quite rightly eager to T
the levil;and increase the effectiveness of its program, decides ©
requigg\substantial preparation in higher mathematics as a P
Teggﬂﬁitc to its physics course. And the department of mathermatics;

(ikewise in the laudable desire to improve its own program for
-developing highly expert mathematicians, steps up its elementary
courses in mathematics. What began, then, as an interest in aspects of
-physics relevant to the training of a doctor or a geologist ends asa -
requirement for a substantial number of semester hours in mathe..
‘matics as a prerequisite for a substantial number of semester hoursi? .
physics, which, finally, is prerequisite to professional study: Mea
.while, the medical school and the school of geology find that someé
. knowledge of botany would be a very good thing and another chain of
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requlrements becrms to be forgcd to which-still a-third is added as .'
both schools reach the conclusion that a certain knowledge of chem-

istry is essential to their purposes-and demand it as a prerequisite for - ¢

admission to the study of medicine or geology. The sheer mass of
such requirements may eventually leave only a very limited and |
totally inadequate amount of time for general or liberal education. =

A certain knowledge of physics, botany, and chemistry may truly be ™ -

necessary for respectable training in medicine; -and professional .
‘schools, eager that their students should have both a liberal education
and adequate preparation for the finest kind of professional training, =~ -
find themselves in a difficult dilemma. The answer lies very Jazgely, it .

seems to me, in a careful scrutlny of the prectse nauﬁ‘e of the

spec1al1zed preprofessional training needed and thegsefting up of s
specialized courses to produce it efficiently, rather othan the require- .-

ment of departmental courses designed prlmanly for specialists in
the departmental fields. Fortunately, library,sehools have not accu- - .
mulated a heavy load of such’ requlremen{’s \nd are happlly {'ree to e

demand a liberal education.

What they ought to demand, I beheve is not the fulﬁllment of a
particular curriculum but the possessmn of a kind of education, the .
kind which might be expected from a curriculum directed, not to -
the communication of facts ox_the memorizing of currently favored
interpretations of facts, but’father to the development of the student’s .
competence to think pre\ﬁtably for himself; a curriculum recognizing -
the -differences in the' subject matter and methods of the natural
sciences, the sociall sc1e11ces and the humanities; a curriculum recog-'
nizing that thes tormatlon of ‘judgment requires something more
than the lectu{e method of instruction and depends upon the constant -
rigorous prhéuce of reasoning upon material sufficiently rich to- be
rewardmg 1 this process, rather than upon textbooks; a curriculum, |

in shott, which may be expected to develop the studcnt 5 phllosophlc
powers in the best sense of that word.
_ Such a curriculum would provide for discussions wluch analy?e
. the methods of formulating and solving problems exhibited in origi-
- nal writing on natural phenomena. It would provide for similarly
rigorous studies of writings on ethics, government, and society. It
would provide for the study of important histories, rather than text-
books of history, in an effort to develop the student’s capacity to
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perceive the principles underlying different kmds of hlstory, rather
than to the accumulation-of historical facts. It would undertake by
similar methods to prepare the student to appreciate the products of
man’s art and creative imagination which constitute the humanities;
and, above all, to provide the beginnings at least of a philosophic
outlook by leading students into the great questions which philoso.
phers have raised concerning the meanmg of existence and of the
nature of knowledge. N
‘Though I suppose there would be litile disagreement about the.
ends:twhich ought to be sought in the preprofessionial hraining of
librarians, and perhaps not even a great deal concemmg the areas of
study which ought to be handled, I can vcry well. imagine you
- regarding all this as loftily impractical. Cm.rr,ses of the kind I have
described are exceedingly rare; and a full\system of such courses for -
the purposes of liberal education is hardly to be found anywhere.
outside this campus. Even if libragy-schools agreed upon the desit
ability of such programs of studyf what in the world could they do
about it? At best, they must undértake to select certain courses from
the vast miscellaneous array offéred in most colleges and universities-
the ones most likely to beiprofitable, or perhaps least likely to b¢
harmful-and to specify'them as requirements for entrance fato *
formal training for dibrarianship. SR
The situation 13%01: I believe, quite so hopeless as thlS though it |
may be 1mp0531\b1e to deal with it by the methods we now ordinarily
employ. We,are accustomed to put admission requirements in terms
of courseg’and grades. We specify, for example, that a student must
have r&ggtered for so many semester hours of course work in the
natul”al sciences, for which an instructor has been willing to give -
' hi‘m a grade perhaps of G or better. This is truly fumbling in the
“datk, for we have no way of knowing, as we look at the student’s
grade record, what the courses contained or what the grade meant
* There is, however, a practicable though not simple way out of ouf
- difficulty. If we can agree that a liberal education is the best prepard
-tion for professional training; if we can agTee as 1 believe we cat, o
‘the major characteristics of such an education; we can then proceed 0
.-setup entrance examinations to determine whether our students have
_ what we believe they should possess as a preparation for professmnal
'“3work These examinations cannot reflect 1nd1v1dual COUTSES offﬂl”ed
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in any partxcular msututlon and. it “is hlghly desuable that they_
should not do so. What we should test'is the competencc to form
__ sound -judgments in the major . areas in ‘which men must excrczse'.';- '
]udgmentuthat 1s, with respect to the natural world, to socnety and its *
- institutions, and to the products of man’s creative power in literature *
and the arts. As a test of his preprofessional education, a studcnt'-'.{
applying for admission to. the library school should be requlrcd to_ 3
explain, interpret, and evaluate pieces of writing in: these ficlds. .
preparation for such an examination a student mlght be told %0 read Dl
three or six books.. These, together with whatever note§ he” ‘may:
have taken upon them, he would be instructed to bring €0 his exam-
ination, which would consist of as penetrating and difficult a set of ..
questions as might be thought at all reasonable, .The student who -
demonstrated his capacity to interpret accurately and judge soundly of .
the books he had read would not only be amply prepared for. his "
professmnal education, he would already «ha\re achleved competence i
in a basic part of it. - - o WX x\ g N
If this suggestion makes any sense,, 1t should not be too dlfﬁClﬂt to .
work out. A library school in a unwersuy might seek the coopera--f'_' '
tion of other professional schoois on its campus. The mechanics of * -
test preparatlon though arduots, need not be assumed. by the school :
itself, since agencies for his purpose, such as the Board of’ Exam~
ination at the University of Chicago, are now well-established. .
The proposal is noS\ am convinced, at all impractical; and 1f 1t
leads even to an gpproximation of the kind of preprofessional train- |
ing I have outlmed the work of library schools for our profcssmn .
and for ouwomety mlght be tremendously 1mproved A

Discussion
LOUIS s."SHthﬁs" |
Y TRIBUTE TO Mr. Faust's pfoﬁoéative papér is in the
margins of my copy. Hardly a page has escaped penciled "’
comment. When T agreed I underlined; when Idid not I questloncd '
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1 begin with the underlines. Librariamns, -l_i‘ke.other peoplé' mna
democratic society, need a liberal education. "They need it not only to
live their own lives but to help others live theirs. For, as Mr. Faug
has so ably pointed out, librarians share with teachers a major po-
fessional responsibility for the development of their fellow men,
But when we ask just what is this liberal education, what are its ends,
its means, and its elements, there are, as Mr., Faust recognizes,
many answers. ' : ' )

With considerable attention and anticipation, therefore, I read
this answer of Mr. Faust’s. It is an exceedingly good one fonlibrarians
and teachers to study, not only for its positive propgs'a]& but for its
negative cautions, The warnings against overspesialization, over-
emphasis on techniques and administration, and overreliance on
quantitative measures in research are all prefessionally pertinent
and timely. We must not so far depart frenivthe bookman concept as
to earn the hyperbole voiced by a publisher’s representative at a meet
ing of the American Library Association® * Judging from this program, -
one might conclude librarians are*alergic to books.” These profes
sional exaggerations are obvioudly not part of a liberal education.

Equally significant for a cofieept of liberal education is Mr. Fausts
censure of campus comparitnentalization of knowledge into subjects,
courses, and credits. “INGbtthe fulfillment of a particular curriculum,” .
Mr. Faust has said sewell, “but the possession of a kind of educa
tion” is what the, ﬁ‘b’rary schools should demand. And with that I
heartily agree. /™

Also, in this\ series of negative statements, I share some of his
skepticismprabout two of our time-honored learning methods, namely,
the lecgure and the pragmatic emphasis on learning by doing. It

* deliglits my essentialist soul to read Mr. Faust’s telling arguments for
learning by reading. For fear that the prewar essentialist Tevolt
apdinst the progressive activity school may have been forgotten,l
recall to the anti-education portion of the campus faculty that not alt
educationists, by any means, subscribe to the Dewey-Kilpatrick
philosophy. I am sure, as I have been for a long time, and as I =
believe any librarian with professional faith in what he is doing
must be, that a large portion of our life experience will be vicarious
and that reading is one of the most effective means for experiencing
life outside of firsthand living. o
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STRAIGHT THINKING. AND CHARACTER DEVELOPMENT. . - =
When we come to the positive aspects, 1 accept at once. the

importance Mr. Faust attaches to the development of the capacity to
think as a function of liberal education. Like him, I know that =~

straight thinking can be an important asset, not only in librarian-
ship, but in life. I have, therefore, no objection to making the
development of the capacity to think an. important function of edu- -

cation. But I cannot accept the aim of straight thinking as the only:

function of a liberal education, or as even the most important{ -
Mr. Faust will therefore readily understand why the- followmg
statement, taken from the fourteenth paragraph [p. 100] of his paper,
troubles me deeply: “The formation of those habits which consti-
tute a good character, important as good character is, isnot the prime

function of liberal education.” With that statelj!:@n_t, with most of -

that paragraph, and with some of the observatiolis on method and
media that grow out of that position, I muss}take sharp issue.

I have tried to justify Mr. Faust’s posmoﬁ\to myself on the grounds o

that straight thinking means sufficient wisdom to insure character
and the moral purpose Iseekina hberal education. But I have been
unable to convince myself. IndeedI have convinced myself of the

opposite. I believe if a choice hds'to be made of a. single function of )

liberal education, the dev@opment of character would be more _
likely to develop the capacity for straight thinklng than the othcr_'
way Tound. . ~ : : :
I have experiencedyboth firsthand and v1car10usly, the business-
-man with a Iemarkable capacity for stralght thinking. The tre- .
mendous empire-of wealth he has created is in many ways a tribute
to his capagit “for disciplined reasoning. And yet with utter ruth- .
lessness hé has lived by the law of the jungle, destroying completely -
the waak& minds that opposed his. Judged by the standards of ‘the
leaders of our society,. certainly. these businessmen - have been
thinking straight. '
Then there was the German university, the apotheosm of devotmn
- in developing the capacity to think, at least in the opinion of a.
" generation of our academic leaders. There can be no question about .
the thoroughness, the deep thought, the dedication. to deve]opmg
man’s reasoning capacities in those great Teutonic Instifutions -of
higher education we 'so assiduously imitated in our own  graduate
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schools. But did this straight thinking result in the dcvelo;}ment Ofa
desirable individual or society? It did, if you acccpt the Prusslan way
of life or the Nazi concept.

Consider the German general staff enlisting its full capacity for
straight thinking. In terms of military science, straight thinking in
war demands the total destruction of your enemy, In Clausewiy
classic words, “‘the enemy must be rendered totally _incaf;ahle of
defending himself.” When the Germans were victorious, certainly
the German general staff was doing straight thinking. But where
was the high moral purpose?

Now I know that all of these examples fail to 1llqstratc what Mr.
Faust considers straight thinking. But I cannot escape the conclusion
that there is no guarantee Mr. Faust will be ifha ‘position to define
straight thinking for us. I would rather place my faith in a liberal
education which considered character development its high purpose;
which was more concerned with right doing than with straight think-
ing. Straight thinking, if made ansend in itself, might be devoid of
moral purpose. But good doing,even without straight thinking
would be less likely to producéimajor harm to man or society. Con
sequently, the rest of that foutteenth paragraph which denies develop-
ment of emotional stability; physical health, pleasant personality, and
social grace as primary tasks of liberal education, and urges Iibrary
schools not to deQahd them of high schools and colleges, is unac
ceptable to me. >\

"What follaws séems less important, Readmg, wrltmg, and reckon
ing—the trilogy of the little red schoolhouse—are susceptible to all
the weakiigsses attributed to course compartmentallzatmn at the
hlghex\l‘evels to the snares of “facts for facts’ sakes.” Mind you, I do
not:advocate admitting to library schools people without the three

'R‘S, 1 merely object to coupling these skills, these means, w1th the
ultimate-ends of a liberal education. ' '

THE MEANS OF A LIBERAL EDUCATION I

thn it comes to the means of a liberal education, I am, 252
. llbrarlan convinced of the importance of reading as a medium of
- communication; but I am unwilling to concede that it is the only
medium or hkely to continue to be the best. I have come out of
g four years in the army disturbed that we have not made mor

112



: IBRARIQ\NS

PREPROFESSIONAL EDUCA’I‘I(}N OF’

effective use of audlo-wsual medla. No one who - has seen the

British documentary film on America will deny its p0551b111t1es for .
developing the capacity to think. I do not believe young people can -
fully gain an appreciation of music by reading alone; the use. of =~
" recordings of the great masterpieces has helped tremendously, .

And so it goes through all of the categories of audio-visual matenals

There is every reason to communicate through all of the senses;
through great books and through notso-great books;- through, pic- .

tures, slides, film strips, radio, and television; and through the field -

trip, which may include other sensory experiences. Who knéws, with -
current extra-sensory research we may be approaching the)day when .

people may communicate directly, mind to mind; without the handi-.
cap of ambiguity so frequently inherent in the vqrf;al medium, -
And now for my final difference with Mr. Faust.) Fundamentally, 1

object to the term preprofessional. From my\standpoint, what Mr. '
Faust refers to as general education might @9 well be coprofessional.. .

1do not believe any academic course, départment, or integrated divi- -
. sion or area, such as the three Mr. Faust advocates and such as are -
now almost universal in our American institutions of higher educa- o

tion, has 2 monopoly on liberal, ot general education. I believe it'is .

possible to educate students tQ distmgulsh between what makes sense

and what doesn’t throughy (Alimost any subject or course. I have no . |

objection to Compartm{,n\tahzmg man’s knowledge: into the three . -

great divisions of théynatural sciences, the social sciences, and the :'

- humanities, Indecd ‘that is exactly what my university and many

others do on the] funior college level. But neither do I object to.

students cnr({llmg in courses in chemlstry, economics, English litera-
ture, or, anci\ this may be anathema, marriage and the- farmly, home
econom{cs . education, and library science. : e
Lrécall a course in comparative education I had Wlth the late
Michael Demiashkevich. No course in literature, phllosophy, history, '

or natural science I have ever taken was richer in allusions, or more
stimulating to thought. A prize Greek scholar in Russia, an omniv-

orous reader of world literature in some twenty-two languages, and’
above all an inspiring teacher with the divine spark that kindled in
students a blaze of thinking, Demiashkevich contributed mightily to.
~the liberal education of his students, even in the opmlon of the most.
academlcally conservative. : : : o
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Any of us who have had experience, on the other hand, with the
integrated courses in the humanities, the kind that start off in Sep-
tember with Aristotle and barely make the middle of the eighteenth
century by June, know that such teacher-conceived integrations some.
times develop only confusion in the mind of the student and result in
those private invectives against “crab culture” which I have heard o
even the most respectable of academic campuses. The point I wish to
make is that subject content is less important than the teacher and
student, I believe it is possible for a student to obtain a g\ood gen:
eral education from work in almost any subject if it is@ught well. I
believe there is good general education in a good réference course,a
course in book selection, or classification. I beligve, in short, that the
nature of the content is less important for genéral education purposes
than the effect a certain course given by.a‘specific teacher may have
upon the development of a particular student’s character. _

What then should constitute the getiéral education of the librarian?
In my opinion, a good secondaryyeducation plus the program of an
alert junior college will provide adequate opportunity. If at the
end of that time, the studqug‘tﬁféanno't think straight and has not the
elements of good character~in other words, cannot satisfy both Mr.
Faust and me—then hé\is not a fit candidate for admission to a
calling with as high zkh\obligation to society as librarianship. If heis
he can demonstrateit through examination, interview, apprentice
ship, or trial emliloyment. In spite of these demonstrations, some of
the candidagés“will inevitably not measure up. That is the 1isk
that libradianship, along with other occupations, must take with
each .gebér'ation. : :

- 1 helieve the new program of the Graduate Library School is sound.
At(pleases me to see the student working concurrenty in an oldet
aeademic subject and a newer professional field. I am certain both
areas. are contributing to the student’s preparation for life and for
. making a living. I know there is general education as well as profes
sional education in both philosophy and library service. You wil
understand, therefore, why I do not believe in preprofessional edir
cation. I do not believe that general education ever stops; or do!
" believe that professional education begins. The two go on togethel
from the beginning to the end of both formal and informal schooling.
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Educatlon for Pubhc

lerarlanshq)

SR RALPH MUNN

: : ~ .
EFORE WE can prescrlbe the educatlon of the pubhc hbrarlan
we must forecast from trends and stated goals the natuté of the
library for whose service he is to be educated. A ‘ |
In her presidential address to the American lerary Assocnatlon n
1047, Mary Rothrock stated the case conservatwély when she said,
“The ‘handmaiden’ idea, that the library is priniarily a passive con-
servator of man’s cultural heritage, lingers now as little more than a
vestigial trace from a vanished past. Eyents have placed on today’s -
libraries , . . 2 more positive respons1b1hty for gettmg the’ 1nsldes of -
books into the minds of men.”t & : ; .
Progressive public libraries ave becommg more active part1c1pants. '
in the life of their commumties Today’s public relations program
calls for library part1c1pat1gn in intercultural councils, social plan-
ning agencies, civil righitsMeagues; The Foreign Policy Association,
and other activities>w ich go far beyond. the women’s clubs and -
. Parent-Teachers ASSOCIatIOI‘lS to which we once limited ourselves _
We are bolder j an Jdentlfymg our institutions with pubhc 1ssues even '
congroversialf ofres, and this trend is becoming stronger. : S
Public {braries are seeking to expand their influence by dealmg .
with g:roups of people, and we hear of the teachmg function of the
hbﬁlry The Great Books Project, - discussion groups on current .-
problems and educational motion picture forums are all attempts‘to
make people think, as well as to stimulate individual reading., You
will recall. Baltimore’s project in mass appeal relating to ‘atomic
energy. There s ev1dence that the trend toward: group work wﬂl
grow stronger. _ :
But these ate all fringe activities. They are: relatéd- to 'public
relations as well as to pubhc service. Budgets plaf_e a limit upon our
190q Some Llhrary Questions of Qur Time,"” i 4.L.4. Bul!etm XLI (1947) 243
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_ _ total activities, and the library wk}it:h fails to keep a proper halang
"' between mass appeal and individual service will find itself in tronble. . §
" Yesterddy, today and tomorrow the public library must devote the
major part of its resources to satisfying the actual demands of i
constituents. Those demands are for individual book and informs
tion services. The student’s lessons, the housewife’s desire for g
novel, the businessman’s problems, the technical worker’s need of
data, and the general reading urge of all—these are the stiff from
which public library demands are made. There is ng,reason t
think that they will diminish. If group work is suctessful, it wil
make more converts to individual reading and sgud};.' :
When we strike a final balance, then, we ﬁrgdi;tliat present frends
are unlikely to alter substantially the genefal over-all character of -
the public library of the predictable fifure, There will be new
sprouts here and there and we hope that some of them will havea
substantial growth, but the main plafit will still be devoted to pro-
viding book and information se¥yices to individuals. Our publ
librarians must be educated accordingly.

GENERAL EDUC;(TION FOR PUBLIC LIBRARIANS

How much generalredlication shall we prescribe for the public
librarian of full professional standing? All that the traffic will bear-
that is, as much ag\we dare require in view of the cost of education,
our own salary Jevels, and the competition of other vocations for
recruits. Undér present conditions, four years appears to bea
practicable’yfequirement. SR

Usually, these four years will comprise the liberal arts college
cogrs;e, and will be completed before entering a library school. I -

_s¢tue professional education is given during the undergraduate yeats "
the time so lost to general education should be restored during the
- fifth or library school year. S '
e Most of us believe, I suspect, that education for librarjanship
-~ would be strengthened if the content of the general education could
_ be prescribed. If we are to be completely realistic, however, we are
v+ forced to agree that within certain wide limits we will accept what

- - ever the student offers. o

Medical schools can enforce requirements concerning preprofe®
sional education because medicine is a favored calling. In September
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1948 the medical school - of the. Umversuy of Plttsburgh adrmtted
85 freshmen. who weré chosen from 1900 applicants, all ‘of whom met
the format requlremems. ‘When 11brar1ansh1p becomes as attractive

- as medicine, we too can enforce rigid rules. - o

. Mr. Beals” proposed plan, under which the work of the college, '

. the divisional schools, and the library school of the University of
Chicago would be integrated, is an important one for Chicago and
any other university whose type of organization will permit its adop-
tion.?2 Certain library schools are now enrolling undergraduate\and_
will exercise some control over their choice of subjects. . '

In the main, however, and throughout the foreseeable fia.t’ure we
must depend upon recruiting students from hundreds_of colleges’
which .do not maintain library schools; and to a latge extent, we - .
must accept students who have completed all or gigeh of their gen: -
eral education before they decide upon 1ibraﬁéri5hip as a career..
The library schools can impose a few admission requirements, but -
general education will continue to be gcqe}ned Iargely by the stu-
dent’s own interests and the requirentents of his own college:. -

Actually, this inability to control general education is not a fatal
handicap to public llbrarlanshlp ‘Tnte though it may sound, it is-
still true that- public libraries gaver such a wide range of materials
and cater to so many spccml interests that they can make use of :
almost any type of educational background. : EA

. Library schools m1gh§we11 take a more realistic view of tlle speclal

. types of education which can be utilized. It is hard on one’s blood
pressure to spendi) ¥nost of an American Library Association confer-

~ ence week-in search of a science and technology librarian,’ and then’

~ hear of an\M I.T. graduate who was refused admittance by two..

library sghbols for the sole reason that his preparation was so largely -

in the-felds of science and technology. Admittedly, the technical
libfarian will be a better citizen if he has had his share of human-
istic studies, but-at present the public libraries cannot afford the
loss of a single M.I.T. graduate. Unbalanced colurses, mvolvmg an :
unusual degree of specialization, should also be accepted in art, -
music, and other fields in which publlc IlbI'a.I‘ICS commonly prcwlde -
subject divisions. ; .

“*Ralph A. Beals, “Education for LLbrarlanstup, in Library Qﬂarterfy, XVII "(:1947),
-20f- 305 Co . Co - : .
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We come now to hbrary educatlon itself, and for full professmnal

A standmg we must prescribe one acddemic year. It may be a separate

year following the granting of the baccalaureate degree, or it may be

part of a five-year integrated program of general and library educa-

tion. Itis fortunate for the profession that the Master’s degree is now

given for these programs, although the form of the degree is less
important in public than in some other types of libraries.

DESIRABLE RESULTS OF PROFESSIONAL EDUCAT_ION ..’\

May we approach the content of the professional edeation by
attempting to determine the results which we hope £0, gam?
First of all, our aim is fo produce a member ,of a professwﬂ—a
librarian of true professional stature and not ]ust @ person who will
work in a pubhc library. We want a libraxian who feels that his
work is a mission and not merely a meal\ticket. He should have
- some feeling for the book, both as a physi&' object and as 2 means of
communicating thought. He should have -an appreclanon of the
library as an institution which has come down to us from a Iong and
.dlstmcrulshed lineage.
~ Ouwr public librarian must understand the place of the hbrar} in
the life of our times, mcludmg its rclauonshlp with government and
other institutions. He anuist comprehend the library’s own peculiar
functions, opportunxges and responsibilities. He must be familiar
with modern society, its general composxtion its vanous groups, and
their special npeds and interests.
Also, he mm know something of librarianship 1tself-1ts devel-
. opment hgre ‘and abroad, and the common beliefs, purposes, and
_ ideals w‘hlch give cohesion to its practitioners. All of this he
~ should ‘know, both for its own intrinsic value and for .his own
p’rofessmnal consciousness.
_ This phase af library educat:on is covered by most of the library
+- schools in preliminary courses which carry such titles as The Fistory
~ of Books and Libraries and The Library in Modern Society. The
_ .catalog descriptions seem adequate, but we can only hope that they
-are presented with inspiration and corviction. Gertalnly hbrarlan-
Shlp must seek in every way to maintain a spirit of public service and

" professional Tesponsibility during these days when so many workers.

 seem bl:nd to everything except their own 1mmcd1ate self- 1nterest
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Next we want a librarian who knows books “The successfdl pubhc
librarian must know books, the insides of books.  His. clientele,
demands it, The primary purpose of his very being* demands ~dt.
The fact that he is an administrator and must spend ’ hls days on
budgets and plans does not excuse him; his acquaintances stﬁl expect
him to know the auction price of Foxe’s Book of Ma*rtyrs and o
have read and formed a eritical opinion of the latest novel. The
librarian may or may not know how to organize a discussion group or
conduct a forum. He will be forgiven his ignorance in that ﬁeld{ but ..
his lack of book knowledge will be held against him.

Once upon a time librarians did know books far better than\they do
today. That was back in those simpler preautomebile ad premovie.”
days when people stayed home and read. Librariesiwete. staffed by
people who began to read at five years of age and never stopped. . _

Since we cannot retreat to former times, we must) ﬁnd other meansto
secure librarians who know the insides of bodks. We have seen that
we cannot now control the preprofessmna\ 1‘é8ucation of most librati- -
ams, but the schools should encourage, 'general studies and w1de
reading 4t their first contact with the prospective student. -

The reading void can never bel filled by the library schools, but
for a time many of them have mt been doing as much as they can. do.
Mr. Wheeler found, and k would emphasize, that “‘some funda- .
‘mentals, particularly know}edge ‘of the insides of books, have already
been driven out [of the curriculum] or shrunk to bare bones.”3-

- It is therefore encOuraging to find that some of the library schools
are giving greatgrdttention to books and other materials in their -
recently rev1sed\proo"rams Grouped under. some such heading as g
Resources 0(1‘1’16 Library, we find courses in which the literature of -
‘each ﬁeld‘l? sutrveyed and the outstanding books are studied. . Most
1mportaht of course, is the inspirational power of. the instructor.
Its yn these courses that a 1z1st1nﬂr ent.husxasm for readmg should
be laid. ' : ' S

Until we are able to control preprofessmnal educauon the re—
sources part of the curriculum, mcludmg what we formerly knew as’
book selection and reference, might well claim approximately one-
half of the entn’e pI‘OfCSSlOI’laI educatlon of the public hbrarlan

#Joseph 1. Wheeler, Progress and Problems in FEducation: for Lebmrzansth (New
York: Camegle Corporauon of New York, 1916) P 55

B
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We Want aa pubhc librarian who knows the professzonal teckmques

. which. arelpecuhar to librarianship. Some of us will never catalog a
book; butwe must learn and retain the general prmcxples of the art if
we are. to be effective workers in an institution in which the catalog is

: .the key\to all of our resources. Five semester hours of cataloging

‘and classification are not too much for the general Jibrarian, although
we may have to accept less due to pressure from other courses.
We want a public librarian who knows people. He should know
people as well as the successful salesman, réal estate broker,zadvertis-
mg man, hotel clerk, and even the waiter and bellboy know them.
It is primarily a matter of personality, and the hbfar}r school’s
responsibility lies more in the selection of students than in what they
are taught. There is, however, a body of fact concemmg reading abili
ties and interests which the librarian should koow. This information
is somewhat incidental to the book-selectibi Phase of the courses on
library materials; it can be inserted therq,\or form a separate course.
- One of the favorable results Wthh\ has come from the current
shortage of librarians is that admmgstrators have been compeiled to
separate professional and clericab duties insofar as that is feasible.
Pittsburgh's professional staff. ‘low numbers 81, as compared with 2
prewar 101. With smaller- ptofessional and larger clerical staffs, it
becomes even more l@portant that the librarian learn how to
supervise the work}df\ others.
- Mr. Wheeler found that “administration is the weakest and most
neglected aspect) of college, school, and public librarianship, and 1
chiefly Tespo s;ble for other shortcommgs and for the public’s lack of
appreciation* of the library’s usefulness in its own school campus,
- O COn lty
All h‘brary schools are offering courses relating to the administea-
tion of the. various types of libraries, but these courses are largely
divected toward problems which are peculiar to the operation of 2
library. We need librarians who are more effective in general admit-
[istrative procedures, those elements of administration which pertin
to business as much as to libraries. To be specific, may I again quote
Mr. Wheeler: “The essential element of administration is direction.

- It invelves: (1) comprehending and foreseeing needs and purposes;

.-(2) planning and finding ways and means; (3) orgamzmg or taking
L Op, cit,, p. 63.
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apart and puttmg together the component elements of the ]ob (4)
selection of personnel, the understandmg and appreciation of people -
and their handling; (5} assigning work according to their abilities; -
(6) giving instructions; {7) supervision, in many ways the most impor-
tant, difficult, and interesting aspect of administration, which to the
detriment of library service everywhere gets little attention; (8) asa .
special aspect of supervision, the developing of assistants as individ-
uals; (9) measurement of results in cost and reader satisfaction.”s -
There are several ways by which public libraries can secure more
effective administrators. First, of course, they can do'so by recriiting
people who have an aptitude for it. Most successful busiresses ér_e S
operated by men and women who have an-intuitive sense)of admin- |
istration and who have been developed on the job. M must hope
that as salaries grow larger, librarianship will attracgmore people of - -

that kind. When it becomes possible to exerci$€ more control over -.

preprofessional education, courses in businessand personnel man-
agement might well be prescribed. But ghéMibrary schools can do
something within the one-year professiomilx program, and they should .
be urged to do so. Certainly, the van@us phases of administration - '
ofter a rich field to the graduate hb‘rary schools, as we shall see later,
Also, each library which believes! itself to have an enlightened admin-
istration should take steps o “educate its own staff, not only by5'.
example but through speclﬁc in-service training. o S
Finally, we want a P Biic librarian who can think his way through e
lo solutions as problems arise. Professional education in general is in
the process of d:scandmg the old policy of giving the student a mass of:._ :
specific instructipns designed to cover all contingencies. Instead, he is - -
given the ends fo be attained and sets of general, governing principles.
which he j‘é\led to apply and thus find his own answers. Library ..
schools-are, I think, quite sympathetic to this newer method and
will s’ it wherever it suits the field. : S
These are the groups of studies which should form the ¢ommon
core of the library education of the public librarian: (1) a rather-
brief background setting of books and libraries; (2} the place of the -
11brary in modern society; (3) studies which we formerly knew as- book -
selection, reference, and bibliography, integrated and expanded intoa =
resources or materials course; (4) cataloging; (5) readers’ interests and -
“OP.CS'#., p. 64 . ,. . . _. '..,_.:_ o
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ab111t1es, (6) the prmmples of general and 11brary admlmstratmn
SPECIALIZATION IN PROFESSIONAL EDUCA‘I'ION )

If they are to serve pubhc library needs, the library schools must
provide for specialization within the one-year curriculum, - They
must do so whether or not specmhzatxon conforms w1th their

phtlosophy of education.

Library work with children and young people is the miost urgently
needed specialty, and curricula can easily be modified to provide
for it. The substitution of children’s and young people'siiterature
for parts of the adult book courses is the chief requrrement. .

The bibliography of science and technology, is)another much-
needed special subject which should be made available as 5 an eIectwe
in a few schools. LV - '

If no more than three to five semester hours of catalogmg are
required of all students, there should\\be an advanced eiectwe in
cataloging and blbhography ' "\~ :

Rural hbrary service under connty and regional orgamzatlons is
our only means of reaching efféctively the one-third of the popula-
tion who are now without dibraries. Certainly, an elective cousse
shonld be offered by man‘y'odf the schools in order to interest more

- students in the library,froblems of rural districts and to give a better °

A

understanding of the\ special services which are appropnate for

those areas.
Some of the g‘a,ps which we have noted in our knowledge of general

" and library¢ adininistration suggest other e]ectwe courses- for the
public Iibtatian. - .

The%shools cannot, of course, cover all of the spec1al features of
the, 'pubhc librarian’s job, but we need not despair. We can al
pomt to successful public relations directors, readers’ counselors,
personnel directors, discussion leaders, and experts in andio -visual

. appliances and materials who have had no formal training in" these
. specialties. An aptitude, an interest, and a willingriess to sic up nighs
.. with some of the Tibrary’s own books are the only real requirements.

- The local college and the extension center of a distant one ar

sources of ‘special instruction which any librarian can use. The
. college, not the library school, is quite obviously the best source of
T advanced study for the subject spec1ahst. :
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THE PROBLEM OF ROUTINE PROCEDURES

To what extent must the library schools impart- knowledge of the o
routine procedures which are common to all pubhc libraries? - .-
If oniy the large libraries were concerned, they mlght be Ieft (o,
train their own staff members in these practices. By my own calen- -
fation, twenty-two of the sixty-five graduates of Columbia’s class of ..
1946 were Placed in libraries which would seem to be too small to
provide in-service training; I should expect the proportion- t({ be
higher in most of the other schools. -1t is plain, then, that the llbrary-
schools cannot disregard these processes. dy -
It is not enough that graduates know the theories and i*easons for.!__-'.-
such routines as the registration of borrowers, methods, of reserving 5
books, shelf-listing, accessioning, and ordering Libraty of- Congress_"_ :
cards. They must observe at least one acceptable method of accorm-.
plishing these processes; they should participate in its operation;
not to the extent of gaining speed, but enqigh to retain a knowledge.:
of its workings. If instruction in these~clencal practices cannot be’
_justified under a Master’s program, and I for one think that it can- -
not, it can be given without credit, m a short prehmlnary penod or in. .'i
noncredIt hours throughout th.e year.

GRADUATE STUQY AND THE PUEBLIC LIBRARY

 Graduate library stud¢“beyond the fifth year has drawn relatlvely.-
few persons from- the‘-bﬂ)hc library field. . This may: be somewhat
due to the mteresty,; and offerings of the schools, but. even if they
should change gbelr emphasis there is no reason to expect a greatlg’_: --
influx of publi¢ librarians. We are not greatly concerned with'.
academic Jab ls, and unfortunately our salary- scales usually prov1de
no incentive to graduate study. BEREER
Aﬂozen years ago 1 was roundly abused by the graduate hbrary..; 3
sch()ols for a statement in a study of education for 11brar13nsh1p which’ o
I'made for the Carnegie Corporation. ‘I have no desire to paradc my - -

- stubbornness, and I am not a glutton for pumshment.. I have chosen. =~
to repeat that statement, however, because I -was convinced iof its
truth in 1936 and I believe it to be equally true in 1948. Tt refers to .
Pittshurgh: “Except for the director and about six department heads. o
and specialists, I believe that the Pittsburgh staff does not need more. -
bibliographical or technical training than is now given in one-year
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library schools. They do need far better general education, 'i'nﬁnitely
more book knowledge, and experience.”® Before you jump at me,
please note that I am speaking only of a public library and of
advanced blbhographlcal and technical training.

There are certain other spheres of advanced study and i mvesnga
tion, however, in which the public librarian might profit greatly.
Many of them lie within the general field of administration which is,
as we have seen, the area in which public librarians are least com-
petent. Most of our problems are settled through a procedure which-
usually goes no further than (1) consultations among appropriaie
staff members; (2) the gathering of such statistics or other facts as
are readily available; (g) reference to articles in the library press; and
(4) a questionnaire to determine the practice of pther libraries.

The graduate library schools are publishing’a’ growing body of
studies which prove that some of our prcbléms can be attacked
through methods which result in ﬁndegs which are both more
revealing and more exact. '\,

Few private businesses could suryive if they were operated with
only the librarian’s knowledge’of cost accounting. We lack the
expert’s touch when we try toibreak down our processes and strip
away the parts which aresii‘bt. vital. We have only surface and
assumed knowledge of theactual value of some of our 'public services '
to the community. Bu’s}ness finds it proﬁtable to maintain research
units which constaﬁ@y probe existing services, and lay the founda-
tions for new ones.\The largest of the public libraries might support
such. units wigh proﬁt and as many public librarians as possible
should securewme training in the scientific approach to management.

There \\re “of course, many phases of public librarianship, other
than mahagement, in which more revealing and more exact knowl-
edge 15 needed.

Even though advanced library' studies continue to draw the few
- and not the many, they can comtribute richly to public library
progress. ‘The dull weight of the Library Quarterly is often lightened
by a report or survey which sends chief librarians, head -catalogers,
order librarians, ‘and others into paths of study and 1nvest1gat1011
which are entirely new to them. '

" ®Ralph Munn, Conditions and Trends in Education for Lrbrarmmhlp (“’“’ Yorki
Carnegu: Corporauort of New York, 1936), p. 1.
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“MIDDLE POSITIONS” IN PUBLIC LIBRARIES: THE TYPE.II SCHOOL -

Up to this point we have considered only the public librarian of
full professional standing, and have prescribed not less than Eour
years of general and one year of professional education. S

At its 1945 midwinter meeting, the American Library Association -
Council directed the Board of Education for Librarianship to explore
the possibilities of expanding the Type III library schools.”  Argu- .
ments presented there and subsequently expressed the belief~that

there is a middle group of positions, lying between the full profes—
sional and the clerical levels, for which a total of four years3 ofgeneral

and professlonal ‘education is appropnate Are thcre, dn fact such o
positions? Y

A job analysis indicates that there are no such posmons in thc

Carnegie Library of Pittsburgh. That library finds that high-gra de o

_clencal workers, through in-service tralmng\ and experience, can -
tise to all positions which do not require fiill professional education. = :
Clerical assistants now do almost everyr:hmg in the catalog depart- :
ment, except the actual cataloging of ew titles. In the order depart-
ment only the chief is 2 professmnai In the public service depart-
ments, clerical assistants fill all.positions except those which involve .
direct aid to readers in the chmce of books or the securing of
information, o
Since clerical asmsta}ns can do the ]obﬂand do it at 31,500 to -
$2,000—Pittsburgh is.hot interested in paying more for hbranans -
who have completeﬁ four-fifihs of the full professional requirements.
-Possibly P1ttsb\urgh is not typical of the larger libraries. In any
event, we m\\ust grant the urgent need of librarians for the small

public hbranes which cannot attract five-year graduates and n whlch L

‘in- semc‘e training is not possible.

FoA my mind, though the Type III library school does not oﬁer .
the solution. There is not, and under present business conditions
there cannot be, a sufficient salary differential between the four-
and the five-year graduates. The small public library which cannot
pay ' $2,400 to $e2, 8oo for the five-year graduate is equally unable to pay
slightly less for one with four years. Its budget calls for $1,200
to $1,8c0. '

7*Is Personnel Adequate for the Job?” in 4.L.4. Bulletin, XL {2945}, 9. _- L
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The small public library’s most promising source of ‘help lies in
the junior colleges. Three semesters of carefully chosen general
education, with the final semester devoted to library studies, would
produce librarians who would be far superior to the wholly un-
trained persons now so commonly found in these libraries. And
most important, they would be available at salaries which many of
the smaller libraries could pay. Junior college graduates wounld alp
be in demand as subpmfessional or clerical assistants in larger

"N
libraries; and after experience there they would, of course be better
prepared to take charge of the small library. <O

The Type 111 library school is 2 danger to the profession since its
graduate lacks only one year of fuil professmnal education. Some
libraries make no distinction in salary rates orin opportunities for
promation between the four- and the five-year graduate. Without
rigid certification laws, the four-year duates could, if their nuo-
bers were greatly increased, make thet fth year seem less necessary
and thus reduce professional standmg 'The junior college graduate,
lacking three years of full proff:sswnal education, would not present
this danger.

Before passing from the! Type IIT library school may I construct a
loophole through whigh.I can later crawl, if necessary. It may be
that events beyond dur control will influence our action..

Five years of géneral and professional education have’ been pre-
scribed for full professional standing. No one can say with a0y
certainty, however, that the future economy of the United States
can or willSupport public libraries at a level which will make five
years oMumtlon a practicable requirement. At this moment 26
per cént of the national income is collected in taxes. There is every
indication that expenditures for the military establishment will be

“salsed much higher and will remain high for many years.

As long as the mational income remains high under inflationary

mﬂuenccs public libraries may be able to claim their share of the
~ ever-increasing tax revenues. The first deflationary tide will bring
trouble, though, and a real depression will be crippling. Under such -

Lo COIIdltIOl‘lS, it may be shown that we have priced llbrananshlp out of

the market. You may sometime hear me declare that we shall have to
- teduce our requlrements and accept four years, as given in Ihf
"'Type III school as the standard professmnal cducatlon '
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c CONCLUSION

Education for librarianship is now undergomg 1ts greatESt change:
_ since the mid-twenties.  If the new curricula which are now appearmg'
actually reflected much of the prchmmary discussion, public librari- |
ans would regard them with deep suspicion. The past two years -
bave brought a rash of impractical ideas, partially obscured in :
esoséric phrases, seeming to indicate that the student must "pas's
through a series of mental d15c1p1mes but that he need lean\very .
little about the operation of a library. - : D
_ It may be that some of this discussion was mtended only w‘lmpress_ ~
- the committees on graduate degrees. In any event, the curricula
which have so far been published are much more closely related. 1o
the job at hand. Most of them include the groupsof studies which we *
have here outlined as essential to the education of the public librarian: )
There is still just enough evidence, howeyelyof a purely theoretical
atmosphere to warrant a word of caution from a public librarian of -
the ordinary garden variety. Backgropid and fringe courses must be
kept in balance—enough of them tg give understanding and vision, '.
but. not enough to detract serlously from books, administration, and
other courses of pnmary conccrn. One foot on the ground and one"'_'
eye on the loan desk, isa crot)d motto for the curriculum makers. - -
There is also ev1dence (}E an approach which seems to be deliber-
ately pedantic. We art\;alsmg our first year of professional educatlon :
to the graduate leyélyit is true, but there is no need to lose our way. .
n a fog of academlc gobbledegook And let's not take ourselves
too serlouslyl 2
The typ@al pubhc library is not a seat of great scholarly output:’ .
It is anWnpretentious, popular, grass—roots community agency. It.is:
the, labrary s responsibility to inspire the people to reach for’ new &
1&833’ better understanding, and a richer life. The hbrary must, -
then, always keep a step or two ahead of the people, but it must |
never lose sight of them, and it must always speak their language. _
The warmth of human understanding, not the chill lcarmng of the
scholar, 1is the public librarian’s first quahﬁcatwn. T
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Discussion
RICHARD B. SEALOCK

HIS PAPER is the realistic approach of a thoughtful, practical,

and accomplished librarian. One must agree with most of his
basic points. The suggested educational program must give the
library a staff member who (1) is aware of his membership in an
important profession; (2) is on the road to becoming, a'veal book-
man; (3) has developed a bibliographical sense; (4) h&s'ah interest in
people and has developed a knowledge of their reading interests and
abilities, and {5} has had an introduction to admmlstranve problems
(although this last will be qualified in a moment) |

It is also agreed that the library schoolsiiay not always be able to
control the college work of their studengs-because of the enrollment of
many students from other schools. On the other hand, it is conceiv-
able that the emphasis of the last few years on a broader mtroducmqr
college course will result in much better preparation,

I am disturbed, however, jwhen considering the statements with
regard to trends in the parblic library movement. The assertion, “the
public library must devete the major part of its Tesources to satisfying
the actual demands scof its constituents,” is unclear to me, It is neces
sary, of course, for the library to meet demands for individual book
and mformatlon. services. But the National Plan, The Public Library
Inquiry, and, ‘the Graduate Library School program imply that the
public 1i brarles will exceed such limits in defining their functions.
Abovezall, the public library will stress educational activities of 2
broad nature I there is any despair in my mind now in regard to

< thc~effect1veness of the public library, it lies in our present faiiure to
tweet the challenge of community-wide adult education. Surely
suitable techniques for community cooperation can be developed by
libraries with the aid of library schools, and it is suggested that as2
sample of this cooperation you watch the program being developed by
: Mr. Lancour and Mr. Goldhor at the Urbana, Illinois, public library.

Mr. Munn’s acceptance of the literature survey courses does ot
meet with full approval since there is some danger that these will
not go far enough. The public hbrary s use of books does not follow
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the strictly academic line. A w1de range 0E books, partxcularly certain’ -
types of popular nonfiction, are used. These and others probably. .
would not be introduced in such courses.
Emphasis on administration needs to be quahﬁed as mdlcated o
earlier. Mr. Faust spoke of its “techmician” aspects. In the larger -
library, its importance is recognized by the appointment of expert-
technicians, such as the building superintendent, business manager,.

* financial officer, or personnel officer. In the smaller library, admin-.:

istration becomes less important. It is hoped that book coursés and
bibliography will not be slighted to permit too great an intfusion of -
administration for the general librarian. We want a{Community
bookman, not a glorified administrator who might just as well be =
operating in another field. < S
Real disagreement comes when it is suggested diat advanced gmdu-._ '

ate work is only for the few. Public libraries\have been ineffective
and mediocre at the reader-service level Qﬁ‘use staff members have -

failed to continue graduate study followmg some experience in adult .
gnidance. Actually no library schook new offers an adequate course -
that would lead to reader clinics i a public library and in the loncr. :
run, to truly effective adult educatlon programs. : o
A discussion of T'ype 111 sc}zools at this time may fail to recogmze a
trend away from this pat'mm. The Type 1Il school gave a non-.
integrated program wh{ch frequently perpetuated the worst of the
technical training of\the other schools at the expense of general
education. A grea.t«ieal of this discussion arose two years ago becaunse.
at least one staéassociation was forced to replace an apprentice pro-
gram Wthh\]{lad three characteristics: (1) it was available and taken .
almost enti‘rély by high school graduates; (2) it was given by the state
l1brary,\:rnd (3) it led to professional certification. This _program
helpeti to perpetuate ineffective library service in this state. It was .
felt that an introductory and integrated course at the state university.
wonld prove stronger than this apprentice program and would
help to recruit many excellent candidates and to weed out the unfit.
Employers need only construct proper classification plans for such -
four-year graduates and insist on graduate training for full standmg -
to make this group 2 valuable portion of the personnel. o
* Finally, the junior college is a questionable agency for trammg s
the staff of the small public library, for the small commumty needs -

-
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the fully educated person. Such a community will be able to afford
the superior person when it becomgzs a part of a regiohal.librar}r and
shares the higher salary. Just as schools have found ways to uphold
teacher standards in small towns, so must the public libraries, with -
the backing and support of the state library and certification board,

In summary, I should like to enumerate the following points:

1.

There is a need for a public library with a more carefully defined
sense of purpose. N
There must be a more concentrated effort to meet the adult educa
tion challenge. D '
The library schools must be speaﬁc and thorough in the presenm
tion of many materials useful in public library work.

Emphasis should be placed on admmlstr{uon only to the extent
absolutely necessary.

‘There must be more graduate study by, pubhc service staif members,
And finally, there must be broady tr}mmg for the librarian of the
small community, who probabJ}r has even more vaned tasks than

staff members of a large hbrary
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Educatlon for Acadermc

L1brar1ansh1p

LAWRENCE CLARK POWELL I

OR A GOOD many years the library schools have been the whip- - -
ping boys of the profession. Williamson gave it to them) good -+ -
back in 1923, followed by Reece, Munn, Mitchell, Metcalf Butler, . '~

Carnovsky and others—a series of indictments, confessions, reforms,.

and recrientations blessed by the angel of the Carnegie Corporatlon._ .

The results of this strange cycle were admirably suramarized two o
years ago by Wheeler and Danton, in works titled with such words’ as -

1 €r LTS

“progress,” “‘problems,” “criticisms,” “dileqimas, " and ° proposals
Since agreeing a couple of months ago te prepare this paper; I have

read much of the literature on ed,u{:anon for librarianship . -and
found it for the most part to be a dull and introverted proceeding, .-

lightened too infrequently by t*hc humanistic flashes of the thrée
M'’s: Munn, Mitchell, and Mynthe. 1t isalso a monotonous literature,

unmarked by vigorous cont?oversy ‘Even Chicago, the pioneering
school of the reformationy Jhas not sustained its official literature on |

the level set by PiercgButler in his eloquent tract, 4n Intmductwn
to' Library Science aBook which has unfortunately gone out of prmt .

The recent d,ecédes have seen the library schools ad]ustmg ‘thent- .
selves to theit\new affiliations with academic institutions, and- under- S
new leadersh1p they now seem ready to achleve mtegratmn w1th_-

these inStitutions.

I caie to the writing of this paper w1th a certam obJecuvuy MY R

only association with.a library school had beenas a student’in one

for a year. ‘Since then, I have tried to send my share of students a]ong
the road I took to gain the necessary certificate, and latterly as an . -

admlnlstrator I have scuffled with my fellows for the cream. of th ¢

yearly crop.

! Three members oE my staE were of help to me in the wrlung of thls pa.per My o

thanks go to Barbara. J Cope Everett T. Meore, and Robert G, Vosper. . ..
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I have indniged in a minimum of library school ba'if.ing'f Only
once did I succamb to temptation, in this paragraph wmten for the
California Library Bulletin: : '

In conversation with the head of one of our western schools 1 was dis
mayed by his glib classification of the current class by their grade-point
averages. I must confess ignorance as to which is better, a 1.6 or 2 24
average. The latter is certainly the higher numerically. And we all know
that six eggs make a better omelette than three. What we need is more
librarians with good humor, good health, imagination, energy, and adapt
ability. Do these qualities correlate with grade-point avv:fralgf:s>2

'The bait was taken by one of the three Pacific Coass hbrar‘,r -school
directors for whom it was laid. He wrote me in spl,;'ltcd protest:

The trouble with what you wrote is that somepéople are going to take
you completely seriously, whereas the fact is tha¢'you would be about the
first and loudest squawker if a library schgalsent you,a graduate with
poor upper story! I doubt that “good huimoer” correlates positively witha
high grade-point average, but I'll betsthat good health, unagmatlon, and
energy dot

o,'
BN

So I come to you today asia' librarian who in bis dozen years of
professlonal life has never taught a class or given a lecture in a libraty
school, and who is employcd in a university whose single library -
school is 400 miles.distant. I am what is called a practitioner rather
than a preacher, anﬁ‘yet 1 have come to regard myself as a participant
in educatlon for hbrananshIp by such activities as counseling and
~ Tecruiting ur{dergraduatcs and orienting, training, and completlnﬂ
the education of new staff members.

I was:heply Impressed by this statcment by Munn°

.\Tl}at many promlsmg young people commg from library schools full of
njtiative and enthusiasm are not given a chance to bring out their quali
ties of leadership is the fault of the libraries and not of the library schocls
"The first three months on the job are more important than the library
“school.® :

I'was so deeply impressed by this and by my own experiehct_:, that i1
"'Acadcmlc Library Notes,” in Cal:,f Lib, Bull.,, TX {(Tune 1548), 4.

" Ralph Munn, “Recruiting for the Undergraduatc lerary School " ALd Bulletit
XXXV (1941), p 132, .
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my llbrary we are. conducting an- onentatzon program for all new '

staff members in order to get them safely across the dangerous zope * -
~ between theory and practice.

I shall not attempt any definitive or inclusive statement on: hbrary |

school curricula, a technical area in which I am less than a novice. I -
shall instead offer some notes drawn from my own limited. experlence, :
re-examined in the light of what I have learned from the reading ° .
mentioned earlier and from my observations on frequent wvisits to .'
other libraries in various parts of the country. : :
All of this is by way of introduction. Let me now come to Joser L
gr1ps with my assignment by asking three questions and then a,tternpt- .
ing to answer them. -
First, what kinds of librarians are needed by academm libraries? -
Second, are academic libraries getting the librarians‘they need? And

third, what can be done by libraries and library( schools to pr0v1de '

hetter for these needs? O

22\
LIBRARIANS FOR AGADEMIC\'UBRARIES _ o _
Before answering the first questlon, "1 must interpose - another
query: What are thc functions of ‘the college and the university.
library? One answer is that both are dedicated to the gathering of -
selective stocks of books and rglated materials, that the college library.
is primarily a teaching ad]mgct and the university library a research
laboratory. To build colléctions and to use collections in teaching -
and research are the ¢hief functions of academic libraries.
What sort of staffds needed to carry out these functions? First of
all, some kind of-administrative group is necessary. Should we
look to library(séhicols for administrators? Can Iibrary administration - -
be taught? | i\vould say that it can in principle, not in practice. And -
who is,to\ ‘teach the principles of library administration? Head .
librdriahs on temporary leave or those who have been permanently
luredaway from administration or personnel experts from other
departments in the university—all three are possibilities. Columbia’s -
new curriculum, as heralded in Danton’s report and in. writings by
Carl White, should graduate librarians who will be apt canchdates
for administrative apprenticeships. - L
I must say, however, that I am not favorably 1mpressed by the :
inexperienced, bright young librarian who is mterested in. admm--
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" istration” to the exclusion of a preliminary mastery of the Toutine
phases of library work. Good administrators are rare in any field of
human activity, composed as they must be of aggressiveness and
awareness in nicely rhatching amounts. The good executive sees
minutiae with one eye, visions with the other,- He is both galley
slave and dreamer. Library schools should beware of the current
fetish of “administration” as it is worshiped in certain other so-called
schools of public administration. Once more I find myself turning to
Munn's report for a common-sense paragraph to clinch m}' point:

It is nonsense to expect the one-year library school to traig Ieaders and
statesmen; it has to train librarians to know and use boolgs,‘blbhograpfues
and catalogs. The school can at most attempt to secure students who have
innate quahtles of leadership, take care not to, repress these qualities
through excessive demands of routine work, give some vision of the par-
pose and larger aspects of librarianship, andhgpeé that in his early years of
experience the graduate will have an oppe{‘tumty to develop {urther his
qualities of leadership.* . & <

X

What about the need for the PhiD. degree in academlc }ibrarian-
ship? In the field of university: hbrary administration, I would place
administrative ability as théirst need, and as we all know, there is
little or no correlation, Between it and scholarly ability. In the.
college library, where tlte administrative burdens are lighter and less
~ complex, the Ph.D¢is a'more valuable asset, for it enables the librarian
-who holds it to ;ea\h on equal footing with the faculty.

.. If one of thélibrary’s chief functions is to build-collections,- then
~ there is annbrgent need for librarians. who know books, how

evaluate, them, and how to acquire them quickly and economically.
BooLs m\ust then be prepared for use. Catalog departments need
Ilbr;(nans who can read foreign languages, who can get to the heart
68 book without reading it through, and who can recognize the
- necessity of applying modern production methods to the rapid har-
- dling of large quantities of more or less standardized materials.
_ Then we need reference and subject specialists to serve students
and faculty in all the aréas of the curriculum: divisional reference
FOOIS, departmental and graduate school collections, and spelﬂal

_* © *Ralph Munn, Conditions and Trends in Edum:zan for L:bmnansh!? (NC“’ York:
Camegm Gorporatmn of New York, 1936), p. 22-23. .
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: collectlons of Tare books, manuscnpts, archwes maps, mleroﬁlms,":-_"f
rape and disc recordings, etc. . Here it seems to me that the zmportant.:
qualification is subject knowledge and its corresponding degrees, plus: .
some education in library history, organization, and techniques. @
The circulation and shelving of books is increasingly regarded as.
subprofesstonal work, which should, however, be directed by one or ‘o
more professional librarians endowed with ‘superior ability in man-
agerial and public relations work. : :
-To function properly then,. the academic 11brary must be staffed_ -
by a corps.of professional librarians with varying, not equal, amlounts

of graduate education—managers, collectors, processors mtcrpreters,_"-";'j
and curators. : o

ARE SUCH LIBRARIANS AVAILABLEP

Are academic libraries getting these kinds ob llbrarlans in the _
numbers required? We all know that theyyare not. There isa
deficiency of superior candidates of everyfype. A single year of two
semesters in a library school is hardly engugh time in which to attain - |
high levels, either of skill or knowledge. Nor does the new program' _
in certain library schools of- grantincr an M.S, in L. S. after a single
year of graduate work strike mg as likely to improve the situation. -
The University of California state-wide Library Council has gone on
record as favoring an extl‘a salary step for librarians entering the
sysiem who possess a aster’s degree in addition to the ordmary _
fifth-year library school degree. The extra step may also be recorn- -
mended for staffufdembers attaining advanced degrees through in- -
service courses oistudy “The Council does not recognize this new type."
of M.S. in L\S as qualifying the holder for extra salary reeogmtmn. o

What are\some deficiencies in academic librarians? i

Theﬁrst is to me the greatest: too few librarians suffer from the
difeaje Dibdin called “bibliomania.” We are paradoxically not- a'_'_-':
bookish. professlon. “Too busy to read’” is our excuse, and it isa -
tragic one. To be sure, we do not need more dilettantes who ¢ ]ust
love” books. Love is not enough. Give us librarians who have an -
overwhelming passion for books, who are bookmen by birth and by -
choice, by education, profession, and hobby. Properly channeled _
and directed, this passion for books is the greatest smgle basm asset a
librarian can have. ' '
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. Bibliomania is a passion capable also of reﬁnement',:foﬁering the
sufferer moments of exaltation and insight, such as this one described
by an Englishman upon entering the library of the British Ingi
tute in Parisy : : T
Inside the big room filled from end to end, from floor to ceiling with
books, I move slowly over the polished floor, unwilling to cast the pebble
of my entry into the deep pool of silence among the bent heads. The calm
brows see nothing, busy with making of one private world. . .. And sitting
there in the uninterrupted silence, I thought of all the people who had
written those books piled so high in symmetrical layers cheekno check
They had poured out their hearts’ blood, the anguish and)the glory of
something more than their minds, obeying blindly th¢"call of the great
inner voice that seems to sweep like a distant musiethrough the air for
those who can listen. An unending procession they swere of skeletons now
no more than an echo.to be evoked through theserange deforming medium
of the printed page. I saw their faces for a mament, wistful and uncertzin
if we, so far away in time and space, could\understand, . . . Human con-
munication, of the living with the livjn\g,‘ of the dead with the living, is
one of the great mysteries of this existénce. Mankind is 2 strange chain
of minds encircling the earth with.gne common consciousness, into whith
flow the thoughts and feelings of an immense number of other lives; he
enjoys the freedom of centuries though himself the slave of time?

Coming down to ear: 1 again, let us consider some other deficiencies
in the several kinds~of academic librarians. Bibliographers or cot
tection builders in\éfder and acquisition departments too rarely art
bookmen withca feéeling for the book as artifact and a knowledge of
its content. ~T’I’1€Y are not familiar enough with the international
book trﬁe;"or with the history of bookbuying and bookselling, of -
with t}}t\ oles of bookseller, librarian, and faculty in the growth of
Iib:tja\fyl collections. : ' |
y f*@a’talogers fresh from library school (when they can be had) have
et enough interest in anything but codes and subject headings
Knowledge of the history of cataloging and classification, of the
modern viewpoint of cataloging as assembly line, and of the relation

- of the catalog department to the other library departments and (o the
students and faculty, is pitifully absent in neophyte catalogers. 100
often they take an almost religious view of cataloging as an end
in itself., : ' '

- ®Wrey Gardiner, A4 Season of Olives (London: Grey Walls, 1948).
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As for reference and sub] ect specialists, 1 prefer them to come wuh’
one graduate year in library school plus a Master’s degree gained
from another year in specialization. To offset the present scarcity of . .
such candidates, a library should allow i in-service graduate study for -
its members whose work can be improved by intensive study, research,

and thesis writing. Catalogers in all but the largest university library..
departments do not appear to improve their work and increase their

cutput by further subject specialization; and in the large department . |

the cataloger s assignment will dictate whether or not he sho\lld'. -

pursue in-service work, particularly in languages. KoY

The ablhty of a librarian to achieve an advanced degrée, or the o
mere interest in doing so, may indicate an effective congern with the
essential work of the university or college and in the préblems faced.' -
by the teaching and research faculty. A despeyate need exists for,
more librarians who have knowledge and interests of the same ° :
kinds as the faculty. On every academic hhrary staff I have any .
acquaintance with, I can count on a few h\xgers the number of per- - -
sons who can establish intellectual camaraderie with . the faculty. -
Until this can be done by the ma]orlty of a staff, talk of: equal rank -j' 3
with the faculty is a waste of breath. .

Two more deficiencies in acaclemlc hbrarlans are the mablhty to

make concise written repofts ‘on library operations and to report
orally in departmental afid staff meetmgs. The ability to communi- ',

cate ldeas by wntmg :hd speaking 1is an invaluable skill whlch i’

useful on all levely; oflibrarianship, from ]umor member, through o

depariment head‘m chief executive. Such skills in organization and
presen{atlo t¢partly native, partly acquired. Most library meet- .
ings (I trust his one is an exception) are depressed by papers and '

reports Eotarly written and spoken and of excessive lengl:h

’\ N
£

WHAT CAN BE DONE?

What can be done to overcome these various deficiencies in both .

quantity and quality? Iam certain that the chief responsibility is that - .

of the library and not of the library school. If the academic library is
not getting enough properly qualified people to carry out its fu_r_i'c— -
tions with complete effectiveness, it is in an admirable position to do
something about it, Library schools derive most of ‘their recruits =
directly from the campuses. The llbrary 1s the heart of the campus .
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numbering among its clients, at one time or an'oth’ei', evérj; "'sizpe'rint\
student in attendance-at the institution. What an opportunity to
make converts in this proselyter’s paradisel SR
* The first step is to impress upon the staff the importance of recuit-
ing, and then of their individual and collective responsibility in.
interesting students in librarianship as a career. Here .ate excerpts
from a memo on this subject which I addressed to my staff: -

Staff members should remember that our profession does not.automati
cally perpetuate itself. A good measure of a library—and of eaél depart-
ment in that library—is the number of students or clericalsQphas recruited
for Librarianship. Each of you should ask yourself the guestion, What
have I done and what am I doing toward peopling my-profession? Hereon
this metropolitan campus, which draws young m\f:n and women from every
state in the union, is abundant material. Every;student who works for us

is a potential librarian. O

The best recruits are those who are ig@p\fred by the librarians for whom
they work to see in Librarianship a)dydamic service profession, “Love of
books” is not enough. Offer no\refuge to the escapist; discourage the
dilettante; pity the spiritual misfit, but close the door to the maladjusted.
Librarianship holds no m’agii:’ therapy. Its successful practice calls for
normal {not average) men and women. Good health, good nature, good
sense—look for these qualities.

N\ . o

We do not wish“t recruit students all of one type. Keep the varied

" aspects of our j«\toi‘k in mind when you are sizing up 2 prospect. Neither

pure extrovertinor introvert makes the best librarian; most of us ar€
" hybrids, and'properly so. ]

What else can be done to interest the student in librarianship!
- Thedirst thing obviously is to operate an efficient library, to serve the,
{stirdent with promptness and good humor. It may be that librarians
¥re most effective as recruiting agents when they are the least cor-
scious of making an effort. Natural charm and friendliness, allied
with efficiency, are great and rare virtues, but they can be encouraged
~and developed and made to flourish. This kind of courteous service
should be extended initially to all library users, from the callow
~ freshman to the sophisticated full professor. Itisa wonderful thing o
_experier_i_ce and once seen is never forgotten. S
Let me insert here a personal anecdote involving the head reference
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hbrarlan m a umversrty not far from Boston 1 ﬁrst visited. the hbrary

when attending the American Library Association conference in 19415 -
I introduced myself as a junior member of the staff- of a western ™
library. A year ago I returned, this time as a head librarian. The .
initial welcome extended me as an obscure staff member from a far’ °:
away place was indistinguishable from that I received some }earé
later when I returned on an official mission as the head of a llbrary'_f'.}"’-
engaged in a joint project. I shall never forget this lesson in court{eous
hospitality regardless of rank. : e
The new student can be reached even before he enters the hhrary by
by. presenting him at registration time with a library hahdbook con:"
taining a welcoming foreword and hints on the use andenjoyment of -
the library. The student govemmenL can be encpuraged to: form a
library committee, which will meet regularly With a library repre- .
sentative to discuss ways and means of Imgrovmg Ilbrary student P
relationships. o ¢
A next step is to see that the student assistants employed in the
library are first of all hand-picked from the large panel of’ appl:cants,.-_':ﬁ_-."
- then made welcome and given gooa tralmng, fair wages, and promo-'
tional opportunities. I make it\a’ point to get to know as many as o
possible of the students, at, }east by face and name, but this is not - " ;
casy when more than a huhdred are working at different hours of
day and night. To eacl\new student employee, at his home, I mall a
letter of welcome—wlich says in part: R BRI

: \ \ ’

It is 1mportant\ﬂ1at you realize your responsrblhty in helpmg us glve-__"j_'.
friendly and\e\fﬁment service to all who use the Library. ;

Remempber that the entire Library may be judged by your performance. o
Be cheestI and pleasant to everyone, When off duty explarn the lerary 5
prablaris to students in your living groups.

W€ want the Library to excel in service. I am countrng on each one' of a
you to see that we don't let anyone down. If you have to grve a patron ai.
negative answer, do it with a smile.

Those of you who work in the Processing Departments are mchspensable ;;'_
in helping speed books and pamphlets and magazines through for circula- B
tion and reference use. An unhsted 1tem is of no use whatsoever to the
public. oo EEE
If you see ways in which our services and procedures can be 1n1proved
teli the librarians in your department, : .
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1 hope too that you will find more than a }Ob in your work Libramn
ship can be a stimulating and rewarding profession, oifer_mg a socially
useful and varied career to young men and women. If you have not yet
chosen your work, you may want to consider Librarianship.- Any of the
staff will be glad to counsel- you at any time, .

An effort can also be made to reach into the secondary schools and
establish contact with the librarians there. We have addressed letters
to them, asking that they call our attention to any of their gradtiates
entering the university who may be interested in hbrary work as a
career and offering to counsel them at registration tipie,)

Another effective recruiting device is an annual (Yocational con-
ference on librarianship, to which are invited stitdents and student -
and clerical employees, secondary school hbra(lans and their student
~ employees, and vocational counselors inthe hlgh schools -and
junior colleges. Y,

The clerical or subprofessional grox{p ) which may form up to 50
per cent of the full-time staff, is ahother fertile field for recruiting
which should be recognized and, syStemancally worked. o

Wilbelm Munthe in his brlllrant book, American Ltbmnam}i:p
from a European Angfe,ﬁ‘urges that libraries be their own chief
recruiting agencies and headvocates an apprentice system in order to
ensure grounding m Hbrary techniques before the student enters
hbrary schoal,

‘When I sought aformula for successful hbrarlanship, I found most
satisfying this dtfe contained in Munn’s report. “It is,” he says, “t02
great extent {dependent upon (a) general education with especial
emphasns\upon a wide knowledge of books; (b) common sense and
other personal traits; and (c) a relatively small amount of special
hhrary technique.” All I would add to this is a further year or
two of graduate training in subject fields for academic and specml
library work.

: PREPROFESSIONAL EPUCATION FOR AGADEMIC LIBRARIANS

* Thereis general agreement that the best prehbrarlanshlp education
should be broad, liberal, and general. “But what constitutes such a
‘general education?” asks a recent writer, and goes on to say that

"-‘Ch_lcago ALA, 1939
. TOp.cit, pay.
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“L:ttle if a.ny, attempt has been made to descrlbc it in very con- -
crete terms,”’8 : : S
We have attempted .a concrete answer at the Unwcrsny of Cah‘
fornia at Los Angeles in the recently announced undergraduate -
Curriculum in Prelibrarianship. Inasmuch as there has been as yetno”
account of this Curriculum published in library periodicals, I shall
seize the opportunity presented by this paper brleﬁy to describe its
purpose and content, -
The opportunity to introduce the new program came ‘when a' '
strong movement for a general curriculum reform was heéing suc--
cessfully led by a progressive faculty group. With a bit 6P havigating
through channels, we librarians succeeded -in getting® ofiir own little
boat under way and into clear water. A committee #as appointed by .-
the dean of the College of Letters and Science t@'ptepare a curriculum’
for undergraduates intending to pursue librarianship as a-career. -
This membership included the librarian, the chairman of the faculty -
library committee (a biochemist), and{faculty representatives from '
languages and literature, social sclences, and applied arts. Next
came a subcommittee of the hbrarxan and several of the library staff -
who had shown an aggressive mterest in rccrultmg, and a Teport was -
recommended, discussed, modxﬁed and finally adopted. The librarian
is named as being in chargexof preregistration advisers and he in turn
has appointed his staffsubcommittee as advisers. This curriculum is
now entering its second year and promises to be highly successful. .
The General Cabaltiéue of the University describes it as follows: .

The Prehg ‘lanshlp Curriculumn is demgned to meet the needs of stu- -
dents who{plan to pursue a general course in a graduate library school. _
The requn"ements of library schools and the demands of the profess:on -
mdlcgte the desirability of a broad background in liberal arts subjecis for .
students who plan to enter the general field of public and umvermy :
tibrary work. -
Students who intend o spec.lahze in scientific, mdustnal or other tech—
nical fields of librarianship should complete a major in the appropriate
subject under the direction of the department concerned, rather than
pursue the Prellbrarlans}up Curriculum. Students primarily. interested in -
public-school librarianship are advised to complete the requlrements for

*Harold Lancour, “New Training Pattern Looks Good,” in Library Journal, LXX.III
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a general teachmg credential as descnbed in the Announcement of the
" School of Education.

To be admitted to the Prelibrarianship Currlculum a student must. ﬁle 2
“Prelibrarianship Plan” which has been approved by an authorized Li.
brary Adviser, and which meets the following general requirements:

(1) Ome year in each of two of the following languages Frem:h Ger

man, Italian, Ru551an, Spamsh S
(2) Lower division courses: ~
(2) Regquirements of the College of Letters and Sc;ence
(b) Prerequisites for upper division .courses selccted by the

student. )

{c) Recommended electives: ' .Q.; )
Astronomy 1 Geology 2, '
Bacteriology 6 .'Economlcs 40 '
Biology 1 Englisk\aB, 31, 36A—3EB
Botany 1A~ : Phlloe})phy 2A—2B '
Chemistry 2 - Ph}slcs 10

(d) Ablhty to type is recommienided by many library schools and
is generally recogmzcd as an asset to the profE:sswnal I
brarian. N :
(8) Upper division courses VAt Teast 56 upper division units chosen
from the fields listed below, with no less than 12 units in one field,
and no less than 8 uuits in each of four other fields. The particular
choice of courses Jshould be determined by the student in consultz-
tion with adibrary adviser on the basis of the student $ mdlvzdua]
interest andmneeds. : : '
The recommended fields are as follows: = -
- I Aftyand Music
11 (Education _
HY%English and American Literature
';-«;'I\V Foreign Language and Literature -
/ 'V History, Economics, and Political Science |
VI Psychology, Anthropology, and Sociology. -
Somc 75 elective courses are listed in these six ﬁelds

Here, then, are some concrete thmcrs an academlc hbrafY can do
: toward brmgmg into the professional schools better quallﬁed pEUPle

RESPONSIBILI'I'Y OF LIBRAR.Y SCI—IOOLS

_ What is the responsibility of the lbrary schools in trauuﬂg these
_ recrmts? I must confess again that this is an area of meager experlentﬂ
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for me. Some of the currlcula reforms now taking place in. llbraryf::'
schools will have good results. I am’ not ready, however, to endorse .~
those curricula which seek to commence professional training before
the student has completed a course in general education. I.believe
that professional standards will be: undermmed and salaries lowered .
by the loosing of a horde of culturally immature technicians. )
The schools need. to improve their public relations. The- facultY:;:;
should come into closer contact with practicing librarians and book:
men. There is not enough intellectual traffic between library{sehool
faculty and librarians, except in’ those institutions where the school.
and the library administration are one—and then perhaps there is
too much. The Illinois weekly colloquium is an admlrable plan by
which the students and faculty become acqualnted“wuh and partici- -
pate in, discussions led by outstanding persons imithe library profes-
sion and the book world. Students training foraeademic librarianship
would benefit from a similar colloquiuny swhich would familiarize:..
them with the workings of the unwer&ty or college dpart. from':'_
the library. : > T
Library-school literature is emergmg from a twilight of dull state-
ment and drab typographical dsgss. The new Columbia announce-
ment is a delightful example of the “new look” in library literature.
The western United Stat{.‘s with its widely separated oases of eulture
would benefit from conferences such as this, which blend theory and:
practice into closer hahnony ‘May the wings of the foundatlon angel :
reach 1o the Rockies‘and beyond! - -
Another kingy¢ of isolationism has been increased: by the shortage of.
librarians. ‘Fhis is the placement of most of a school’s graduates in_-
" the reglor\t:ih which the school is located.. My own staff is a case in
point. Of a total of sixty professional members, forty-four are gradu-
ates~o£\Cal1Eorn1a and Southern California. Sixteen are graduates of -
__thlrtf:en other American library schools. 1 deplore this inbreeding in .
my own and in other libraries. In order to provide more varied and;
comparative experience for librarians, we need to consummate ex- -
changes of personnel with both foreign and domestic libraries.. The
invigorating life of a critically minded profession comes from mem-:
bers who have worked and studied and investigated in many libraries..
In closing, I will venture the opinion that a library school should
be a'pléce of intense intellectual radiation as well as.a teehnica_l
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depot, a kind of station where in addition to an acquaintance with
techniques the student is charged with high ideals, wide culture, and.
deep humility before he goes out to practice what has been taught,
Teaching of this quality can only come from men and women who
are seasoned and mellow, experienced and tolerant. When we lock
back on our library school year we are apt to recall it in memories of
the teachers themselves, not of the courses they gave. Mitchell and
Coulter symbolize California to those who were privileged 10 sindy
with those two rare persons; and every other school ir\the land
which lives in the memory of its students does so by.itssibachcm-its
Deweys, Windsors, Bishops, and Wilsons—not by its €urricula, What
we must have if librarianship is to come of agé\is a great many
more practicing librarians of strong character,” wide culture, and
active idealism. vV
>
Discusgion
B. LAMAR JOHNSON
R. POWELL brifigs to his presentation of “Education for
Academic Lihi'a\rianship” the background of a university
librarian. I do ngl:\}nean to imply that he has omitted the college
library from consideration, for he has not. On the contrary, I bringto
_ my discussiony §L.\ background of college librarianship. My/cxpcrieﬂfe
in univers:ity\ribraries has largely been limited to my use of them asa
faculty \}R\Qﬁibér and as a graduate student. It will be useful to know
these vontrasting backgrounds in order to interpret my commeat.
) '\I:.n,\my remarks I shall have three purposes in mind: (1) to idently
several suggestions made by the speaker with which I agree; by stating
" these recommendations 1 shall perhaps be re-emphasizing them;
(2) to identify one point on which Mr. Powell and I disagree; and
(3) to comment on an emphasis which I believe to be important
but to which the speaker has given scant attention. - = -

First, then, points of agreement. I was pleased to note the emphasfs
on recruiting- for librarianship. Certainly, if we fail to recrit
~ qualified candidates, our education for academic librarianship Wﬂl_
be fruitless. '
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‘As the speaker pomted out, we do need librarians who know books. .
In ‘my own thinking, 1 expand that recommendation to library
materials. Since I regard the academic library as the resource center-
for almost all types of instructional materials, I would include in.
the term “library materials” not only books and other printed matter, -
but also recordings, film strips, motion pictures, etc. : o

In our college and university libraries, we also need hbranans -
whose scholarslnp is unquestioned—men and women who can estab-.
lish intellectual camaraderie with the faculty . N\

- I, too, would like to see librarians trained in pracucmcr the art of.- -
communications to the extent that they can make congisé wnttcn_
reports and oral ones. 1 would perhaps hope that this effeCtiveness i in
communication would affect all parts of the libravign’s work. :

Finally, I was pleased to note that Mr. Powellddes not assign the -
job of training librarians to the library schooland then forget it. In
Mr. Powell we have a library administratoparhio accepts the responsi- -
bility and grasps the opportunity of provx&mg additional training for
the librarians who join his staff. He specifically refers to the orienta-
tion program for new staff members *to get them safely across the
dangerous zone between theory dnd reality.” Although he does not
stress it, I am confident that~Mr. Powell believes in and'practices B
in-service trammg even af%-r the period of orientation is completed ;
This, to me, is importants ' T

On all of these emp\hases, and on others which I mlght menuon, N
Mr. Powell and I agree. '

\IMPORTANCE OF AGADEMIC LIBRA‘R.Y

Now, ho%ever I turn to a statement made by the speaker w1th_ :
which It cannot agree. It is this: “The library is the heart of the ..
Cﬂmpus This assertion in my judgment represents wishful think-
ings/1 sometimes question whether the library has yet attained the
dignity of becoming even the tonsils or the litile finger of the
American college and university. I believe the library should be the _
heart of the college. What I am saying is simply this: the evidence -
which is available indicates, if I interpret it correctly, that the library
has not yet by any stretch of the imagination become the heart of -
the American college. Branscomb’s summary of the studies of the -
use (or perhaps I should say lack of use) made of the library by
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undergraduate students presents some shockmg facts Excluswe of
reserve books, the average undergraduate borrows twelve books | per
year from the general collection. The current issue of College and
Research Libraries reports data which are not much more encourag.
ing. Just the other day, I was shown a report that indicates that the
average inmate of Statesville penitentiary in this state reads sixty-six
books per year—and yet I have heard no suggestion that the hbrary is
the heart of the American penitentiary. : -
You will also recall Branscomb'’s presentation of data whlclksuggest
that there is little relationship between the use of the Yibrary by
college students and their scholarship as indicated by‘ grades. Fol
lowing his presentation of data regarding the lack of relationship
between grades and the use of the library, Branscamb states:

One comes back to this removedness of class work from the librazy.
What is it due to? Is it the physical SCPELI‘&UOII of the books over in “the
library,” while teaching goes on elsewhereE Or does the primary factor
lie in the nature of class orgamzatmn of instruction which throws the
emphasis inevitably upon the utterafices of the sage in charge? One does
not need to debate the issue between these or other alternatives. The
fact which confronts one is that ‘the library is not functioning in close and
vital connection with the teachmg program. , . . The ideational form in
which this general acadesfiic inertia . . . has expressed itself has been the
concept of the library,ds,2 depository of knowledge. Reservoirs of knowh
edge are badly need%d and certain national and university libraries serve -

¥ society greatly by pérforming this function, The college library can rarely _

-and does not Usifally need to undertake this expensive role. Books in the
library are fiseless unless they are used, and in a college 'this means
pnmarlly\used for the teaching purpose for which the mstltuuon exists!

And'thls Ieads me to my final point. The amount and quahty of
- se shade of an academic library depends in large measure on the
Kifid of teaching done by the faculty. I can assemble outstanding
" ‘book collections; I can be a scholar, a lover of books; I can have an
~ample, well-trained library staff. All of these I can have, and stll
~ the library will be relatively inconsequential on the campus if the

- faculty does not make effective use of library materials in its teaching.
' Accordingly, in educating a librarian for academic librarianship;

. *Harvie Branscomb, Teackmg Witk Books (Chxcago Amencan lerary Association,
1940),9 53- o
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Iwould w1sh to give'a place of central 1mportance to an understand—_
ing of the college curriculum, an insight into teaching problems, an .

awareness of various successful methods of using library materials in

teaching, and an understanding of how the 11brary and’ the hbrary-f':

staff can influence, teaching. -

Perhaps at this point someone may su'gge_st:' “But M'r’.-]ohns'on',.
remember your background of college librarianship—-you must be :
referring only to college libraries. The situation is. different in

universities. ‘The university library is essentially a research hb{ary

To this I would answer, “No, I am referring to both college and
university libraries. In universities, librariés must also beé) related'_ 2

to teaching.”

N

Just yesterday 1 v151ted with the librarian of a umversxty which .

has an enrollment of more than twenty thousanddstudents. Inthis -

university, nine out of ten students are undergraduates and .three -

out of five are junior college students. This is'not at all unusuval. A

goodly percentage of our universities h\m}e more students in the"-___-
freshman and sophomore years thaniiall the rest of the student

body, both graduate and undergraduate combined,

Yes, the university librarian must be concerned with the rela- .

tionship of the library to undergraduate instruction—just as is his'

brother in the college hbrary If our university libraries mmply .
build up reservoirs of bocd?:s for research, there is a grave danger that_:

university librarians h\ill be contributing to making the unlvermty
undergraduate the forgotten man of American education..

In closing, I shénld like to requote ‘a statement by Branscomb p

53

“Books in the hbfary are useless unless they are used, and in a college
this means‘gnmanly for the teaching purpose for which the institu-
tion eXl.SEE\ With this statement in mind, I urge that in our edu-
catiop for academic librarianship we aim to develop librarians who-
afe seholars, librarians who know library materials, librarians Whﬂ .
are educators, and librarians who are teachers and leaders of teachers..
~ When we do this, we shall be laying the best possibie foundation for .

making the academic library what Mr. Powell and all the rest of us

want it to become—the heart of the campus. .-
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Service to Children and Youth

T HAS LONG been one of the joys of all library sc\hodl\g'radu-
ates to discuss the inadequacies of their professional training,
Whether they are administrators, reference librakidns, or -order
department assistants, librarians usually feel entirely competent to
talk about this subject. ' RS

Occasionally, it is also a topic for discussien and study by organ-
izations of librarians other than those actively engaged in professionzl
education, as in the case of the Division of Libraries for Children
and Young People of the American' Jibrary Association. This Divi-
sion has established a Committeg ‘on Education for Library Work
with Children and Young Pegpie,’ and detailed plans have been drawn
for subcommittees to investigate ten major areas of the subject.

In any planning progfam for the education of librarians working
with youth (and the &etmittce hopes to produce a program of this
type as its final pi(;cé\bf work), it is necessary to know the present pic-
fessional curricula-and the proposed curricular changes of the library
" schools and gthér training agencies. One group of this Cominittee
will worksot a survey of existing programs of basic professional
educatignfor all librarians working with children and young people.
A second group has completed the collection of data on present-day
g:et:tiﬁca_tion practices and other requirements for this same group
offdibrarians. . - : : ) R

General and basic professional education are being studied by
librarians in the three fields of children’s, young people’s, and school
library work. It is their aim to determine objectively what the scope
and content of education for these groups of librarians should be
and to formulate such a planning program as would be necessry
for the implementation of a scheme of education based on the ¢V
dence obtained. S '
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Other subcommlttees are at work on the relatlonshlp of profes—
sional education for children’s and young people’s librarians to the
professional education of other types of librarians; on graduate study;
on in-service training; and on the content of the library and its
resources in teacher-training programs. An analysis of the literature = -
in the field has been completed for material appearing before 1946.

‘The following statements represent some of the major hypotheses
whlch this Committee is investigating:

1. That librarians working with children and young people do nog I}eed__

training completely distinct and separate from that of other types o

of librarians. " o
2. That librarians working with children and young people, whether in

schools or In public libraries, should have the same professmnal o

education. ..‘, o
" 3. That professional education for hbrarmns workmg with children -

and young people should begin as an un:dergraduate major, hl\e.": i

professional education for teachers. & ° .
4~ That in the case of school librarians’the dlchotomy of training
for teacher-librarians and for prof05510nal librarians should be
discontinued, R o
5. That training in the 11brary and its resources should be requlred n
the education of teachers. . L
6. That Iibrarians workmg with children and young people need -
courses in the fieldsof teading, psychology, curnculum, and related
- content in the area of education. : :

It is the purpose® bf thls paper to inquire into these hypotheses, to._ L

show how the’ Co}nn:uttee is collecting information about them, to =~

indicate the Qandencxes revealed to date in one particular part of the ..
study (the education of school librarians), and occasionally to v1ew_

these, prc}blems as they appear to a state school hbrary supervisor. .

Unfortunately, it is not possible to include any findings from the -

two subcommittees on education for librarians working with children

and with young people in public libraries, since these have but .~
recently' begun their work. However, the tentative results _obtained
from the school-library investigation and their implications in these
areas have been discussed with the two librarians in charge of the
other studies, as well as with the children’s and young: peoPIe ] hbran- o
ans from two large public library systems. -
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. Studies in Library Service, No. § (New York: Celumbia Univ. Press; 1930)-

' with a library science curticulum for teachers and teacher-librarians (New York:
- bia Univ. Press, 1g56). R . : ’ Lo

- 'EDUCATION FOR LIBRARIANSHIP
_ ' ANALYSIS OF THE I'.rrERAerkE B
- Analysis of the literature on the education and: préparation of
librarians working with youth, one of the projécts most nearly com-
pleted by the Committee, deals primarily with the period of 1936 to
1946. (Material published later has not yet been analyzed.) The
bibliography includes 134 articles and books, less than two-thirds of
which were published after 1936. Half of the publications that are
listed for this decade were general articles on library education thit
contained some mention of specific training for librarians agorking
with youth. Parenthetically, it should be noted that some major
studies, such as those by Wheeler and Danton, pracgi'cany exclude
consideration of this particular area. Forty-two publications dating
from 1936 dealt almost entirely with education fot Itbrarians working
with youth; of these, thirty-eight were devoted fo school and teacher-
librarians, nine to children’s librarians, and five to librarians working
with young people in public libraries. [Many of the publications are-
wholly subjective in character, repa;e‘éehting the opinion of one or '
more individuals; others are basedyon studies or surveys made by .
committees or groups; and the,;‘émaining few represent the tesults of
systematic research.? &Y _ R

The problems in"dicagedf.ﬁlost frequently in the literature on the
professional education®f school librarians are the amount of training
needed for school Jibrarians, teacher-ibrarians, and teachers; which -
institutions of higl}éf education should provide for this specialization;
when it should’he given within a four- or a five-year college program;
and the subject matter to be emphasized. o

The salytions offered are many and varied. The answers to be
found {irthe standards of the American Association of School I_..ibrari-
ans:pitblished by the American Library Association under the title
Sehool Libraries for Today and Tomorrow, deserve particular men
tion since they represent the currently accepted national standards of
the school library group. A summary-of the major recomutendations

* Two landmarks in the literature on education for school librarianship ares - L
Lucile Foster Fargo, Preparation for School Library Work, Columbia Universty

Joint Committee of the American Library Association, How Shall We Educate et
ers and Librarians for Library Service in the Schools? Findings and reoommenga;l;ﬁs
: : olum:

D
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about the educatlon and preparatlon of school 11branans 1nc1udes an
orgamzed college program of gohgﬁ semester hours of library science,
with eraphasis on the selection and use of books suited to the needs of-
- boys and girls. The desn*ablhty of a five-year program and the neces-
sity for courses in professional education are noted. For the teacher-
librarians, the standards call for “no less than 12-18 semester houts
(18-24 quarter hours) of library science with emphasis on books and
their use in elementary and secondary school programs. These library
credits must represent an organized program. . .. The training\.:_.
may well be the responsibility of teacher- trammq institutions’ * . '
For the children’s librarians, the literature shows that oné’ year in
an accredited library schoot appears to be the recognized seAndard of o
education for children’s librarians, but several writersHave concerned .
themsetves with the need for additional trammg mn, such related fields - : o
as psychology, child study, sociology, and the problems of adolescence.
“The general trend in preparation for llbmrl@shlp in the children’s' s ’
field is to acquire a knowledge of books, *a *knowledge of children," .
and a knowledge of présent-day social and ‘educational tendencies,”# "
Two of the related problems notecL in connection with chlldrens_.?-
library work in public libraries melude the lack of understanding ‘of :-_3 -
this field by library administcgtors and the ways and means of .°
cooperating with the schools{\t is possible that both of these have- . .
impiications for. programs\o\f professional education for more than
children’s librarians; t}\&y ‘may apply to the prcparatlon of other
librarians as weil, .\ : BN
For librarians W(}rkmg with young people in pubhe hbranes, a
college education Uand a year of library school have been eonsxdered
the necessaryﬁsrereqmsues, with emphdsm placed ‘on book knowledge :
and adolesqent psychology. ol
In.smn\manzmg the problems which have appeared in prmt about L
the education of librarians working with children and young pe0p1e .
the author of the analysis lists the followmg ideas as those repre- e
sentmg v1ewpo1nts which seem to appear most frequently

”Amencan I 1hrary Association, School Libraries fo'r Taday and Tomo'rrow (Chll:ago. R
American Library Association, 1945}, p. 18 o
*Blanche Janecek, dn Analysis of the Literature on the Edueazxon and Prepamt:on L
of Librarians Who Work with Youth (University of Chicago, Graduate Library-School, =~
1946; Typewritten reporl: for A.L.A, Division of Libraries for Chlidren and Young L
People, Comrnmee on Education, Frances Henne, Chalrman) .
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1. Librarians working with children and young people in schools or in
public libraries need 30-36 semester hours of professional education,

2. Professional library schools are best qualified to offer the necessary
preparation for the full-time school librarian. R

3. Courses in the existing library schools should be revised to prepae
the school librarian more adequately for his profession.

4. To prepare the teacher-librarian and to give library education to the
teacher and the school administrator should be-the obligation and
task of the teachers’ colleges. N

5. A wide knowledge of baoks for boys and girls and the ahility to Gt
books to readers should be emphasized in the courses for all prospec

. tive librarians who work with youth. AN/

6. A background knowledge of children’s literaturés necessary for

, librarians working with adolescents. N '

These points of view have not yet been whblfy accepted as provid:
ing the final answers. Many of the abgwe'statements, or the ideas
behind them, are to be found in theZhypotheses already stated a
illustrations of the major probléfis” still in need of systemati,
objective investigation. O -

BASIC PROFESSIONAL EDUCATION

The first hypothests, “That librarians working with children and
young people do not riced training completely distinct and separate
from that of otheryypes of librarians,” is directed toward that basic
body of professidal knowledge which may be presumed to be the
foundation fer@ll librarianship. It does not refer to any of the areas
of specializatioh in professional library education. o

Two pfablems present themselves immediately. What content of
professional education is most needed and used in-the librarian’s
dajlpwrork? What can be defined as essential and desirable a5

¢rofessional background, regardless of the extent of its daily, use?’
"In the study presently being made in the school library field by the
Division Gommittee, a check list of library course content has been
prepared. School librarians are being asked to check each item and to
indicate whether each technique or type of knowledge is used dailf,
once a week, about once a month, a few times a year, once a year, or
not at all. ;In addition they are asked to indicate where their training
for each item was obtained, whether it was adequate or inadequaté:
and the reasons behind their appraisal of adequacy or inadequacy
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Only school hbranans knowu to be domg very good work havc
been selected. ' : '

While less than half of thc results have heen collected and tabu-- .
lated it is possible at this time to give some indication of the pattérns
that are emerging. The analysis of the types of information or knowl-
cdge used daily plainly reveals “books” and “readers” to be in the
tead. Reading guidance, including interests and abilities of readers: .-

- the selection of materials for special groups; and cooperation with, -
teachers in the selection of materials clearly rank highest in freqg flency
of use, together with a variety of information about the coutent of
both children’s and adolescents’ literature. Other types of kriowledge -
in constant employment include informal methods for, teaching the .-
use of the library;. planning and directing the work. Of student assist:
ants; the use of magazines, newspapers, pamphiets, fmd flat pictures; -
cataloging, classification, and processing; and piblicity. As would be .
expected, most of the items relate spe(:lﬁcally{to the field of spemahza-_ .
tion of the schoot librarian, but by no m&ns all of them, C

What, then, about the more creneral content of librarianship?” A -
completcly acceptable definition fora cote program of hbrarlanshlp. :
apparently is still to come. For thrs paper, we may adopt one given by
Frank N, Freeman, Dean of th&'College of Education, University of
California, Berkeley, at a2 méeting of the American Library Associa- -
tion Division of Library Ed\lcanon in San Francisco. “Core curricu-. .
fam” refers to those ftems of general education or those forms of ..
general education whigh are common to everybody. So, if we applicd .
it in that way to\fle professional curriculum for librarianship, it -
would, 1 thlnk\mclude all those features of librarians’ activities.
which are hmmon to all librarians., It would deal, in other words,
with thosc  things which are useful for a librarian who has charge of a -
small ll’brary -« . or to a school librarian or to a special librarian -
wifl s special duties in a large city library or a large university library.”

It is difficule, at least for a layman, to determine to what extent -
any of the core programs as described in library school catalogs meet
this definition, (It is even more difficult to determine how similar the’
courses are in content.) But assume that all of the core programs
deal with the place of the library in society; some general admin-

*Sce Ruth Fine's minates, §an Francisco Proceedings, in 4.L.4. Bulletin XLI (Sept. :
15, 1947), 49 :
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istrative patterns and an mtroductlon to books thezr seIectmn
interpretation, organization, and use. Is this materla] needecl by
librarians working with children and young people?” The analysis
which the school librarians are making of their need for professwnal"
course content indicates that it is, although the demand for some of
the more general library subjects is not emerging as a daily one,

The opinion of experts is also something the Committee '.warits to
take into consideration before reaching any conclusions. ‘Such promi-
nent authorities on children’s books as Frances Clarke Sayers, Gladys
English, and Lillian Smith, all agree that appreciation, unferstand- -
ing, and knowledge of good writing for adults are 'mandatory for
anyone evaluating literature for boys and girls. Théreé is little doubt
that other experienced librarians for children abd young pe0ple
would subscribe to the desirability of havmgssome knowledge of the
development and functions of the processes.of commumcation and of
libraries in society. Ny : :

In conclusion, the information avznlable at this time from one of
the Division’s studies appears to ihdicate sufficient use and need of
general, basic professional content to substantiate the value to school
librarians of a core program ‘The length and content and time of
introduction will be less edby to resolve. - .

CONTENT OF PR&FESSIONAL EDUCATION FOR- LIBRARIANS
\3 WORKING WITH YOUTH

The second hypothems, “That librarians workmg w1th chﬂdren
and young peopIe whether in schools or in public libraries, should
have the same professional education,” is based on two primary
assumpt%ﬁs {1) The object of all library service for children and
young: people is inevitably the same—it is the child. This sounds 00
s}mp e to mention and also too obvious, but there is some evidence 10
support the statement that it has frequently been pushed in the back
ground. An examination of the professional literature for }ibrarians
working with youth, for instance, reveals that we often ask whal
does the librarian need, or what does the library need, and all t00
seldom, what does the child need? (2) The objectives of library
~ service to children and youth are the same for all libraries, regafd
less of the kinds of institutions in which they are located, We areall
. seekmg to glve children a variety of llbrary expenence, whether thls
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means trammg them in habits of usmg 11brar1es helpmg them to"
have an appreciation of the best i In our cultural heritage, furnmhmg-
~ them with reference tools to answer questions connected with specific’ - :
assignments for their school work, or providing them w1th some of
the materials to answer their leisure-time needs. .
For the sake of argument, let us assume that it is necessary for o one
reason or another to have separate courses in. children’s, young_'_
people’s, and school library work. Would anyone maintain that the -
well-trained librarian working with youth does not need all theee of
them? Of course there are a few differences in the work of Alitferent’ -
types of institugions, but the body of profesmonal library. knowiedge
needed by the young people’s Ilbrarlan in. each of these institutions - :
appears to be almost the same. - : T
The. Committee's check list of the use made,\af ‘the content of"_:
library courses, which was prepared for the ue: of school llbrarlans,_'-;;_
- has also been given to a few librarians woskifig with children and " .
- young people in public libraries. Conclﬁ‘slve evidence is not avail- -
© able yet, but the present returns show & hlgh correlatlon hetween the'__j__
sub}eets in most demand by school hbranans and by hbranans work-"
ing with youth in public hbrar;e's There are some exceptions. In
public library systems of any\size, the order department usuaily
~ processes all books, and this accounts for only a few checks by
children’s librarians for,such items as the ordermg or marking of N
books.- Planning and \shrectmg the work of student ‘assistants' 1S':-"_
seldom the respons:blhty of anyone but the school hbranan But for
the most part thels fequirements are the same. - R
There is an.; ‘additional factor here of 1mp0rtance The D1v1310n
project on the"luducauon of School Librarians has asked the respond L
ents to indicate how often they have need for a knowledge of public "
11brar}r “school library relations, public library services to adults, and K
pubhc library administration. All but the lastitem has been checked
as being wsed daily, once a week, or about once a. month, except by__.:' :
the teacher-librarians in two small towns without public libraries, -
About half the replies indicate that the information received in '
library school was. madequate Is it not poss1ble that the cooperation -
between these two agencies would be greater if children’s, young
people’s, and school librarians had all recelved the same: profes~
sional edueatlon? ' = - :
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PROFESSIONAL EDUGATION IN THE UNDERGRADUATE PROGRAM

The third hypothesis states, “That professional ediii:_ation for
librarians working with children and young people should begin as
an undergraduate major, like professional education for teachers.”
In 1946 Margaret Rufsvold said: “The trend toward delaying all
professional library training until the fifth year of college, with
little or no provision for preprofessional preparation or introductory
exploratory courses at the undergraduate level, places library work
in an unfavorable position as compared with that of professions -
which recruit, select, and eliminate students systematically through-
out the four years of college.”’s O

Today the trend appears to be in the opposite diyéctfon: twenty-one
accredited library schools (out of a total of thirgpsix) include profes
sional training on the undergraduate level}{ T'wo colleges, the New
York State Teachers College at Geneseo and the New Jersey College
for Women, even go so far as to stapf(professional training in the
freshman and sophomore years, on glie ground that the “longer period
of close faculty and student relationships gives better opportunity for
effective guidance” and that (fle “immediate enrolment in library
courses for freshmen allows.any interest they may have in librariar-
ship to become strengthened at once.” :

The most serious an\'d\persistent criticism of the inclusion of profes
sional library education in the undergraduate program is the claim
that it prevents the student from getting the broad, liberal education
which providgésfhe best preprofessional background for librarianship.
If it1s poqs,ifq}ﬁ to build a five-year program which leads to a Master's
degree ahd“includes approximately one year of professional library
education, part of which is given in the undergraduate program, it
seefits difficult to say that the amount of time allowed for liberal arts
couirses is decreasing. Such an arrangement would prevent cor
centration of library education in one year and would also make it
~ possible for the library school to help the student plan a program of
related subjects which are needed as background information for
library work. The final answer to this complicated problem is cer- -
tainly dependent upon results obtained from research studies, and

¢ Margarer Rufsvold, “Recruitment and Library Training," in AL.A. Bullsiin, XL

{May 1946), 152, .
¢ Association of American Library Schools, Newsletter, 1 (fune 1048), p. 11,
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the Division Gommlttee on Educatmn hopes to be able to make"'

some contribution.

In addition to its check list of llbrary course content, the D1v151on"';.-_'-
study of education for school librarians is using a check list- on -
academic course content. Participants are being asked to .indicate -
how often this content is used in library work and also to.state
whether the academic training they obtained was adequate or inade- .

quate for their needs. The results available at this time (and théy

are admittedly limited) seem to show the need for some information * '
about many subjects. There is little demand for a knowledge of -

foreign languages and the mathematical sciences, althoug\h most of
the librarians had some training in both fields. The need for a-

knowledge of the other sciences ranks high, but relatifely few people” |
felt adequately prepared in many of them. There wére further reports . .-
of inadequacies in economics, political science, phﬂos()phy, the ﬁne’ o

arts, technology, Asiatic history, and geogra@‘y

A possible conclusion is that librarians working with chlldren and

young people should be urged to takevbasic and general survey -

courses in social science, natural scuance and the humanities, It is

apparent, even without the compl lgtion of the Division analysis of

the use of academic course conmnt that school librarians have need

for some information about many subjects. Two other deductions seem -

equally apparent: students ‘heed more guidance in. the selection of -
liberal arts courses, an&" the librarian working with youth should™
have professional 1'1‘3,1)’111’10‘ in education which includes such courses *
as the psychology 8fehildren and adolescents. Superior library service .
to children and/young people demands a closely mtegrated knowl- e

edge of bot%ﬁelds

PRDI‘ESSIONAL 'I‘RAINI’\G FOR TH_E 'I‘EACHER—LIBRARIAN

Hypothems four states, “That, in the case of school Ilbrarlans, the 2

dichotomy of training for teacher-librarians and professional librari-. . .

ans should be discontinued.”. There is no validity in the reasoning
which claims that the librarian in the small school needs to know

less than the one serving in a large city system.
The requirements which call for less training. for the teacherﬁ

librarian have developed in a manner quite understandable. The
smaller school wanted, or was required to have, someone in charge of
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the library. While a full-time librarian was ot Tegarded: as neces
" sary, It was possible to relieve one teacher-of a class or two and to
ask him to serve in this capacity. The desirability of someé library
training for this teacher was admitted, yet to ask a-college graduate
with a major in English and one or two subject minors to return to

college for an additional year of professional training in order to

serve for a few periods a day in the library was regarded as impractical.
It still is. There may be something to be said for this point of view
by those who insist that it is the only approach to the question, but
there are others who maintain that this traditional patterhyjs obsolete
and that our present need is for a thorough examination of the
subject in terms of the school library of today. 4 A

Fundamentally there are two problems hergservice pattcrns' and

training. We need to develop regional units for school library setvice,

in which one trained person serves severil sihall schools, but thisisa
problem for school administrators pd>school library supervisors,
and not for library schools. We aléd need to provide the kind of
training needed by the teacher or the librarian in order to provide
good service, and this is the responsibility of the library schools. Al
that remains is to determing what is needed! R
The Division Committee’s study on school librarians is one attempt
to find some of the answers. Teacherlibrarians as well as school
librarians are takihg.\part in this study, and an examination of the
present returns afone of the check lists reveals no discernible differ-
“ence in the type of library course content used most frequently by
these two_gfoups. During the few hours a day when the teacher-
 Iibrariafhis’on duty, his primary demands are for.ir_lformsition about
booksand readers. Teaching the use of the library and training

~-studlent assistants are also of as much importance to the part-time .

Yibrarian as to the one who devotes the entire day to this work. Again
‘we can also say that the objectives of all library service to children and
~young people remain the same regardless of the number of children'to
“he served or the kinds of institutions in which they are located.
LIBRARY COURSES FOR TEACHERS: RE

_ The -_ﬁfth"hy'fpothesis states, “That training in the li'l:n‘?_mr'}r and its
‘résources shonld be required in the education of teachers.” The idez
- behind.: this statément has occasionally brought the charge that We

160 -




EDUCATiON F'OR'-. SER'\}ICE :'fo' CHILDRE.N'-AND YOUTH *
Were attempung to tram all teachers to be orgamzers and admln-}_
istrators of school libravies. This is not true. Nor is there an air of
_smugness about the statement, since it is just as important for sch_o_ol .
librarians to be informed about educational objectives and'procedu'res ;
as it is to have the teacher acquire a knowledge of materials. and of .
libraries and how- they both function in the instructional prograni.
- For several years, eduicational leaders and curriculum specialists
have affirmed the statement that good teaching demands the use of a
variety of materials. It would be folly to declare that all teach€rs are -
~ committed to this principle today, but certainly it is practiced by a
majority of teachers in our better school systems, and amdoubtedly
that number would be larger were it not for the personhel problems'-
caused by the war. : T
" The idea of offering instruction to teachers 1n\l;he use of hbrarlcs
and library materials as aids to better teaching is not a new one..
Although not a great deal has been writign'on the subject, Louis
Wilson pleaded for the provision of traming for teachers in the use of -
books and children’s literature as far Back as 1g11.7" Direct attacks on
the subject arealso found in the Repert of the Joint Committee of the
American Association of Teachers Colleges and the American lerary_ .
Association, which presented & teaching outline for this purpose, and
by Frances Henne and Mildred Lowell, who reported in 1942 on a’
project which - consldere\d the practices of 153 teacher- training'_-f
agen(:les in 1nstructm§\ prospecuve teachers about materials useful -
in their teaching,. adolcscents hterature the use of . hbranes, and}"
related subjects™®” - DR
-The need. ig? teacher education of this kind reqmres no elabora- -
tion. Perl’kps the reasons why it has not come into being are Tess -
clear. Feiis difficult to say where the first résponsibility rests—with -
11brar1ans w1th teacher-training agencies, or with publlc school
adrinistrators. Probably it lies with.all three. There are 'many L
colleges of education advocating, teaching, and pomtmg the .way
toward revisions of the curriculum and newer methods of instruc- -
tion; some of themn have initiated books-and-materials courses to help -
prepare teachers to carry out the objectives of these new programs.

TSee Frances Hemie and Mildred Hawksworth Lowell, “The Preparation of Sémndaryl '_: _
Schoel Teachers in the Use of lerary Matena]s * in bemry Quarter!y, _X_II (1942),
P- 538- :
¢ Ibid., p. 553
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But all too often, the school into which the bcgmmng teacher goes
neither permits nor encourages new practices. .

As librarians, we would do well to concentrate on our own Tesponsi-
bilities for improving this situation. All library schools and all library
science departments should assume the respowsibility for incorperat
ing this training in the curriculum of (a} the schools or departments
of education in their own institution and (b) the schools or depart-
ments of education or teacher-training agen(:les in the regions that
have no agency training librarians.

Another section of the Division Committee is at work on this
problem of including material on the library and itszesources in
teacher-training programs. This group is identifying the types of
skills and knowledge about the library and aboyt-materials used by
the best teachers in their daily teaching, and the results will show
specifically how these things contribute £@ the achievement of the
objectives of teachers. They should alsg-provide current evidence of
the need for action, although the resa@r& already done plainly ind-
cates such a course. We know now that teachers need information
about materials, and that this need can be met by substantial courses
in children’s and adolescents’ Jiterature and by a systematic arrange-
ment for the inclusion of, mformauon about materials as a part of
all methods courses and{eourses in practice teaching. ‘We also know
that teachers need a k(l\wledge of the school library and its functions.
Such information dhout materials and libraries has a logical place in
the basic education curriculum courses. This represents the mini
mum library¢ p?ogram to be required of all teachers, but it is up t0
lxbrarnns m})ear the major responsibility for selling the idea. ,

R\ N RELATED CONTENT IN PROFESSIONAL EDUCATION

.\The sixth hypothesis states, ““That librarians working with chil
dén 4nd young people need trammg in the fields of reading, child
psychology, and related content in the area of education.” This
statement, too, is based on the major assumption that the ob]ectlves
for all librarians working with youth are esse.’atlall}r the same.
The Division Committee on Education is also preparing a com-
~ pilation of the certification practices in use for all librarians working
with children and young people. Until this study is completed, 25
well as those dealing spec1ﬁr:ally with the education of chlldren s and
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young people s hbrarlans in pubhc Ilbrarles we have little objectwe i "j
evidence for use. .
The certification ﬁgures COII}plIed to date do show that thlrty-two
states require the school librarian to hold a teachmg certificate based ;'
on a college degree, education courses, and library training. Four
states require a degree or four years of college preparation; one -
requires sixty-four semester hours of college credit; and one asksfora -
certificate only if the librarian supervises the study hall. Very few states - .

_ require specific courses in education, although it is entirely possh)]e

that 21l colleges and universities training teachers have desighated '1
major portion of the education courses required for graddation.

Certification for children's and young people’s hbrar,lans is prac-
tically nonexistent. A few states have established, complete public
library certification programs, a few others have voiuntary programs,.

still others have some requirements for some 11brarlans In some types
of libraries, and in the rest of the states the j)rob]em is 1gnored At'_ S
this time we have no evidence to show mhether librarians working -

with children and young people gr'a.duate from the college of educa- -
tion or have training in this related.area. R
In the study on the education afischool ]1brar1dns the respondents "

‘have generally indicaied a neéd for principles of curriculum con-

struction; for both adolescenfand child psychology; for the content of .
specific courses in the (gléthentary and secondary-school fields; for -
reading, social, and voatmnal guidance; and for remedial readmg
All the vespondents(] have been required to hold a-teaching certificate,
whether they areg.hool or teacher-librarians, yet at Ieast half of them

indicate no fefmal training in these subjects and report that Lhelr"
knowledgeo hem is inadequate to their needs. :

S \’ ) | SUMMARY
The objectives of the Education Committee of the American.
Library Association Division of Libraries for Children and Young =
People are ambitious ones. They are also of profound importance, as,
indeed they must be to warrant the time required for them by some
fifty busy librarians, not counting several hundred more who patxently ’
answer questionnaires and keep time-activity records. S
As librarians working with children and young people, we are in a .

favorable position to determine our needs. Although the de\{elop-
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ment of curricula to meet adequately these needs must rést primarily
with professional library educators, we trust that the objective studies,
now in progress will produce results worthy of serious consideration
in the formulation and implementation of new programs. :In too
many instances, either this area of library education has beén ignored
or the teaching and complete planning of it have been turned over to
those college librarians whose knowledge of children and young
people and the libraries which serve them was seriously deficient.
The thought is not new, but it. does no harm to say agaift ‘that all
librarians should be concerned with the improvement©f the educa- .
tion of those librarians who are so largely responsible for what our
children have to read, and for encouraging and helping them i read
with the kind of perception and appreciati?ri' that produces good
citizens—and good public library users. N0V . o
>
O
Diserssion

RN

MILDRED L. BATCHELDER

¢\ . P . :
TISA privile§~e\‘~&1 begin my comments by amplifying somewhat
Miss Erstedis$\reference to the Committee on the Education of
Children’s apd}Ybung People’s Librarians of the American Library
Association’3yDivision of Libraries for Children and Young People.
The C(;h\i@n’littee, set up two years ago and working under the chair-
mansl}gp of Frances Henne, undertook a large assignment _and,
throiigh the efforts of its fifty members, bas made excellent progres
Sin)accomplishing its task. According to the original plan, the Com-
mittee is scheduled to complete its work by June 1949. Because the
work it is doing is so important and the project so extensive, con
‘pletion in 194g-1950 would be a splendid achievement. ..
. In introducing her paper, Miss Ersted referred to the intensive
_analysis of the last decade’s literature on the education of librarians
. working with children and youth. This summary, when available,
must again make clear the meagerness of articles and other publicz
- tions _c_m_bne aspect- of this subject, the objectives of various-types of
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hbrary Serv1ces for youth of all acres It is an area in whmh not one or"_' '-
‘two, ‘but many artlc]es leaflets, and other publications. are needed.
By study and restudy of objectives, by definition and descnpuon of
philosophy and purposes, the objectives will become clarified and -
discussions about all phases of children’s and young people’s service . -
more constructive. Is this not a kind of writing in which we should. *
expect more contributions from library school faculty members as_-:;_
well as from other leaders in the field? o
My discussion of the six hypotheses which Miss Exsted listed ca}mot:'
take the form of argument for I find myself in no major dlsagxeement -
with them. I agree that children’s and young people’s hbrarlans and
elementary and high school librarians should have the same basic core. .
of edncation for librarianship which is planned for; other librarians.
Furthermore, there is advantage in a common, l;rammg prograni for.
children’s and young’ people’s work whether dohe in the school orf}f".-
the public library. There are two areas in wilich it is very important
to have the same training, Children’s an&syoung people’s: hbrarlans‘,-
and elementary and secondary school liBrarians should gain acquamt—j §
ance with materials—books, films,. Iecordmgs, etc.—of interest to all
ages of childhood and adolescence Some emphasis on materials for
adults, especially those for parents, is also desirable for all. Also, it is .-
essential that all students have opportunity to gain understandlng of_- :
human growth and deve]epment at all age levels, - i
- In support of common training for children’s, young peoPIe 8, and} -
Call types of school hbranans the librarian respondents reported need: .
for many of the, Same skills and backgrounds. There were a few
exceptions. @hildren’s librarians did not find need for miich back-"
ground iny étalogmg and ordering books, since such processes’ ‘are.
handled! centrally for each public library. It'is hoped that before. -
marty\years central school library departments that handle- ordering
and\eataloging will be the rule rather than the exception in city and . .
county school systems and that more than a basic understanding of .°
these operations, as they would be gained in core courses, will be as- .
unnecessary for individual school librarians as proved true among the -
children’s librarians who were studied. - P
School librarians indicated interest in training to help them in -
public library and school 11brary relationships. When the studies are
completed, it is probable that young people’s and children’s librarians
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~will also express their need for a better understanding of these rela-

tionships. The resporses seem to indicate that the current needs for
understanding of such relationships are less than adequately met by
the library education which they had received. Is this an area in
which some extension and intensification of training is needed?

RELATION TO OTHER COMMUNITY INSTITGTIONS

Although many library courses give excellent tramning m study of
the community, they are less effective in preparing young librarians
to work with other community institutions and agencies\'it is my
observation that we are sometimes better equipped i\l‘l\oﬁr_ attitudes
and techniques to present the library to other ageneies and groups
than we are to listen with perspective and without ptejudice or bias to
the purposes and aspirations of those other{groups or institutions

_ As a result, we sometimes find ourselves taking it for granted that we
know the objectives and understand the program of an institution or
department, when our intcrpretatigtf\may be based on our impres
sions and memories of our own childhood experiences rather than on

. intelligent observation and investigation of current programs. We.
are not always skilled in recdghizing and accepting at face value the
objectives and plans presented by some agency other than our own.
For example, it is noj&&ifﬁcult to find schools which have vague of
inaccurate impres ig‘ns of the specific aims of the public library in
the community. \At least as common are the public libraries which
take it for grzfgied that they know what local schools are doing, yet
have Iimitgd\'vauaintance with the full scope of the school progran
and the present methods used in achieving its goals. The problem is

' fundamd tally one of learning skills essential in democratic living,
abilify* to listen intelligently, and willingness to change ideas and

(ttitudes when new understandings indicate such changes. “These are
difficult abilities to attain. They are important skills for any citizen ix.l a
democracy, but essential ones for members of the staff of communiy
and educational institutions, Perhaps increased opportunity,' during
training, for joint activities with preprofessional students in other
fields might prove valuable for this purpose. : R

The proposal that the training of teacher-librarians should not be
separated from the training of school librarians must be considered

‘in relation to the recommendation that all school, children’s, and
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young people 5 hbrarians receive the same tralnmg s it posmb]e to
provide the same training for this group even when its desirability is. -~

granted?. Teacher-librarians attend teacher-training’ institutions for .
their teacher education and, except for the group which obtain their -

library training by courses alter graduation, the common pattern is .
for students to take work for teacher- -librarianship as part of the -

teacher education program. The most promlslng opportunities for: -
experimentation with common training exist in the universities and -
colleges where library schools and library science departments afe'on -

the same campus with colleges or departments of education. Inthese,

acloser integration of student guidance and of course planmng mlght L

accomplish some important results. |\ .
The difficulties ex1st1ng in provndmg training for teach er—hbranans

in the same places in which other librarians wogkihg with children -

are trained suggest a further question about)¢emmon specialized = -

training for all librarians working with chﬂhren and youth., The
exploration on a new basis of the same\ training for children’s

librarians and elementary school librarians would probably produce
stronger candidates for both types o£’13brary service. Similarly, com-
bined training for young people’silibrarians and secondaty school
librarians might result in more able librarians for each field. Whether
the same specialized tralmng\ls appropriate and practical for librari-.
ans working with youngitildren and for those working with ado- -
lescents is open to quent?bn. Some overlapping background in study =
of materials and in study of human development has already been -
mentioned as de 1rable for work with any age groups. But should
the entire specmhzed course be common for librarians working with . -
elementary and secondary school age groups? REE
It is nOt vsurprising to find children’s, young people’s, and- ele- o
mentary. Jand secondary school librarians wishing for the. type of

broadvgeneral education recommended by Dr. Faust in his paper.. . :

Their checking indicated that courses they had taken in languages
and mathematics were least useful. Is there need to make a new case '_ .

for active reading facility in at least one language other than English '

for librarians working with youth? The need is especially important -
for them as citizens in a country bringing up its children to he
citizens of the world. We urge all libraries for children and young
people to include at least a few examples of picture books and other
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period that members of the subcommittee working on this problern are
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Books from many countries. Surely the librarian should -have lan-
guage abilities to be able to share the books from one or more foreign
countries with the children. Perhaps library school" courses: in
materials can encourage more young librarians to use their language -
background in this way. : R

Responses from librarians indicated their recogﬁ'itidn_df_th'e impor-
tance to them of certain courses to meet certification requirements
and to fill in special areas of knowledge which contribute to school
librarianship in which the student expects to work. {(értification
requirements vary widely. Specific course and hour rqqﬁiycfn_enls ina
number of certification regulations are a handicap rather than an
advantage in the over-all library training program. Realistically,
however, all library training agencies need’td be intouch with
teacher-training agencies and state certification authorities so that
guidance of students will result in the\soundest program possible,
and so that graduates may not find, th\emseives without courses re-
quired for certification in the state 1}1 which they wish to work, .

TRAINING TEACHERS' IN LIBRARY MATTERS -

In making my last comi‘ﬁént, I find myself in a dilemma. Asa
member of the Divisiomof Libraries for Children and Young People,
I have seen and read ‘the reports of the Committee and any serious
question of policy'should have been raised with the Committee. One
subject which the¢ Committee is studying is the background training
which teachex§heed in library resources and library use. The asser-.
tion is thattraining of this kind should be required of teachers. My
questiphconcerns the appropriateness, or lack of i, of such an
invgs’tigation initiated by librarians.! Perhaps the teaching profession
av6uld like to recommend some required courses for ibrarians
Instead of this emphasis on teachers’ needs, would it not be helpful
for librarians, especially library school instructors, to work out 2

‘continuing means of keeping in touch with teacher-education pro

grams to know what types of materials are needed and what kinds of
use will be made of them? Teacher-training agencies and teachers
professional organizations periodically give major attention f0 the
- 1 The committee éhairman, Frances Henme, reported from the foor fn the discussiol -

rmaking contacls
with teachers and with specialists in departmenis of education. .~
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: sub]ect of matcnals Therc is such an 1nterest at the present tlmf.‘ In’
some sitnations, librarians have been active in faculty study of this
subject. In others, they have not been consulted or involved. Per-
haps the thought that the librarian would be concerned or interested

may not have occurred to those now studying the best ways to handle- -
materials to achieve their teaching purposes. Possibly such over-
sights stem from the expetience which some teachers and admin- - : .
istrators have had with librarians whose training and native quali- "

fications have not prepared them for flexibility in adaptmg routmes o
and patterns to adjust to changing programs. S
It is certain that changes in teaching will often mvolve cbanges mn

the quantity and type of materials. It may also imply a radieal change'._ | )
in the pattern of organization and use of materials. How can librari-
ans keep in touch with these changes? How can llbrarmns learn what -

is going on and be in a position to present and adapt hbrary ways: of
handling materials to be considered? . o\ -

Teacher-training agencies take lead ershlp‘m 1den.t1fymg and expen- e

menting with new programs and with’better selection and use of

materials. Would it not be desirablg, In universities or teachers” - -

colleges where there is both a llbr.j;ry‘school or library science depart-" .
ment and an education school ofidepartment, to establish a continu: . -

ing committee on materials?,Sach a committee could give its major
attention to changes in suble\ts taught and to ways in which teachmg
is done, both of which l\awe implications for the selection, organiza- - -

tion, and use’ of magérials. As a result of such committees, library
school instructors wduld be able to adapt their teaching to include.
recognition of significant changes. Education instructors would be -
able to ObS\NI‘C various library methods of handling materlais'_.:__'_"' :
and to adapt their instruction to recognize the results of the com-

mltteﬁ\ work. Results would be 1mportant for consideration in in- ©

service tralmng situations as well as in the llbrary schools and llbrary o

science departments. o
Agreements with Miss Ersted’s paper have been much more numer-’

ous than have my questions. The opportunity for practicing school, ' '_
children’s, and young people’s librarians to analyze and evaluate their * -

training in the light of their use of that training should provide a -
pattern for a continuing relationship between the products of educa-
tion for librarianship and its planners and teachcrs ' '

169



Education for Special -~
Librarianship
HERMAN H. HENKLE

HERE IS probably.no field of librarianship about whith there i
wider divergence of opinion on professional trainjng)han that of _
the special librarian. The diversity in the philosophy of education
for special hbrarlanshlp may be illustrated by two'extremes. At one
extreme of opinion, the special librarian s}kould be first a subject
specialist. He must also have library school¥tzaining, or it is desirable
that he have library school training, or 1§1~s not essential that he have
hhrary school training because he catx plck up all the library tech-
niques he needs from his experience. At the other extreme, the
special librarian is first a libratjan and only secondarily a subject
specialist—again with similag\variants relating to the HltEHSlt} of
need for special subject k.nowlcdge
In attempting anothet analysis of the problem, I am aware of the
danger at best 1 rmgl{t}mot dispel any of the confusion and at worst [
might add to it. 'Fhe danger is worth the risk, however, because the
job of the spe(:lal, librarian is increasing in scope, in volume, and in
importance. (A“Clear educational charter is more urgent than ever
The edutdtion of the special librarian is not a new topic of discus
sion. mere have been frequent papers on the subject in outr pro
fessmnal journals since the early twenties. The most vocal have
1n31§ted that the training of the special librarian must be special and
“that the traditional pattern of 11brary school instruction should be
modified to that end. In a review of the status of training for
special librarians in 1937, however, Shera! remarked that “the co-
cept of the basic curriculum will die hard. There will be great
reluctance on the part of the schools to cast off the 1mped1ments of an
overburdened course of study, even though the usefulness of much

1]::55{! H. Shera, “Training for-‘Spec:lals: the Status of the lel‘ﬂl’Y Schoals,”
Special Libraries, XXVIIL (1957}, 317-21. : o
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of it can definitely be disproved.” It is desirable to reassess the .
situation after ten years to ascertain what pro'gress if any, has been

made. To this end, the following summary is reported, based on a
study of recent catalogs of the accredited hbrary schools.

COURSES OFFERED FOR SPECIAL LIBRARIANS_—I 948 o

Nineteen of the thirty-seven . accredited library schools give no
attention to special libraries in the description of courses offered in
their current catalogs. Three schools (Chicago, New Jersey C(;Ilegc _
for Wormen, and Rosary College) specify that attention i§ given to -
special libraries in the general courses. The other sixteen sehools offer .
some formal instruction pointed to the needs of speexal hbrarlcs in |
general, or to special librarics of specific types. &0 _

It is a matter of interest relating to this\Conference that the .
Graduate Library School is among those whigch offer no courses on .
special librarianship, although there are, & ered special courses on-
“administration of public libraries, acadetn\uc libraries, and rare book
rooms, and on service to the spec1al groups of children and young -.
people.- The catalog for the currefit year discloses no awareness of
the special library except by referen(.e in the mtroductory course,
The Library and Society. ™" '

Eight schools offer single ‘elective courses on special llbrarles— :
‘California, Louisiana (listed but not offered in 1948), McGill, Mich-
igan, Pratt, College, o " St. Catherine, Southern California, and -
Toronto.2 W CStenty; Reserve offers a course on Special Libraries and
another on I-IosRu:al Library Service. Denver offers a similar group of - .
courses, “titaeyand credit to be arranged.” Texas State College for. .
Women ofl%s a course on College and Special Libraries. Carnegie
Instztute of Technology gives a course on Administration of Sc;ence:' -'
and*Technology Libraries,. ' o
~ Si¥ schools ofEer groups of courses which are described or mlght be :
described as “programs of study” for special librarians. These are -
the Universities of Minnesota and Washington, Western Reserve _
University, Columbia University, Drexel Institute of Technology, .
and Simmons College. The Minnesota program is limited to hospital -
libraries, but appears to be one of the best integrated of the special
programs offered. The University of Washington courses are devoted

# Catholic Umvcrsxty oﬂers a similar course in the spring of 194g.
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to law libraries—Advanced Legal Bibliography, Legal Reference and
Research, and Law Library Administration, They é_r'e not described
as a “program,” but obviously can constitute a special program for
any qualified student who completes all of the courses. -

Western Reserve offers several special programs, one of which is
College and University, or Special Library Service. The opportunity
for specialization is rather meagre, however, in view of the relatively
small number of elective hours allowed. Columbia has been offering
several ‘“‘elective groupings” for special fields of library work, but
special library work is not among them. The numbers and variety of
courses offered, however, add up to opportunities for_programs of
study along one of several lines—special llbrarles m general law
libraries, medical libraries, and music hbrarles., N

- The programs best designed for an intensive stud)r of spemal hbrary
methods and administration are conducted(at Drexel and Simmons.
The former offers four courses, two in tl\ eWinter quarter and two in
the Spring quarter. These are, in seq etice: Special Library Sources, '
Special Library Methods, Special :[S)rary Reference and Bibliog:
raphy, and Special Library Administration.?

The most intensive and the most closely integrated program for
specml librarians is condueted at Simmons College. Three courses,
one in administration, and two in reference and subject bibliography,
require a total of 51x year-hours (the equivalent of twelve semester:
hours}, or three qyarters of the second-semester: course load. A
descrlptlon of these courses from the school’s 1948-1949 catalocr mll_
be given later.< : SR

2 The course/ duscrlpuons are:
Special %bl 7y Sources. (z credits) Introduction to the ﬁeld of special Tibraries, Dis-
tinctive features of company and departmental libraries are contrasted. Emphasis
placecLon creating a special library and keeping it up to date throngh examination o
techngcal and busmess periodicals, trade catalogs, business directories,-housc orgis
Andservices.

Special Library Methods {2 credits) Technigues vsed in care of non- “book materia),
special files and indexes, together with evaluation of perzinent classification schemes.
and special subject headings, Abstracting and editing of bulletins and neports in com-
pany libraries. Inter-library contacts znd intracompany relations, =~

Special Library Reference and Bibliography. (3 credits) A survey of those tools nec-
essary for business, government and technical libraries, mcluclmg federal; state and loc
documents. Use of company files and outside collections in blbhographlcal re
Projects are based on timely questions.

Special Library Administration. (2 credits) Publicity, personnel physlcal arrange:
ments and financial aspect of the conapany and organization library. Each student pfﬂ“
sents a term paper on the operatwn of a special hbrary )
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. WHAT IS A SPECIAL LI-BRARIAN?'

‘Before attempung to evaluate the present status of professmnal_'-'
education available to special librarians, we should consider certain - -
matters of definition and certain of the newer devclopments havmg"_-.

" important bearing on the character of special library services and the.

education of personnel supplying those services. ;e
What is a special library? A special librarian? The answers to these
questions must be precise and clearly understood, for they are leo."
the key to the problem before us—education for spec1a1 librariafis. .
Morley, Lever, and others* defined three types of special ibraries
in an analysis of the training problem in 1938 Somewhat para.-"
phrased, these are: . N L
1. The library which is an mtegral part of a ncmlfbrary and non- -
‘educational institution, the class into which fall dibraries of manufac--."
turing companies, banks, government depa{t‘ments, and research
foundations. This type is described as onedrwhich “the library siaff ..
is the principal user of the library rathéw'than the clientele” The.___-
library will have a subject concentrauon but often few subject limita-"

‘tions. Tis sub]ect interests, its actwmes and services, and its admln- o

istration are coordinated with *the parent, nonlibrary organization...
_ 2. A subject department gf.a public or a university library. This )
hbrary usually has a deﬁ\ﬁ}te subject limitation, usually does not

carry on. certain functigns like acquisition” and cataloging, and:is .

usually coordinated with the central library rather than the Chentele
or organization servéd. -

8- Alibrary’o f4 trade association, museum, or other orgamzatmn
serving not bqu the staff of the organization but membcrs or gcncral Rk
public asjvefl. :

Defined Cdsually, a special librarian would be a llbrarlan workmg_
in Onc of these three types of libraries. Obviously this is too vague,

because it does not accent the fact that the three types of libraries are” ~
classified together because of similarity of function performed rather: -
than similarities in stracture. Moriarty defines the function of the © -

special library as follows: “Typically it is the sustained and continued .
service of securmg assessed information, not limited to prmt for one -

‘1inda H. Morlcy, Eileen E. Lever, and others, "Problems Irlvolved in- Consulenrlg S

Adequate Library Schecl Courses for Special Librarians,” in Specml L;bmﬂes XXIX
(1938), 141-44- : S
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group, often in one field of knowledge, but equally often in sev{:mi
fields.”s An analysis of this definition leads us to two conclusions:
(1) that some libraries within each of the types defined by Morley,
Lever, et al., have only in part the essential characteristics of a special
library, and {z) that still others do not deserve the designation not-
withstanding the fact that they possess some of the physical and organ-
izational characteristics of a special library. These conclusions are
drawn from the following analysis of the several eIements in Mon—
arty's definition of the special library. A~
“Securing assessed information.” This function is the one which
characterizes that group of libraries in which the li’lfmiﬁan is the
principal user of the library, or at least an equally 1mportam user of
the library in comparison with its clientele. It 1s not a universal -
function even in company libraries. In somie® specialized libraries,
such as departmental libraries, the functiphis not performed in any
significant degree. In many special libpariés, the performance of this
function does not differ materially from the service performed in the
well-organized reference departmen:ts {n academicand public libraries.
“Not limited to print.” Theauthority rather than the form is the
important quality of inform@tion. Many special librarians whose
companies have active development programs may be required
ascertain information, vﬁich is s0 new as not to have found its way
into print or whch;[;nght not have been published in just the form
desired. In.suchjinstances, familiarity with authorities whose knowl-
edge can be taRped becomes an essential part of the librarian’s job.
“For one, gedup.” An essential quality of this phrase is that the
speciali ed*needs of the library’s clientele will govern the informa-
tion agétinulated and the form in which it is presented. In theory,
the mformatlon services gwen in a general library should take as
x.@xeful account of the user’s special needs as must be doxne in the
spécial hbrary In practice, however, this characteristic of informa
tion service is much more typical in the special library. :
“In one field of knowledge . . . or in several fields.” This aspect of
our definition, standing alone, does not differentiate * specml from
“general” in terms of library service, It simply indicates that the
special librarian’s field of operation is not necessarily limited to on¢

®John H. Morlar[y, “The ‘8pecial Librarian—How Special?” in Speaa! Libraries,
XXXVI (1945), 39- _
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_ dlsmphne. Sub]CCt spec1ahzatlon does not by itself make a Ilbrary
“special.” ' : : C -

- SUBJECT SPEGIALIZATION

There is one other quality of special library service which requires -
particular consideration. It relates to the function of securing
information and has direct relevance to the much-discussed prob- - -
lem of the degree of subject- eXpertness which is essenual to spec:al
library services. AL

It must be recognized that the respon.s,lblhty of the special 1i llbranan
varies widely. At one extreme, it may require no more knowledge'
of a subject than is essential to 1dent1fy contents in the literature, In. .
the other extreme, it may réquire the special librariafi*te prepare an

evaluation of data contained in technical literature, with a quality of

judgment which can’serve as the basis for policy decisions or the . -
foundation for a company’s development progtam. -

It is from these extremes that the confu ion arises in the use of the o

term “subject specialist” in library litexagure dealing with the prob-
lem of special education. The first aséig;nment can be fulfilled by a
librarian. The second requires a subject expert. The two can be,
* but are not necessarily, synonyxnous, even in the organization of a *
special library. To such degsee as they are synonymous, the special
librarian is in effect a member of the research staff, but he need not
be that in order to be\a good librarian.

It is not intended(in the preceding paragraphs to take issue with
the widely acceptﬁdopmmn that an undergraduate major in a closely
related subject fs"the minimum subject background for any special
library. It Ls\mtended to emphasize that undergraduate study does

" not make s‘u\b]ect experts. In these days of highly specialized sciences, .
the PhP. or years of study and research experience: based on -
undergraduate study are required to quahfy for the rank of expert.:__.'.:
The Tirst gives familiarity, the second gives authority. And author-- -
ity is needed when librarians are depended upon for expcrt ;udgment.

NEW DEVELOPMENTS INFLUENCING SPEGTAL LTBRARIANS

There are a number of new developments in the hbrary field, at -
least four of which are of marked importance for the future develop
ment of special library services..
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University divisional libraries. The development of the divisional
library plan at the Universities of Colorado, Iowa, and Nebrasks,
and in other academic institutions, is increasing the importance of
special qualifications for the librarians in charge of the divisional
libraries. Where these libraries are designed to serve the research needs
of graduate student and faculty members, the divisional librarian
becomes a key figure in the success of the university library's service
program. However, it-is important to emphasize the differences in
library situations requiring subject knowledge on the pdtt of the
Iibrarian. In those institutions in which the primary responsibility of
the divisional librarian is to provide intelligent refeyence-service, the
librarian must have a good general knowledge of. the sub]ect matter
but need not be an expert. :

Increases in amount of industrial feseafc}k In terms of financial
investment, scientific research and development carried on by indus-
trial organizations has reached the lev@l 6t several hundred million
dollars a year. This means a more Jr?tenswe informational program
for many of our existing specml hbrarles and a probable increase in
the total number of speelal hbrarles. :

Public library service to m dusmal research. Programs of service to
industrial research, like. ihat bemg developed at the john Crerar
Library, Tepresent a ricw pattern in public lbrary service. ‘Where
such service has begfi established it represents the adoption of special
library methods by the public library, and eliminates much of the
distinction betWeen the two types of libraries. Here again there exists
the same differential in subject knowledge requlred .

This ‘différentiation can be illustrated by the eategones of per-
sonnel*i}hlch have been established in the staffing of the Research
Infﬂl'matlon Service of the John Crerar Library. ‘The reference
{ibtarians will continue to be responsible for specialized attention to -
the reference problems in the various fields of science and technology
and will pariicipate in some mcasure in the extra bibliographical
services given to individual industries. Professional library training
and academic training in one of the sciences to the extent of at leasta
Bachelor’s degree will be a normal requirement. The special staff of
the Research Information Service consists of research: assistants with
sufficient graduate work or research experience to conduct _comp'i't'?nt
literature searches, and research consultants with Doctorates 0
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extensive research experlence to prepare ‘more critical reports
Neither of the latier two groups are required to have library school
training (although two do-have) and they will not normally partu:I-‘:::_'
pate in the general services of the library. L
The Master's program in labmry schools. The remodelmg of the' i

first-year graduate instruction in librarianship to substitute a Master’s

program for the program now leading to the Bachelor’s degree or
" certificate is one of the most significant recent developments in edu-
cation for librarianship. Accompanied by a firm insistence on speci- = -

fied prerequisites in undergraduate study and a curriculum based on .

these studies, the new program promises.to produce gradudees with

better understanding of the objectives of ]1brar1ansh1p and of the_ B

principles by which these objectives can be realized.<
EDUCATION FOR SPECIAL LmRARmNs'

Having reviewed the current status of curricla for special librari- -
aps, the characteristics of special library scrylce and some of the new -

developments affecting librarianship, we'\may attempt an evaluation -

of the present opportunities oﬁered for the professional education of =
special librarians. N : '

More than half of the accredlted library schools offer no course

work directed particularly to® the training of special librarians. -Set-
ting aside those schools wh\b%e placement opportunities fall pnmarrly; o
in the field of public and sehool libraries, there still remain a number
of schools which shouldbe giving attention to the educational needs of .,
special librariansA\It is recognized that there are problems in the o
placement of grzbsl"uates and in the planning and administration of .-

library schopletirricula which must be taken account of in the devel: -

opment ofi'any program . for special administration in the one-year
library cutriculum. I shall give attention tocertain of these separately.
Of those schools offering some instruction for special libraries, most -

offer only a single; small-unit elective. Very: few ‘schools offer an’

organized program of study for special librarians. In the light of this -
picture, it would appear that Mr. Shera was correct in his estimate of . "
1937 that “the concept of the basic curriculum will die hard.” Cer-
tainly, relatively little progress has been made in most schaols in
more than a decade in the development of a curnculum for
special llbranans ' .
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There appears still to be a great deal of room for improvement in
our understanding of what professional content is basic to the work
of all librarians. It is not the purpose of this paper to deal with this
problem, but I should like to make one suggestion to illustrate the
kind of attack which can be made npon the problem with promise of
far-reaching effect. A deeply rooted custom in our- profesional
education is to dump library school students into the problems of
cataloging within the first few days of their professional studies.
Insufficient care is taken to stress the fact that cataloging is but one of
several bibliographical activities engaged in by librariang. '

It is proposed that library schools substitute for descriptive catalog-
ing in the first semester a course in descriptive bibliography designed
to introduce the student to problems of authQrshlp, edmon, 185U1€S,
. etc., which are common to all bibliographic descrtptlons for whatever
purpose. In such a course, the problenis of cataloging would be
introduced along with the problems o{compllmg blb]xographles of

various types. ’\.
ALTERNATIVE PROGRAMS FOR SPECIAL LIBRARIANS

As an attempt at a concretes proposal 1 should like to present two
altematwe programs which 1 shall designate as the “Simmons Pro-
gram,” and a “General Speclal Program.” There are three key
courses in the second‘sémester program of “Special Library Service”
offered at Slmmo&s College. The course descriptions. follow:

LIBRARY ORGANIZATION AND ADMINISTRATION  §YI- s

This course’ presents the principles and problems of organization and
administzation in special libraries connected with such types of orgam
1zat10ns\ §" corporations, museums, hospitals, professmnal schools and
associations, membershxp societies, and government agencies. The st-
:;lent studies, in addition, methods of selection, acquisition, organuatwn,
Sand care of many types of materials in relation to their uses and value n
different types of special libraries. Cataloging and classification problems
of a special library are considered. Study of the functions and activities of
each type of special library emphasizes the services which speaal librariams
contribute to the work of the various types of organizations. :

Individual exercises and observation periods in libraries. give each
student the opportumty to study the special admlmstratwe and Orga“
izational problems in her own field. o

¢ One “year-hour” is equivalent to two semester hours or three quarter hourS
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_ - - REFERENCE. AND SUBJECT BIBLIOGRAPHY. . - g2 yr-hes.

The literature of various fields of kﬁowledge' is presented, including
not only bibliographical and reference ‘sources, but also the important
treatises, periodicals, pamphlets, documents, and other types of materials.
Foreign bibliographies, both national and trade, are surveyed. Students -
analyze bibliographical methods used in the preparation of subject and
author bibliographies and study the arrangement and indexing problems
in varying types of bibliographical  presentations.. Bibliographies pre-
pared in connection with other courses are used as laboratory exerises.
This course continues the study of reference method and administrative
problems, and prepares students for reference work in publ\i'é} gollege,
and university libraries. ' _ \J

. RESEARCH AND BIBLIOGRAPHICAL METItOD IN SUB ]ﬁ(zT"I'fIE;]E.DS 1 yr-hr

This course is conducted as a seminar for the disctrszsibt_l of methods of =
giving information and reference service to the cliehtele in various types
‘of special libraries, and for the study of bibiibg:raphical and research-
problems. The consideration of subject litetatiires is individualized for -
students on the basis of the major subject’of their undergraduate ov-
graduate study. Each student compiles a bibliography and explores .
systematically the literature of a sq‘pjbj:t'ﬁe]d. o

Having participated in the c}e\;élopment of the Simmons programin .
the fall of 1937, 1 shall give(Some of the objectives which we had in
mind in the development©fa program for special librarians and other -
special fields of library service.. The objectives wete these: o

1. Some specz'a{i{a'téén in a one-year professional program. It was
recognized that '{he conventional one-year professional program in
library schopls\was inadequate for certain fields of library service, -
notably libgary service to adult users of public libraries and library
service idspecial libraries. It was believed to be inconsistent to
req}riré;ill library students to submit to a uniform, inflexible pro- -
granvand that wide variation in types of library service should be :
rellected in the library school curriculum, L . :

2. Sufficient flexibility to avoid undue limitation of placement . -
possibilities. We were aware of the frequent objection to specializa-
tion within one-year curricula made on the ground that there is a
minimum content of professional education which is “basic” 1o all
felds of library service, and that this “basic” curriculum could not be-
presented In less than one academic year. It was recognized that there -
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is a dcgree of unity in library service which . should be reﬂected in
the curriculum, but that through emphasis on principles and theory
rather than on routines of practice it should be possible to shorten
the time necessary for presenting these fundamentals. It'was believed
also that the validity of the accepted idea of a minimum of one year
for the basic courses had been partially vitiated by the increase in the
number of elective courses in library school curricula, -

3. An integrated curriculum. Integration of the Iibrary science
program with the academic background of students and integration of
courses within the professional curriculum for specific ficlds of library
service were accepted as an important objective. JFhis led to the
grouping together of varied subject content into lafge unit courses of
from four to six semester hours, making possibleia better balance in
emphasis on the various parts of the study program. Definite arrange-
ments were made also for the close coordifation of courses in admin-
istration and bibliography and referche. Integration of academic
and professtonal studies within thq.spemal library program were
accomplished by relating the stpxdy of bibliography and field-work
assignments to each student’s undergraduate background. -

One principle adopted frofi the start in the special library program
was to admit only those students who had completed undergraduate
majors in fields related, to more or less common types of special
libraries. Another 1rhp0rtant characteristic of the plan for special
prograrms was the\s{eugnatlon of one member of the faculty for each of
the programs, forcarry responsibility for its planning and coordina-
tion—not onlgin the course or courses taught by the faculty member
in questlon\but also in the other courses to be taken by the student in
that pﬁ\&gram ‘ :

44 \A minimum number of courses. It was beheved that the more
QL Tess common practice of having students carry five to eight courses
Sof two and three units in the second semester. tended to scattel
unnecessarily a student’s attention and to force dishalance in the
curriculum by requiring more class hours in some subjects than
were justified by the time avallable and fewer class hours than were
needed in others. - - o

A factor of great 1mportance in reIatlon to the program just

described is the number of students enrolled in the school. At
' Simmons it served as no deterrent to the- development of special
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programs . carried. on- through formally organized classes. Omn occa:
sions when the number of students enrolled in the program was very

small, the naturc. of the instruction took on some of the character- -
istics of the tutorial system. This suggests the possibility that there

is no school too small to undertake such specialized instruction if it

has faculty members qualified to conduct instruction through all of
the varied facets of work in a particular type of library.

One of the best illustrations of possibilities for individualized pro-
grams for special libraries is that which has been accomplished 'ai;ELhe .
School of Librarianship in Denver. The Denver school accothplishes -
a program of instruction for one student not unlike the “formal -
program developed at Simmons College.” N o

7 %4
8

A GENERAL SPECIAL PROGRAI\I'WS.”
The potential increase in the number of corporation libraries, the -
spread of the divisional library idea in u iversities, and the rise of
special library service programs in publi¢ libraries suggest an alterna- -~
tive program which would be an.application of the basic curriculum -
idea to a broad group of library seryicé’positions. This would involve
the orfentation of a large propattion, if not all, of the courses ina
curriculum toward the special problems in academic and industrial -
research libraries. The gourses in administration - and reference -
would be similar to thOSQ.ﬁow offered in the special library program -
at Simmons College except that the bibliography and -reference
courses offered innthe first semester would also be slanted toward
the charactcris;itﬁpfoblems and service programs of research libraries. .
The great q!Qafﬁsﬁed demand for library personnel with such inten- -
sive traini;ig\should exhaust the output of several library schools for- -
a period’ of years, provided there were a firm adherence to high
stafidards for admission to such a program of study. Lo
© One facet of the training program appears to be of great importance .
for the training of special librariams, namely, the opportunity to .
observe libraries in action throughout the instruction program. ‘Field -
assigniments for at least brief periods, and in a variety of library situ-
ations, appears to be a desirable part of the preparation of a special L
*A case study report of the Denver program in operation is: Isobel Niéhdl,'.“ﬁb}"ary_ o
School Preparation for Special Subject Librarians,” in Special Libraries, XXXV (1944}, -

120-24. S
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llbranan.. There is some evidence also that the penod of 1nternsh1p
following library school would serve to round out the qualifications
of the new librarian. Any apphcatlon ‘of the intern program, how-

ever, should assume organized 1n-sarv1cc instruction as varied in’
scope as the library situation can provide. :

In conclusion, it must be admitted that there is still much to be
learned through trial and error or by systematic observation. Progress
in education for special Ilbrarlanshlp, however, will come. onl;r i
those schools willing to experiment.

Discussion o

ROSE L. VORMERKER

N : 1
AN Y DISCUSSION ofa trammg I}rogram for specml hbrarlanshlp
must begin with consideration of the facilities for such training
which are available at present. AThere have been two recent studies:
one a survey based on co]ltge catalog descriptions, and the other 2

survey based on returns from a questionnaire.

Concemlng the fixst,\the fact that college catalogs do not always
contain adequated€scriptions of courses should be pointed out. Of
the schools mclud\:l in the survey, at least one gave only the barest
suggestion of ¢ fhe coverage of its course. To condense into a few
linesin a (;Ql}.ege catalog all of the ramifications of a course in special
librariagh'ip is a difficult task, and it is probably safe to assume that
more is\being offered than the catalogs indicate. Furthermore, new
cou\rﬁes not yet included in catalogs, are being offered; Catholic
Umversuy, for instance, is organmng its first course in the sub]CCt
this antumn.

The second survey was made by Linda Morley and pubhshed under
the title “Special Library Education in the United States and Canada”
in the Journal of Documentation, June 1g45. Miss Morley sent
questionnaires to all teachers of courses pertinent to the subject
and from the returns analyzed in considerable detall l;he contcnt of
such courses. : - SRR

/
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DEI‘INITION Oor SPECIAL LIBRA‘RIANSHIP

“'The heart of the problem has been uncovered by Mr, Henkle in -
his attempt to crystallize definitions of special libraries and spec1a1
librarianship. Around these terms, and even around the name of -
the professmnal organization, the Special Libraries Association, has
developed a cluster of concepts and a significance not inherent in the
words, but widely understood and accepted by special librarians.
There is, however, no one generally accepted definition which ds.at
once broad enough to include all types of special libraries.and at -
the same time specific enough to. indicate the real dleerence between
this and other ficlds of librarianship. W M :

Before accepting appointment in a large industrial, orgamzatlon, 1
asked a number of special librarians in what ways thelr work differed
from other library work for adults. The answers 1nvar1ably Eollowed .
the same pattern: _ : _ AN '

$

A special hbranan must give service. Asp\ec:lal librarian gets for the
client what he needs, when he needs it, ‘and in the form in which he.
needs it. A special librarian doesn’t look vague when Diesel engines or
Dow-Jones industrials are menuoned vA special librarian does not merely
wave a hand and direct a person ‘te “second stack to the right.”

And further, a special libfarian not only gets the book which is.
expected to give the desired\information, but also assembles and calls
attention to related mater\ials found in periodicals, special surveys, docu- -
ments, and reports. A speaal librarian cannot skim the surface, but must
make sure by actuah¥eading of proffered material that it meets the in-
quirer’s needs. Soﬁletlmes the material must be abstracted or synthesued '

~In other wérds, the spec1a1 ibrarian must have: ( } detailed sub;ect
know ledge, (2) the ability to adapt rules to fit special needs—especially -
thos¢ ¢pncerning cataloging and classification; and (3) alertness to
foreseé needs before they are -expressed, to seek new sources of -
information, and to use all available resources to the fullest extent.

It is sometimes said that special librarianship is an “attitiide.” _
Actuaily, the “attitude” is not different from the philosophy animat- :
ing the technology department of the Detroit Public Library or the
Business Information Bureau of the Cleveland Public Library. )

In searching for definitions other than those given in library litera- -
ture, one turns naturally to the definitions of various professmns and _
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vocations offered in the Dictionary of Occupational Titles compiled
in the U.S. Department of Labor.t A search there, however, reveals
no entries. under. special librarian, technical librarian, chemicl
librarian, corporation librarian, scientific librarian, business librarjan,
information specialist, subject specialist, or any other of the terms
generally associated with the special library field. - There is one
definition of a general “library manager,” one of a general Iibra'ry
_assistant, one of a “morgue keeper” in a publishing establishment,
one of a sales clerk in a rental library, one of a “retail tradelibrarian,
and a reference from radio-broadcasting to music Jibrarian. The
motion-picture industry is honored with two entriés, ohe under
motion-picture librarian and one under research-Worker.

Only in the supplement is there a definition at all similar to the
usually accepted one, and that is given undepthe heading “Reference
librarian.” The reference librarian for d'industrial concern “selects
and reviews books and periodicals, On”current technical -and non
technical developments pertaining’to the company’s business, rouies
lists of pertinent material to company employees, and furnishes refer-
ence data and information tovarious departments on request.” Obvi
ously, this definition applies to a special librarian rather than to 2
reference librarian, as we tsually use the terms, and et it ignores all
special librarians except those attached to industrial concerns.

N\ ;
Q}‘I;iER PROBLEMS AND DEVELOPMENTS

In summarizing new developments affecting special librarians, Mr.
Henkle mghtions “increase in amount of industrial research” and
“publi {JQibrary service to industrial research,” mentioning partict-
.lar1y~.11}e John Crerar Library and the Detroit Public Library pro-
grams, To these should be added the increased commercial, economic
{and market research now being done by large industrial and con-
mercial corporations. All of these projects require librarians with
considerable knowledge of economics, business procedure, technology,
and statistical method and interpretation. Current expansicn of
educational facilities for advanced training and research in business
and industry- will still further increase the demand for: trained
special librarians, S SR R
* United States, Employment Service; Dictionary of Occupatio-naf Titles . .. (Washing:
ton: U.S. Government Printing Office, 103g-44; & vols. and several supplements). -
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Public or centralized research library service to business and
industry is not in competition with the special lbraries maintained
by the larger corporations for their own benefit. Each stimulates the
establishment and growth of the other, and both function best when .
their services are well coordinated. The experience of the Cleveland -
Public Library during the past seventeen years bears arple witness - ':
to this statement. The paid industrial service from a public source -
will always be supplementary to the firm’s own library, and the best
special library must always be dependent upon the larger resources"
of 2 more comprehensive collection. O\

Mr. Henkle’s proposal to substitute descriptive blbhography Eor.'_
dcscrlptﬂe cataloging 1s worth careful considerations. It would cer-
tainly be vajuable to the student to be familiar w1th thc bibliographic.
techniques used in any form of publication. It mxght also be well to.
correlate descriptive bibliography with subléc; bibliography in dif-
ferent fields. The assistance of well-qualified subject experts drawn .
from different departments of a umver‘s;hr -would not only provide
the background of knowledge needed.by the prospective librarian,
but might add much to the basic bfbhographxc tools and methods of -
the various fields. Any step whlch wwill improve the quality of library.
school instruction will ulumately increase the prestige of the school'
on its own campus, a consideration not to be lightly ignored. -

Of the two proposa for library school curricula which have been
presented, the “gengxal' special” program would probably help to
" keep training fer(3pecial librarianship under the control of the
library schools \More specialized courses, such as those offered at -
Simmons, Dénwer, Carnegie Institute of Technology, and Western
Reserve Ufnversuy are obviously more thorough. The two plans’
might @el’l be divided among the library schools of the counrry asa’.
stepina coordinated national progrant. con

The demand for qualified special librarians is great. That demand : :
must be met in one way or another. If our schools do not take
advantage of this opportumty, much oE the ground won by a few -
pioneers and handed to our present-day educators will be lost.- The
loss resulting from the failure of a special library under the manage-
ment of an incompetent person is a loss not only to the firm involved
but also to the library profession as a whole. . : SRR

The immediate needs are three: (1) facilities for the trammg of -
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special librarians; (2) experienced and qualified teachers, and (s)a
comprehensive textbook on the subject. In regard to the last of
these three, it is a pleasure to report that the Special Libraries Asso-
ciation, through its Professional Activities Committee, expects to
prepare for study and discussion the syllabus or out]mc of such a
text before the end of 1948,
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Professional Education
for Librarianship: SUmmary
NEIL C. VAN DEUSEN

HEN PETER tells you about Paul, you learn more alout
Peter than about Paul. 1 advise the reader to Lcep this
remark in mind for the next pages, since I have nothing toloffer but

opinions. I am not certain that anyone can offer anythmg else but -

his opintions on this subject, and this thought consolesineé somewhat. -
For as I read through the recent literature on educafion for librarian-

ship, I find some very well-informed opinions butalso some sweeping -
staternents unbulwarked by substantial evidense! The social sciences:

and librarianship are still awaiting the ccniiing of a Newton or an
Einstein, Many librarians would settleMpr a Plato or an Aristotle, -
if we credit the increasingly freque.nt pleas for a phllosophy of
librarianship., N o
Practically everything has becn, said about library schools in the
past five years except a kind. avord. As Mr. Powell puts it: “For a - -
good many years the library. Schools have been the whipping boys of .

the profession.” . The,_catalog of library school sins is Impressive: . - -:

too much emphasis 6> mere techniques, faculties too limited in -

academic and professional background, tco much crowded into one . -

year, curticula tob“broad—not deep enough, insufficient mtegratlon
with other dépariments of the university, schools not educating for
leadership gither in subject fields or in administration, Master’s cur- -
riculupg anly an extension of the Bachelor’s carriculum, little distine-

tion<bgtween technical and professional aspects, schools not suffi-
ciently aware of the needs of the profession, schools not selectlng o

students with sufficient care. g
The sins of the Type I and Type 11 schools are bad enough but do -
not consign them to the very depths. The place beside Brutus, Judas, .
and Lucifer in the lowest circle of the Inferno is reserved for the
Type III schools. If you feel this is an overstatement, consider -
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the following quotations from recent writers dealing with fhis_ toplc
of library education: ' . ' S T

“In time for shortage, as now when competition for recruits has
never been so keen, librarians are urged to let down the bars, per-
mitting more Type III schools to encourage more ill-prepared appli-
cants and graduates.”! Please note the use of the word “encourage.”

“One of the most valnerable chinks in the armor of professional
education is that, whereas a number of the schools are connected with
first-rate institutions, maintain good standards, have relatively good
faculties, and more or less adequaté budgets, far too many of them
are woefully weak in these and other respects. A inajerity of the
eleven present Type III and a few of the Type 11 sthools belong in
this group.”? _ _ 7\ Yoo

“The Type III school is a danger to the profession since its gradu-
ate lacks only one year of full professionaleducation.”” Mr. Munn,
however, is not quite as strong in his ¢nhrdemnation of the Type Il
school as others and provides himselfwith a “loophole through which
I can later crawl if necessary.” Intime of depression we may need
the Type III school as we are*forced by economic conditions to
reduce our requirementsu}‘fﬁ y o

The picture painted is'black indeed, and the ugliest part is the
attack on the Type II{school. But it may turn out to be a distorted
rather than a trug Picture of reality. For what is the evidence pre
sented for this dire situation in the schools? T

The evidenée given for the weakness of library school faculties is 2
table showing’the academic and professional degrees held by faculty
membexs. )t seems to be assumed that there is some positive correla:
tion between the number and level of degrees and teaching ability,
althiough discussion of the latter is conspicuous by its absence in out

Iiterature on library education.

The evidence for overemphasis on techmniques is supplied by
singling out mention of such items as “routing slips” and “care of
phonograph records’ in statements about what sort of information i
needed by some librarians. Has a study been made of all courses in
all library schools showing in a comprehensive way the relation of

_ ‘]cl;'ieph L. Wheeler, Progress end Problems in Education for Librarianship (Carnegie
Corporation of New York, 1946}, p. 30. : o T
*J. Periam Danton, Education for Librarianship: Criticisms, Dilemmas, and Pro

posals

(New York: School of Library Service, Columbia University, 1946}, p- 28,
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the treatment of the principles of librarianship to the treatment of -
routines? . If this study does exist, we still have 1o decide how much - .
constitutes foo much emphasis on techniques and routines. -

My purpose thus far is to call attention to the need for evidence at~

every stép in our criticisms of library schools. There is point to many. -
of the criticisms and suggestions, and there is no doubt. that our '
schools need and will receive improved programs if we seek calmly .
for solid evidence as to what is needed and for the best ways of .
accomplishing our objectives. Our first task would seem to be\tq -

assess the practical difficulties which the profession as a whole fawes in.

order to see the problems of the library schools in focus.. We can
then proceed to an examination of the assumptions underlying the -

library school as an institution. And finally we may beable to agree -

on other assumptions about the nature of the libragy sthool problem
which would bid fair to dispel this nightmare el the library pro-
fession. At all these points the papers of Mx \Munn, Miss Ersted,
Mr. Powell, and Mr. Henkle make solid c'o\ﬁﬁibut_ions. R

THE CURRENT DIFFICULTIES OF THE)LIERARY PROFESSION

The first candidate in this st thdi{ﬁcultie's is undoubtedly the..
shoviage of librarians. The numé'ij’ical and qualitative deficiencies of -

librarians are undoubtedly mnderlying causes of many problems

which at first sight appea{ “t6 be unrelated, as, for example, Mr.
Munn’s irritation at thé&xefusal of the library schools to admit the ~
M.LT. graduate. The)shortage has produced a frayed temper in- '
many an adminis(ratér as he sees his best professionals drained oft -
into better-pay@qgc“positions. It tends to be felt more acutely in-
libraries which.¢annot pay so well. Low salaries constitute a second
major difﬁgi:.l\ty of librarians, and are generally considered the chief-
.cause ‘o,f’ihé shortage. I o

A third oft-mentioned difficulty is the lack of prestige attending’ .
the practice of librarianship as compared with professions such- as
medicine and law. Libraries are still not widely recognized as
important social agencies, it is said, and young people do not want to'
enter a profession which still has to make its reputation for usefulness;
This failure on the part of the public to realize our usefulness anc_l o
social importance results in inadequate budgets, and consequently, in
lack of resources with which we might demonstrate our social useful- -

189



EDUCATION FOR LIBRARIANSHIP et

ness. Thls circle constitutes a serious problem: for hbrar:ans
A fourth difficulty of the profession as a whole and one which is
felt in some quarters to be the key to all other library problems is
the alleged lack of a philosophy of librarianship. Mr. Metcalf, Mr.
Russell, and Mr. Osborn state as a fact “that there is no philosophy of
librarianship to give point and depth to certain parts of the library
school program.”? The library journals have carried frequent refer-
ences in recent years to the need for a philosophy of librarianship,
and all those who have made studies of education for librarjanship in
recent years have stressed the need for emphasis on aims,\objectives,
principles—in short, a philosophy of librarianship. The implication
seems to be that if we could agree on the answers to, Basic questions we
would be able to solve our budgetary and personnel difficulties.
The current practical problems of the libtary schools seem to be
connected with these four general probléms'of the professmn The
level which may be maintained for proquslonal training is dictated in
Iarge measure by the economic cond{mon in the profession, as Mr.
Munn points out. Most librarian®\are now agreed that five years of
collegiate and professional e'd ucation are the minimum and, for all
practical purposes for the majoruy of the profession, -the maximum
that can be required undg® present conditions. Therefore, profes
sional library educatioi’must for economic and practical reasons be
limited to one academic year, or at most one calendar year, and is
defined for adml}ustratwe purposes as thmy semester hours or
thereabouts. ~'~' o
Asa result Of these conditions over which the schools have itde
control, ghiey are asked to produce within a one-year pericd both
library éenerals and competent officers down as far as the level of
secogél Heutenants. The noncommissioned officers and PI_'lV&tCS can
e sipplied, it is said, by other agencies and trained in the ranks by
the officers. But these library generals and officers are to command.
divisions such as public, academic, school, and special libraries, and
they will need correspondingly different training at least in certain
respects. Furthermore, within each d1v151on, some will have admin-
Istrative, others cataloging, reference, or other jobs; therefore, the
profession would like training for specific jobs. '

sKeYe_s D- Metcalf, John Dale Russell, and Andrew D. Osbom,“ The P TUQY am of
Imzmc.raon in Library Schools (Urbana: Univ. of Tllinois Press, 1943), p. 7+

190



PROFESSIONAL EDUCATION FOR LIBRARIANSHIP' SUMl\‘IARY

LIBRARY SCHOOL PROBLEMS

The library school problem is complicated by other factors which -
have not recetved so much attention as the foregoing. Mr. Munn
mentions the placement of twenty-two of the sixty-five graduates of
Columbia’s class of 1946 in libraries too small to provide in-service -
training, and points out that the proportion may be higher in most
other schools. He has also called attention elsewheret to the diffexrent -
personnel needs of large or scholarly libraries and small libraries, I
have not been able to find nationwide figures for the numben of
librarians working in one-position libraties. However, a chéck of
the 1947 reports of public libraries in the state of New York to the .
Library Extension Division showed that 442 out of ,617 public
‘libraries had only one staff member. This figure slppld be reduced
somewhat, for the smallest class of library reporting)was not asked to
list staff and in some cases these libraries have more than one person.
A competent state school library supervisor gétbmates that g5 per cent
of the school librarians are in one-positiop{ibraries. I have no way of
judging the number of librarians in one-position college and special
libraries, but if the figures I have i;nﬁ[ic’ated are not very wide of the
mark, it seems reasonable to dssum'e’t'hat perhaps one-half or more of

all librarians employed in tbe {Tnlted States at present work in.

single-position libraries. <

It seems extremely likely) therefore, that many of the graduates of .
the library schools wilk, find positions where there are no noncom-
missioned officers or privates. And they will go into these positions in
increasing numbers/in time of depression. I realize that one answer
to this is thag{h€ profession is encouraging larger units of service
and that the che -position library, like the one-room rural school, will B
pass out qE the picture. This is realisticup toa point, but as determin-
ing ¢h& present prescription for all library schools and all library
school’graduates, it seems to me to be analogous to saying that we do .
not need to treat cancer cases now because cancer research will
eveniually exterminate the disease.

A second library school problem which has not received much
attention in recent llbrary education literature is indicated by Miss
Ersted and Mr. Henkle. Both refer to the neglect of school libraries

‘Ralph Munn, Conditions and Trends in Education for stmrmnsh:p (Camcgle
Corpuration of New York, 1936)

191



EDUCATION FOR LIBRARIANSHIP ;

and spec1a1 libraries in present hbrary school programs and in pro-
posed programs. Much of the attention of curriculum buliders 50
far has been directed to university, research and ]arge pubhc
library needs. -

This leads to the question of basic curriculum 1 versis speaal cur-

_nculum How much emphasis should be put upon training for
work in one of the major types of libraries and how much upon
the common core of materials with which all librarians should he
familiar? As I read the papers, Miss Ersted and Mr, Henkle feel
more strongly about the importance of specialization thian Messs,
Munn and Powell do. They each name specific areas ‘baeh in subject
matter and in professional training which should fot be neglected in
training librarians for work with youth and ip special librarics.
Mr. Henkle offers a suggestion for a curricglam for special libraries
which would slant the illustrations ahd problems in all courses
towards special libraries. This has beer>done in some schools train-
ing school librarians and has much{t6’recommend it. It has all the
advantages of the basic curriculum’ plus integration in a very per
vasive way with the problems of_" the special field.

Several library schools arg preparing to clear their skirts of as
many of these criticisms.as possxble One Type I school is closing .
its doors this year, 'WhICh is a step in the right direction according to
many leaders, Othqrs have initiated or will initiate changes in cur-
ricula and in pohcy which seem calculated to meet criticism and o
improve the personnel of libraries.

The most'widely publicized step is the decision in elght schools to
award the Master’s degree for the fifth year of work, This may helpto
raise sﬁ\tanes for the profession, for some systems will pay more fora
MastCr s degree than for a Bachelor's degree. It will probably help to

) ,raléc our prestige slightly, for the majority seem to feel that.a person

With a Master’s degree is on a higher level of attainment.

Along with the Master’s degree goes considerable’ empham upoﬂ
library principles, aims, goals, and functions in society. The “whys”
and “wherefores” of techniques and routines will be discussed, but
the new librarians will not actually go through the motlons as Inllflh

. as most of us did.

Much attennon will be. pald to the graduate level oE courses.”
This bewﬂdcrs me, for so far I have dlscovered no CIEar-cut distinc-
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tion between graduate and undergraduate. courses except the collegb' .
year in which they are studied. Practically :everyone agrees that .

graduate courses are better-than undergraduate courses in library = .

education, but no one bothers to tell you just how a graduate course
differs from an undergraduate course. I have the same. trouble with -
“general education.” Everybody thinks it is a good thing, but no.

one can tell you just what it is in 1anguage to Whlch others can give

complete agreement.

There will be considerable ernphasm on books and administration
in the new programs, which may meet the charges of the critics'that -~
present librarians “do not read” as they used to. LD

Courses are to be regrouped and reorgamzed to: prowde better -
integration under fewer headings, such as Foundations, Library
Resources, Readers and Reading, Methods; or, \Commumcatlon,

Evaluation, Interpretation, and Use of Materia}§vin Libraries, and . -

the Library as a Social Institution. Much greater use will also be -
made of the resources in other departmen\ts of the university for.
rounding out the subject background gf Mbrary students.’ o

And finally, some schools will expeximent with spreading library
training over more than one year, l;iég’inning in the junior or senior
year. Mr. Powell thinks this islastep in the wrong dxrectmn but

Miss Ersted approves it. <
'\
THE NOUN AND VF{{B CONGEPTS OF LIBRARY EDUCATION

Against this probably incomplete outline of the dlfﬁculues and L

criticisms of the library schools and the solutions offered in the new -

programs, I mvue\you to study the assumptions which lie behind the
current concastlon of a library school and its program. I think we -

shali find that My. Munn, Mr. Powell, Mr. Henkle, and Miss Frsted :

agreg- fal?‘ly well with other leaders in the profession in their basic -

assuthptions, but that they offer suggestions which point to a new_ o

emphasis needed in library education which, if followed through_ _5'

systematically, would produce a frequently overlooked and valuabie e

conception of the nature of the library school and its program.-
The study of the assumptions in any field is closely connected S

with a study of the meanings attached to basic terms. There are.

- numerous illustrations in the history of thought that our pracucal :

difficulties are often caused by our language. The English- language_: ‘
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is much richer in nouns than in verbs, yet many of our key cbncepu
need verbs rather than nouns for their precise expression. Democragy,
justice, communism, mind, God are ‘examples of nouns used 1
express verb or functional concepts. The great danger to clea
thinking is that we forget that these are not true nouns as are sug,
stick, or stone. They cannot be defined except in terms of what
they do. They cannot be enclosed within a given space or weighed,
They are not substances. Using nouns to indicate relationship,
functions, actions is like using a large screw driver to Tepair a tiny
watch. It is possible to succeed with luck, but we are likely to break
the watch beyond repair and have no means of telli;g’g\tﬁ‘c time of day.

We need considerable analytical work in librariasiship on our basic
texms before we can begin to straighten out u¥ objectives and our
programs for accomplishing these objectivés. The trouble is that
the basic questions are so simple andthe’answers seem so obvious
that one who ventures to raise thes¢\questions is not likely to he
taken seriously. L ;

For example, what is a book?"We librarians are likely to agree
that the answer is: a written ogjprinted narrative or record, or series of
such. At least we act as if wethought this were the nature of a book,
for we circulate them, Jount them, arrange them, and use figures
derived from these p@émtions as one of our chief measuring rods of
library health or discase. -

The best accghﬁt of the “verb nature” of a book known to me is
in the Phaedsus dialogue by Plato. Phaedrus and Socrates take a
walk in th€)ountry and lie down in a shady spot, and Phaedrus
reads a, h:g}:)k by Lysias dealing with the question of whether the
love;*;&"the nonlover is a better friend. A long discussion follows
touching on-a large number of subjects from the nature of the

80l to the principles of rhetoric. Towards the end Socratés makes
the following remarks about books:

SocraTes. I cannot help feeling, Phaedrus, that writing is u_nfortunatfl)'
like painting; for the creations of the painter have the attitude of life
and yet if you ask them a question they preserve a solemn silence. And
the same niay be said of speethes. You would imagine that they had
intelligence, but if you want to know anything and put a question 10
one of them, the speaker always gives one unvarying answer. And whet
they have been once written down they are tumbled about amywhere
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among those who may or may not . understand them, and know not to
whom they should reply, to whom not: and, if they are maltreated or

abused, they have no parent to protect them, and they cannet protect or
defend thernselves, :

Prseprus. That again is most true, : .
SocraTES. Is there not another kind of word or speech far better than"

this, and having far greater power—a son of the same family, but law- '
fully begotten?

Prarprus, Whom do you mean, and what is his origin?

Socrates, I mean an intelligent word graven in the soul of the learher,'
which can defend itself, and knows when to speak and when to bé u\;:]entﬁ

) N .

Socrates overlooks the fact that the speech of Lysias was the occa-
sion and the stimulus for whatever intelligent words, Were graven m': :
the soul of Phaedrus. Parts of Lysias® treatise apefate in the discus-
sion as if Lysias were present in person. Any bbok‘which can do this -
is not a dead thing which cannot answer, _but/a living thing to be
reckoned with. & :

The concept of book should, theref@i‘e ‘be couched in terms of a
verb, because it is an active, dynarr;gg: concept. The 1mp11cat10ns for
librarianship in a shift from a goun to a verbal concept of book:
would be importani. If bookslare alive, if they really change the
directions of our lives, as wé believe, then books have some of the.
characteristics of persons;( ;nd librarianship becomes a matter of
knowing different kingls\éf people in the flesh and in thought. If we
accept the verbal gendept of book, the book as artifact is not SO
important as the(idéas presented.

If we took the\/erbal concept of book serlously, our library statis-
tics and re\pbr‘ta would change, perhaps along lines similar to the -
St. LouissPublic Library reports where the reader feels. that the
libras.; and its staff really reach out and touch people. All good
libragies do this, but you would seldom discover that they do from
our reports. There we genecrally talk about books as nouns, 28 s0°
many pieces of material acquired, processed, circulated, withdrawn.
We use the language of the Ford assembly line, but we need languaﬂe :
that will free both our own minds and those of our publlc to see -
what we and books do.

. *Plato, The D:alogues, trans., by Ben]amm Jowett (Oxford University Press, 3rd ed
1892), 1, 485. : :
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Slrmlarly, discussion of hbrary education problems rmght bEgm
with the question: what is a library school? For the past. $IX decades
the idea has been gaining ground that the professional education of
librarians takes place in library schools. So far as I know, no one
has asked what a library school is and expected a serious answer.
Doubtless it seems a very simple question, and one which admits of
only one answer. Unless I am mistaken, the answer would be: a library
school is an institution for the training or education of librarians,

This concept of a library school has all the charactexistics-of a noun.
Its program is generally defined in quantitative terms, sueh as thirty
semester hours of certain courses which are “taken,’% Phiere is also 2
certain minimum grade average required which ‘may vary slightly
from school to school but is standardized as much as possible within
each school. Measurement of student prog}*ess is. predominantly in
terms of grades on written examinatigny either in-course or in
comprehensive examinations or in bot_Qx /Students able to exceed the
minimum by certain definite amo\lnts have often been awarded
honors. Much stress is laid on the fevel of courses, graduate courses
being considered better than tmdergraduate And finally, this period
which begins with admissipft'closes with a degree. ‘By and large, the
responsibility of the schobl is considered limited to -the period
between the selecuorkof the student and his graduatton except for
placement in a pesition. : ' '

Let us not fo%et conferences sponsored by hbrary schools for
‘in-service st1mu~1at10n of practlclng librarians, counseling dore by
many teag ers and deans, occasional -prodding by a teacher to get
some resedrch out of a former student. Nevertheless, the main show
in libtary education seems to have been conceived as the pro-
duc‘tlon of a neatly wrapped package of knowledge: evaluated in
quantltatlve terms such as hours of credit and grades, and deliv-
€red as a finished product so far as the school is concerned on
Commencemerit .Day. . IR

All this follows the American pattern of hlgher educatlon, and in _

- the case of library schools, must necessarily follow as long.as e
‘conceive the library school to be an institution for the training of
education of librarians. For this is a definition which gives 15 @
noun, -a definite entity distinguished by specific and - meastrable
charactenstlcs from all other entities with Wthh it mlght be confust‘d
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Please do not mrsunderstand me. My posmon is that this concep-.
tion is valuable as a starting point, but that it is seriously incomplete -

and that we cannot make substantial progress in solving the complex

problems of library education until we recognize the verbal as well as
the noun concept of a library school.

There are many indications in the papers under review that my'

colleagues on this program accept these basic assumptions, as I do, |

but there are also several statements which lead me to beheve that

they do not consider these assumptions sufficient.: I\

Messrs. Munn and Powell, and Miss Ersted all recommend the
fifth year for library education. All four papers deal Prlmafl\lly with
what the prospective public, academic, school, or special Jlibrarian
should know. None of them suggests any responmbrhty of the’ hbrary i

schools for education for librarianship prior to ;matriculatlon or

after graduation.

But there are a number of other pomts in s(hese papers whlch do..
not fit neatly into the assumptions behind¢the noun concept of the .

library school. Mr, Munn writes: ““We Want a public librarian who -

knows people as the successful salesman real estate broker, advertis--

ing man, hotel clerk, or even the waiter and bellboy know them. We

want a pubhc librarian who can thlnk his way through to solutions as ' =
problems arise.” He also suggests that librarians should be able to

fill gaps in their formal traihmg by reading, and ends his paper by

saylng that “warmth of\buman understanding, not the chill 163_11‘1’1-_-- :

ing of the scholar, is the public librarian’s first qualification.”

Mr. Powell has thiis/statement of what he wants: “What we need is '_
more librarians/ sw“th good humor, good health, imagination, energy, .

and adaptabmty ” He also indicates the 1mp0rtance of paying atten-

tion to both preprofessional and in-service training, but feels these -

are pnmanly responsibilities for practlcmg librarians rather than
theSschools. ' '

None of these points fits too well with the basic assumptions of the
noun concept of the library school as an institution for the training or -

education of librarians. How can the schools develop a warmth of -

human understanding in one year? How can they be sure on the
basis of transcripts, entrance tests, and interviews that the applicant .

has this quality at entrance? How can we be certain that a student

who passes reference with an A on all examinations w1ll be able to
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think his way through to solutlons as problcms arise?- How can we be
sure that our library school graduates have self-starters that will work
all through life? No institution with set time limits of remdencc
could be sure of any of these points. - :

Suppose we repeat our question—What is a hbrary school?—and
this time begin with the assumption that the library school i
designed to reduce significantly the time needed to develop effective
librarians. It is not an institution; rather it is a group of people
who try to institute and/or develop in other people the habits, atti-
tudes, and directions of growth that are essential to the maturation of
professional librarians. : D

This verbal concept has important implications whmh include, bat
go beyond, the implications of the noun concept of the library school.

The key implication is that the center of att@nuon shifts from sub-
ject matter to people—faculty and students A group of people—the
faculty, not an institution—will be intexésted not only in what the
student knows, but also in what he Ban do with what he knows
The two are not identical. They w:111 e even more interested in his
habits, attitudes, and dlrectlons of growth for it is far more 1mpor-
tant, as well as more difficult, s&\graduate people who have the ability
to educate themselves than itiis to know what they can do with what
they know at graduatmg ‘The major question for Commencement
Day is: How well is rhls prospective librarian equ:pped for staying
alive and growing, P fessionally?

A second nnphcatlon of the verbal concept of the hbrary school is
that its resp ﬂSlbllIty cannot be limited to any set period. Its
responsibility“for library education reaches back to grammar school
and fom&d to the retirement of the librarian. Before Mr. Munn
accusesy e of adding to the rash of impractical ideas, I hasten to
agd\ehat this is a fantastic proposition unless we -broaden our con
cepfion- of a library school faculty., With this dynamic concept of
the library school, every practicing librarian is .a member of an
enlarged library school faculty. The verbal library school must
prepare praciicing librarians to accept this responsibility.

SHIFTS IN THE EDUCATIONAL PROGRAM T

How would a library school program worked out wlth these ideas
in mind differ from the present schemes? I have a feeling that some
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schools would not have to change very much in their present thinking. -
The content of the curriculum would not be significantly different.
‘The main areas of subject matter nceded have been reviewed many
times and I believe therc is'considerable agreement. If some schools |
experiment with new courses and arrangements, the profession
should be enriched rather than Impoverlshed with new v1ewpomts :
and knowledge. :

The chief shifts as I see them would be changes in emphas1s d]Qng
the following lines: :

1. More attention to the individual student and his somal and

personal as well as his intellectual needs before admission, during

his library school career, and in active service. With(tespect to the
library school peried, the faculty might raise such¢uiestions as: -

a. Does this student need each prescribed cousse in the curriculum? .
A system of achievement tests for those who\can pass them creditably -
would eliminate much of the present; ehiticism that library school
courses are too elementary and repet:tlous. The student, freed of

“taking” a course that he knows, ‘would study some other field .
~ which he does not know. = &%

b. What does the student do wlt.h his leisurer Does he know how to

play profitably? Does h@\ take advantage spontaneously of the -

cultural, social, and ch}rmumty activities available in most cities

where the schools a¥eMocated? Does he take any exercise? Can hlS

interests be broadened or deepened? : -
¢. What does thestudent read on his own time and how may l‘us read- .

ing patternS\bf: improved? '
d. Does thi student rackle new fields both enthusmsncally and 1ntel-

ligent{,\or does he have to be prodded out of a rut? |
e. W h\at are his attitudes towards his fellow students and their atutudes '

otowards him? How may these be improved? o
£. \How well can he evaluate evidence and test assumptmns?
g. Can he proﬁt from criticismyr

2. A field-work period carrying credit, caretully and cooperatively

planned by library school faculty and practicing librarians to develop =

an understanding of what goes on in a library, to study library
problems in a concrete situation, to encourage self-evaluation of
strengths and weaknesses, to test theories presented ir_1 the classroom; -
to show the unity of the library school course, to give the “feel” of
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library service, to provide contact with active librariés, and g
develop confidence, poise, and professional enthusiasm. .~

Field work may provide the most effective single evaluative devige
for the library school that is interested in what its students can do
with what they know, and with their ability to learn on the job in
later years. If well done, it involves an enormous amount of thought,
planning, and supervision on the part of both faculty and practicing
librarians. I was as skeptical of the values of field work as anyone in
the profession before my experience with the Geneseo, pregram
showed me the sizeable dividends that it can pay towards the\profes
sional maturation of the majority of students. R D

§. Organization of prelibrary school and postlibrary-school educ-
tional functions. Primary dependence must be ptif’ﬁpon practicing
librarians to carry out the program, but the prcfgi‘::im itself should be
worked out cooperatively by school and pragtitioners. Students would
have to be prepared for these functions while in library school.

The prelibrary school phase of ljb&éry education is harder to
visualize than the postlibrary schoal Program. It certainly involves
much more than recruitment, astMr. Powell points out. Since the
personal qualities needed by effective librarians are the sarne as for
any other effective person who has to work with people, anything 2
practicing librarian can dé.to improve the health and persona adjust
ments of young peopleswill benefit all ‘professions and occupations.
Guidance in selecti.ogéf courses, mentioned by both Miss Ersted and
Mr, Powell, 'anc}.\tlie' stimulation of reading and study habits are two
areas which arg. smportant in the guidance of future librarians.

If we are gedlly serious in our desire to create more effective librarr
ans, both’%'rary school faculties and practicing librarians must plan

cooperdtive personnel programs which are designed. to develop all
the~latent abilities of librarians throughout their working yeass
Such a program, together with the field-work course, should help t0
keep library school faculties in touch with the field and would also
make possible the testing of instructional theories. It would keep
practicing librarians au courant with library school problems, which
is as important as the more often-mentioned need for library schodl
people:to have contact with the field. It should also operate to make
criticism’ of the schools by practicing librarians more effective, for
they would be partners in the educational show.:" =™ =
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The new programs for the Master s degree are announced as experl- '

mental. The libraries of the nation are their only true lahoratories - -
for the experiment, and thought should be given to measuring the . =

success or failure of the new courses and programs outside the wails' .
of the schools. :

There are several p0551b1e hnes of attack on this double problem of
keeping librarians alive and growing in their jobs and furnishing

experimerital evidence of the degree of success of the new programs -
and techniques. One would be to devise a rating scale desrgned\to, -

discover the weaknesses and strengths in the new librarian dufing his
first year on the job. This rating scale would not only 1dermfy weak—
nesses and strengths, but would also try to arrive at the-causes, as for _-
example, teaching methods, materials presented, gu,rdance or other .-
phases of the library school program. : o

Another line of approach to the problem of keepmg alive profes- .

sionally is the principle of rotation of jobs. IfPmiany cases the catalog

might be improved if the catalogers spentsc}ne time at the reference
desk, and the change might be helpful towiany reference workers also.

- Promotion of an excellent person: #G'a position outside the library °
when inside promotion is 1mp0551b1e seems a desperate measure to

harassed administrators, but in m’my cases this policy would benefit
both the library and the libfarian affected. - There is nothmg more -

sour than a good librarian(in‘a dead-end. Library schools could assist
in remedying such sithations if they had better knowledge of how

their graduates were\developmg They should be constantly on the . .
search for new sitgations where specific graduates may develop their

abilities. Low(%alaries are not the only cause of discontent; some
librarians wa§ a more challenging job, as much or-more than they -
want mo.(e falary. o
Eyéty 'within the same position, the alert admrmstrator who is .
genumely interested in his staff can often assign new and interesting

duties which keep the person growing professionally. Many of the L

librarians in the worst ruts today could probably have been salvaged if

their supervisor had had imagination a few years back. It .seems - |
probable that many promising young people elect some other profes- o

sion not entirely because of our low salaries and prestige, but because
they know librarians who are dlscouraged in their ]obs or who ﬁnd.
them deadly dull. : e

201



EDUCATION FOR LIBRARIANSHI’P'

4. The chief factor determining the success or fallure of any
educational program is the teacher. In such a library schiool as hy
been outlined teaching ability is more important than in'a schos
where publications and other scholarly attainments are the chief
criterion of excellence. I am not particularly irhpressed by the evi.
dence cited to show that library school teachers are poor as teachers
because of their Iack of higher academic degrees.- The five teachersin
my experience whom I wounld rate the best do not possess one earned
Doctorate among them. Each of them is a master teacher using his
full power to develop to the hilt the abilities of the fortunate'students
who come in contact with them. They strlLe sparks n thelrstudcnts
which light fires that burn for years. : \

The library school which pays as much attentioijas I have indi
cated to the all-round development of its studénits both during and
after library school will have to select teachersen the basis of teaching
and personnel ability rather than the, mere possession -of higher
degrees. Superior teaching ability requu“es knowledge of the subject,
but it also requires imagination m Jigh degree to adapt teaching
procedures to the students under mstrucuon It involves the constant
search for better methods of errcouragmg students to learn for them-
selves, to evaluate evidence\to test ideas. An excellent teacher is -
rarer than a Ph.D,

5. The chief job Qf the administrator of thc library school
described will be to\ﬁnd excellent teachers. His next job will be to
keep them alive., They need time to prepare course materials, time 10
work with individual students, time to visit libraries, and regular
periods of qc;ﬁe work as members of a library staff. They also nced
to be proﬁo"ted either inside or outside the school. They need to be
encour‘aged to exchange with other teachers the trade secrets that
have: worked well. They must be encouraged to attend meetings of
llbrary organizations, even if occasionally the director of the school
has to stay home on the job and teach some classes. Above all,
they need praise.

The verbal concept of the library school bears dlrcctly upon the
problems of the profession listed above. The philosophy behind the
concept 1s- that librarianship is a service professmn. The goal of
llbrarlanshlp is to mate people and ideas in every way that will
produce fruitful marrlages If we could maLe this idea come alive in
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our daily work, we would not long experience abnormal difficultics
with recruitment, with prestige, or with salaries. I believe our best
chance of better success in the future than in the past—and we should
not discount our past successcs—is to focus our attention on the
problems of developing mote librarians who have the capacity to
grow both in knowledge and in usefulness. If we were to work as a
~ united profession towards this goal, we might be able to. develop
librarians with the vision and the stamina to go beyond their teach-
ers, which is the goal of all education. Taking liberties with Plafo, we
may say that librarians in greater numbers must in a very, real sense
‘become teachers, and. library school teachers in greater numbers must
becomg librarians, if the library world is to be perfe;{cd
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. -Advahced Stu.dy andResearCh :
in Librarianship - .

BERNARD BERELSON _

~
IT HHAS ALWAYS seemed to me that the readers of a gfitepared
paper have not been given altogether fair treatment, iftythat they. -
have been exposed only to the end result of the speakex’s period of
travqil and not to the process by which, for good Qr ill, he came to
that particular end result. Such papers usually so@ind as though they
could hardly have been different. And yet atvone who has ever
prepared a paper knows how misleading an, impression that really is.
The speaker has endlessly added and omj&cd, amended and modi- -
fied, organized and reorganized, revised' and rerevised, all out of
sight of his readers. The process xegalls the familiar figure of the
iceberg; only the speaker knows bow much of his effort is submerged. _ '
In the belief that an outline of the ‘whole should sometimes be visible,
Ishould like to begin by relating something of the biography of this
particular paper in the hgpe that you can understand the adolescent
better if you know something of its infancy.

When 1, as organizet of this Conference, invited myself, as Dean of . '

 the Graduate Lilaraty School, to speak on this topic, I thought I was
taking a relatively easy spot on the program. After all, this is a
circumscribed and limited area in education for librarianship; there
is little el\dsfanced training in the profession and less research. Other
speakers‘could be expected to contribute to solutions of educational
probléms involving hundreds of students every year and some forty
accredited schools. Whatever I might find to say could apply to only -
five library schools and to the education of a few tens of relatively
mature students. In any case, after a period of years as a graduate
student in librarianship, months as an instructor, and weeks as a
dean, I did have a few vaguely formulated notions about advanced -
study and research.in librarianship, and I thought that I might even
develop a few more under the constant and stimulating pressure of |
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my faculty colleagues. Anyway, that was Febrﬁ'ai-y,'_'an.d_ August
was a long way offl S
Any of you who have ever had to meeta deadline will not need tg

be told how quickly August arrived—or how slowly ideas came. And
then, when I reviewed the literature on this topic, I began to find oy
notions on the matter in one or another—or rather, one and ancther-
of the major documents: Williamson, Reece, Munn, Wilson, Car-
novsky,' Pierce, Metcalf-Russell-Osborn, Wheeler, White; Danton!
Should I discuss the need for graduate study in librarianships, Mum
and Carnovsky had fought that one out, and at least*White and
Danton and Metcalf-Russell-Osborn had got in a few\pﬂiiches lately.
What about the relative value of the advanced degreg in librarianship
as against the subject degree? Most of the a fnenfs were made by
several writers in two symposia.? What of the ‘necessity for broad and
deep integration of library training at this level within the toul
university? *Again Wilson and Danton’and White had gone before
What about the quality of the facuity?:h"he criticisms which William-
son had not made in 1923, Wi!séﬁ supplied in 1937 and Danto

n 3

brought up to date in 19g46. .

*Charles C. Williamson, Training for Library Service: a Report Prepared for-the
Carnegic Gorporation of New Kok (Carnegie Corporation of New York, 1923}

Ralph Munn, Condit;'ons.dn}i Trends in Education for Librarianship (Carnegie Cor
poration of New York, 1g36).) o R !

Ernest J. Reece, The,Curricultim in Library Scheols (New York: Columbia Unfverstf
Press, 1956). A\J S

Louis R, Wilson, ¥ The American Library School Today,” in Library Quarterly, VII
(1937), 211-45. W) B

Leon Carnp.q‘g.k}, “Why Graduate Study in Librarianships”, in Library Guarterly, Vit
(£987), 246-82./ : : o E

Helen E.\Pierce, Graduate Study in Librarianship in the United Staies (Chicage:
AmericaniLibrary Asseociation, 1941). A

Kefes D. Metcalf, John Dale Russell, and Andrew D. Osborn, The Program of Instrit-
tfon\i# Library Schools (Urbana: University of Illinois Press, 1948)-. . ,

Jdseph L. Wheeler, Progress and Prablems in Education for Librarianship (Carnege
Corporation of New York, 1946). ' :

Carl M. White, Developing the School of Library Service. Report of the Dean, School
of Library Service (New York, Columbia University, 1947). . t .

J. Periam Danton, Education for Librarianship: Griticisms, Dilemmas, and Propossh
(New York: School of Library Service, Columbia University, 1g46). -~ -

% “Essentials in the ‘Training of University Librarians: a Symposium” {with Louis R-
Wilson, Sydney B. Mitchell, C. C. Williamson, Robert. J. Kerner, Nathan' yan Patten, and
Car] M. White), in Gollege and Research Libraries, 1 (1039), 15-38. - -~ .

“Librarians’ Degrees: a Symposium™ (with William H. Carlson, Eugene H. Wilsots
Harriet'D. MacPherson, Charles V. Park, and Lucy E. Fay), in Gollege and Rese
Libraries, VI (1945}, 264-78. ’ . _ : e S
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I 1 could not hope to produce any “new” ideas about ac.lvar.u':ed'-ff‘

study in librarianship, what then? What alternatives were left? One .. -

possibility, of course, was to go back through this distressingly com-
plete body of literature and find something to criticize in what every-

one else had said. This procedure, sanctioned and even glorified by :

academic tradition, was barred to me because it, too, had already -

been done. Implicitly or explicitly, Wilson had criticized William- . o

son, Garmovsky had criticized Munn, White had criticized Wilson,
Metcalf-Russell-Osborn had criticized Carnovsky, and Dantonhad
criticized almost everybody. That seemed to me a particularly-good -

arena to avoid. The other possibility, making a virtne of\necessity,
was to adopt the positive policy not to say anything’n’g{{f.' Instead,:
why not review the past and present status of advaneed study and
research in librarianship, locate whatever guidepests for the future .-

are visible, provide some more or less basic fact$about the topic, and - p

make no attempt to advance the argument otherwise? That is what I~
intend to do. RV A\ N _
By “advanced study” I mean the §ormal educational program -
beyond the first professional course of study. Until the very recent - .
past, with the introduction of theMaster’s degree as the first profes- . -
sional degree by Denver, théz’x’go, Illinois, Columbia, Louisiana
State, the Carnegie Ihstitg@, Texas, and-pérhap_s others, this has
meant the educational programs leading to the Master’s degree and B
the Doctor’s degree in, ﬁgrarianship. By “research” I'mean, briefly,
the collection and a{xéd}}sis of original data on a problem of librarian-
ship, done withi “the schools according to scientific and scholarly

standards. Withiin this context I shall discuss the topic under three - . -

main headg*the causes, the characteristics, and the consequences of

advancedtraining and research in librarianship. The first is intended

£\ . . PRt T] ] B

to answer the “why?”, the second the what is it?”, and the third- "

the “s6 what?” o L
THE CAUSES OF ADVANCED STUDY AND RESEARCH IN LIBRARIANSHIP .

In outlining briefly the reasons which can be and have been oﬁefed'__- .
to explain why we have advanced study in librarianship, I do notmean -
to repeat the history so readily available elsewhere®—the history of

* For example, see Louis R. Wilson, “The American Library $choot Today,” and'Héle'n_ T

F. Pierce, Graduate Study in Librarianship in the Uniled States, cited in (note v). S

* ¢
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Williamson’s 1928 recommendations of specmhzed tramlng m the
second year; of the first report of the Board of Education for Librar.
anship in 1925 and the establishment of the Master’s degree shortly
thereafter at California, Columbia, Illinois, and Mlchlgan of the
1928 memorandum of the Chicago Library Club and the subsequent
establishment of the Graduate Library School at the. University of
Chicago. Rather, I.wish to abstract the major factors which led to
this development, It seems to me that there are three reasonsfor the
fact of advanced training in librarianship. Two of them ave tradi-
tional and accepted. The third is neither traditional 4 tior) accepted
but it is, I think, nonetheless true. o \ :

The first two reasons, of course, involve the efliitational and the
critical functions of advanced study in librariafship. One purpose of
advanced training is to train—that is, to tfawsmit to the student a
body of knowledge and of technique abgut the subject to which he
had been insufficiently exposed durmg\hls first period of professional
training, or not exposed at atl. This‘assumes not only that there i
such material not covered in thevhirst period, but that it is desirable
material for the student to khew. These assumptions are usually
rationalized in terms of the specialization of advanced training
Almost no one argues f0{advanced study in order to give the student
the same kind of content that he got in the begmmng professional
course, only morc%f it. Instead, the argument is that advanced
training in 11brar1ansh1p is, or should be, a spemahzed program based
upon the gengral program given the beginner, but going beyond it in
some par% ar sphere of hbmrlanshlp Specialized in what? “School
librariesy'edbllege and universi ty libraries, library work with children,
l1brarv admmlstratlon catalorrmg and classification, county and rural
hbrary work, and business libraries,” said Williamson twentyfive
yeafs ago.t With.a few additions—public libraries, bibliographical
history, special librarianship of different kinds—that is still the Hist
today. ‘And there are strong emphases within it, on academic librari-
anship, library administration, and library work with children and
young people. : : : '

By and large, the advanced training program seems demgnifd to
produce administrators in hbrarles, library superv1sors rather than

+Charles C. Willizmson, Tmmmg for stmry Servsce (Carnegw Carporauon of New
York, 1923), p. 143.
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library assistants. Presumably it was the felt nced for such tmmed A

personnel which stimulated the developmient of the advanced pro- .
grams in the five schools. Does this mean that no satisfactory admin-
istrators were or are developed outside this program of professional
education? Of course not. Advanced training was designed to
develop a group of library administrators through a systematic pro- -
aram of education in certain areas of librarianship rather than
through the longer, fortuitous, and probably more expensive syStem
of education which we call experience. The point is often Jover-
looked, it seems to me, that advanced professional training} properly.
administered, is not opposed to experience; it is built apon pro-
fessional experlence—everybodys experience—and systematlcally so.

As such, and again if properly administered; it. \should be better o

than experience.

Thus, the transmission of certain pr oteslsmnal knowledge and .
techmques is one reason for advanced tralmng in librarianship, just™ -
as it is ¢ke reason for the beginning profcssmnai course. The other
traditional reason is the need for a cmgical approach to librarianship.
The profession needs not only recrwits who know what is accepted asa
basic body of knowledge and tethnique in librarianship, but it also
needs trained students whe(ean effectively criticize, add to, and
improve that body of knowi}edge and technique. It is an important
function of advanced sttNy and research in librarianship to be critical. o
If they fulfill theip, TBSpO‘(}.Slbllltlﬁ’S to the profession, the schools- :
properly discharge fhis function in three ways. ' -

In the {irst plac\e they do so in their teaching program. Techmques, -

processes, Piactlces ideas—in short, the ends and means of eon-'__.._
'temporary librarianship which are taken for granted in the begmmng o
cougses, Ehould be subject to critical attention in the advanced pro-
gra,/ This is a matter both of the content and the method of -
advanced. trammg The content should be more searchmg and -
revealing; and since at best the content will necessarily be limited-
both by what we now know and by the time the student can spend in -
school, the methods of advanced training should develop in the
student the capacity to be intelligently critical, that is, to grow intel-
lectually in the field. In short, the program should not Only give the
student certain information but should develop in him certain skills. _
The second way in which the schools discharge their responmhﬂuy ‘
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to be crltlcal of the profession is by applymg to the ﬁeld the prmczples
and knowledge developed within the professmn through the means of
surveys conducted by their faculties and trained students. In recen
years there have been tens of surveys of going libraries and library
systems to which advanced study and research in librarianship have
- effectively contributed. This method of exercising the critical func-
tion has one important feature: it focuses the attention of both
academicians and practitioners upon a common problem. _

The third way in which the schools perform this critical functien is
through the conduct of basic research on the problems of libtatian-
ship, broadly defined. Surveys are not research. Surveys i involve the
application of general principles to specific snuatlons, research
develops new general principles or modifies and refines old ones, or
tries to. The schools have a special responsibility“for this form of
criticism of librarianship precisely because no.ene else is deing it,
and someone should. This often does not.ddd to the schools’ popu-
larity or reputation within the professiqn, \blIt that unfortunate condi-
tlon—arlsmg from misunderstanding of'ptirpose—must not be allowed
to stand in the way of research development The process of asking
basic questions about librarianship and searching for valid, reliable,
and objective answers is desirable and necessary. :

In these ways advanced tudy and research in Ilbrarlanshlp seek to
fulfill the critical functgon within the profession—not for the sake of
criticism, but for the Imiprovement of professional practice. Those
who criticize the exefcise of this critical function seem to feel that
the practice of lil:ir}irianship as they learned it, plus the modifications
suggested bKtéhbir particular situations, equals Utopia. Unfortunately,
Utopia is wop gained so easily, except by definition. The profession
should understand—and probably does—that the transmission of cur-
rent'accepted practice is not the only function for 2 system of library
education. In addition, any such system is also responsible for chang-
ing current practice in desirable directions through the exercise of
free intelligence and trained skill applied to professional problems®

- The thlrd reason for advanced study and research in hbrananshlp

_stemns from the growing professionalism of the profession, or rather

®This implies that the new Master’s program should contain material of a genuine
graduate character and not represent simply a change in the degree structure for its
own sake. The profession should not accept simply an upgrading in degrees with the
new Master’s degree given for the oid Bachelor s content, efc. = - )
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from the growing self-awareness of that professionalism.' The .h'istc')ry

and the sociology of professions identify certain, periods in the . -
development of particular intellectual activities at which the. prac- - B
titioners become especially self-conscious of their status and position .
and seek means of self-expression. Such a period occurred in Amer- a

ican librarianship in 1846, and again, I think, during the late 1920’s.
The circumstances were favorable—a great expansion of the public
library was under way; there were sharply increasing numbers of
librarians in practice; librarians were winning their way intg(the
college and university hierarchy—and the profession begam\to see
greater vistas of service opening before it. One method of rédlizing
such promises and potentialities was to institutionalize them in.a
system of advanced training, even including the Doctorate, “just like
the other professions.” To some, this may seem ,ajn’iatter of profes-
sional imperialism and an exhibition of proféssional pride; and
pethaps it was. In any case, however, the profession was proclaiming,
through the establishment of advanced trainting, that it had reacheda
new state, that it was sufficiently imporfant and complex and knowl- =
edgeable to support—nay, require—aXYefinement and an extension of .
its educational program. By cal!in'g"attention to this symbolic func- -
tion of advanced training, I do'not, of course, mean to detract from
the legitimacy of the transthittal and the critical functions. The
three of them, I think, ap’t:oi.mt for the establishment of advanced
study and research in lﬂ)\arianship.' '

THE CHARAGTERISTICS OF ADVANCED STUDY AND
27 RESEARGH IN LIBRARIANSHIP

{\

Now for(éé characteristics of advanced study and resear h in
]ibrariqn\s}l:i'p: what are its distinguishing features; of whatis atdvan.ced o
traigihg-composed; under what conditions is research in librarian-
ship currently carrted out? o : S

As everyone knows, advanced training in librarianship is currently _
offered by five schools—California, Chicago, Cotumbia, Illinois, and -
Michigan. All five have conferred the Master’s degree (old style) and
one of them—the Graduate Library School of the University of
Chicago—has conferred the Ph.D. degree. _The current curricula.r:_.
changes will affect this degree structure, since the Master's degree 1s

now becoming the first professional degree in many institutions. Partly.
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in reaction to this basic revision in library education and partly for
other reasons, two schools (Columbia and Illinois) have already
announced the inauguration of Doctoral programs in librarianship,
the former with the Ph.D. and the latter with the D.L.S.6 Under the -
new system, whai will happen to the student who formerly completed -
the B.L.S., worked a period of years, then returned for the Master’s
degree in librarianship? The answer of the schools, I think, would be
something like this: (1) the student will get a fuller and better pro-
fessional education under the new Master’s program than undex, the
old Bachelor’s program, to start with; (2) the student can always
return to work for the Doctorate, with increased facilitics{’ho\\‘-\r avail-
able; and (g) for those students who do not have sufficientanclination,
time, money, energy, or ability for a Doctoral progkath, the schools
will provide course training of various kinds, withéiit degree. Another
way of putting this is that under the new progtam, the intermediate
degree formerly represented by the Master's.jsout.

There have been five schools (out of spfae’forty accredited schools)
offering advanced training; how much advanced training has there -

been? Over the past ten years, outof 2 total of some ten thousand

library degrees, about seven hundred, or % per cent, were Master's
and Doctor’s degrees. All of? ﬂlé Doctorates have come from one
school, and 8o per cent of thie Master's from three schools—Michigan,

Columbia, and Illinois,& h that order. The Master's degrees, of
course, far outnumberithe Ph.D.’s; of all the advanced degrees, fully

95 per cent are Master’s. This means that in an average year—and in o
this case, there #$uch constancy that almost every year (of the past =

ten) is aver;tgclhbout sixty-five Master’s degrees are awarded and ..
about fourDector’s. These seventy chosen people, then, are availa[?lﬂ_
to the_hundreds of public, academic, school, and special libraries
Wh,iQIflfi”flay have need of them. Is this number of students with
advanced training too few for the profession, too many, or about the
right number? Whatever the answer, the holders of advanced degrees

have had no difficulty in being absorbed by the profession. At th_e

® Perhaps one of the limitations of the Doctorate program in librarianship in 'h::
country has been its inbred tendencies, because of the prominent role of the Gm.dua :
Library School. This is a good opportunity to welcome the School of Library Service ©

Columbia University and the University of Illinois Library School into the Leld. EHOr‘:;: . -
. cver, the profession should recognize the heavy costs and faculty requirements of pro” ..

grams of Doctoral study and research, and the field should not be overexpanded at the
expense of quality.
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_same time, an 1mportant fact must be noted: over the past fi fteen
years, advanced training in hbrananshlp has not grown. There has’
becn hardly a percentage point of change in the _proportion-of gradu-
ate degrees, and very little change in absolute numbers. This circum-
stance, however, should not be interpreted to mean that this is all the
advanced training in librarianship that the profession needs.

~ What do the advanced students get? What is the ‘content of

advanced study in librarianship? Is it the same as the first year

program, only mare and “higher”? Does one learn how to use. the .

World Almanac during the first year and then graduate to obsCure

government documents in his advanced training, or move from the

anthor entry for fiction to the corporate entry with analytics? O1 -
does the content fulfill the objective of professional afiticism which
is presumably one of its purposes? To my mind there are only two
sure answers to these questions. The first is thatthe educational pro:
grams of the five schools are uneven in this respect, and the second
is that no one quite knows for certain ]usr\c:\(actly what is taught in
the graduate courses in the various schdels. Someone may know for
each school, but no one knows for all of them: It is casy to learn
what courses are offered, simply by readmg course descriptions in the -
school catalogs but there is ofte.n some disparity between the course
descriprion in the catalog and ‘that contained in the studem § note- .
hook. In other words, the p‘rec;se content of the advanced programs of
the schools remains to\be set down before definitive answers can be
given to questions like those posed above. '
However, it dbgsscem that some schools at least are domg more -
than more of thh same. The programs, which range from an offering
of th1rty—ﬁv’e\courses in one school to nine apparently quite different

Courses at ariother, do contain several courses not generally found in -

the tradltlonal first-year curricutum. Such courses deal with admin-

isfative principles and practices for various types of libraries, with
the Tindings and methods of communication research, with the
theoretical aspects of cataloging and classification, with research

Methods in librarianship, with audio-visual aids in library service, -

with the vesources of American libraries, with the history and theory

of scholarship, with the government of the American public library, -

_w:th library surveys and planning, with the evaluation of library
STvice for children and young people, with problems in the con- .
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struction of library buildings, with international library relations,
and with various specialized and advanced topics in bibliographical, .
and library history. The offerings are spread over a variety of fields -

and interests, with major concentrations in administration (19 courses
* at the five schools in 194%7-48), technical processes (18), library service

to children and young people (13), bibliography (12), and history of |

printing, books, and libraries (11); and with minor emphasis upon
such topics as reading and communication (), research methods in
librarianship (), the library and society (2), and educatief, for
librarianship (2). Two areas appear relatively neglected in'the cur-
ricula--areas which are currently among the most active aftd vigorous
in the entire profession: special librarianship, on the-ope hand, and
rural and regional librarianship and extension wétk on the other

(assuming at the moment that there is something\hnique to each of
these which needs to be taught). If one may"judge from course

descriptions, some stimulating and provocative, and even pioneering,
teaching has been and is being done. N :

But the courses in the schools con.;fitu.te only a part of advanced

training in librarianship. All thescliools encourage the student to
take some of his work in other departments of the university; this is
what is meant by “integrating “the school into the total university.”
There can be no questiopthat this is a laudable plan: the public
librarian can profit from_work in sociology and political science, the

~academic librarian from education, the school librarian from child

psychology, the spécial librarian from his subject specialty. The

important questief: is, to what extent is this plan actually followed? .

How muchwork do the Master’s and Doctor’s candidates take outside
the schoolin other departments? During the academic year 194748,

about half of such students took some work in other parts of tl}ﬁ'
- university, but only about 20 per cent of their total courses were 1t

othef departments. Whether this ratio of one outside course iR
every five is sufficiently high is a matter of personal judgment. 10
my mind, the outside depariments have more to offer advanced study
in librarianship than that.

To some extent advanced study in librarianship implies research

in librarianship. I say “to some extent” because not all advanced

study in the profession has required the production of a thesis and

because not all theses represent research undertakings. The compﬂ_a‘ &
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tion of a bibliography or the expansion of a classification scheme, how: -
ever useful, do not fit the usual definition of research. ‘As I have said,
that requires the systematic collection and analysis of original data,
and it results in something of a contribution to what is known about

- the subject. It can be carried out at the Master’s level, and should or
must be at the Doctor’s level. My remarks, which here deal only -
with research in librarianship as part of the educational program, -
will focus upon the nature and quality: of current research. This
can be discussed under two major headings—the subject matter of -

such research and the methods. What are the studies about?sHow

well are they done? From -my limited knowledge of such mvestlga- -
tions, I would summarize by saying that the subject m,atter is spotty -
and that the methods are often less than satisfactory, 7k think I know_-_ -
why the second and what to do about the first. .\ . :

- It is not surprising that research in librariansliip (as in other ﬁelds
outside the natural sciences) is spotty; it would be surpnsmg if it ,
- were not. Students come to their 1nve5t1gaﬁﬁons out of varying back-

grounds and with varying interests and abilities; and under the’
~ influence of faculty members of varymw degrees of stimulation, they -
select thesis topics. As one result; some areas within the field have .~
received more attention and_some. less. (Whether any areas have - -
received enough attention jsanother question.) The fields of reading -

. and library history per Aps represent the former, library. administra- -
_ tion and certain techmical processes the latter.” In addition, there is
considerable uneveQnE'ss of development within broad areas, denvmg .
from certain pexsonal or topical interests which divert attention from .~
- basic problemss,and which shift away from certain areas just when -
they are 0{§‘ung up. Although an argument can be made for a ' -

laissez faire developmem of research in librarianship, a better one -

Can, bt: I;iade in my opinion, for a planned-research economy. This

would’ designate the research problems of first importance {to be’
done first) and it would provide for the continuity and the coral-like
- development of genuine scientific. actmty How is this- desirable

. State to be tealized? Obvlously_, we cannot depend upon’ chance. .

What we can depend upon is the faculties of the schools concemed-'f:-:'
with, or responsible for, research in librarianship. ‘They can, and to
y mind should, prepare general statements of long-range research L
programs within which framework students (and faculty, too) can-_
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cent of their salary level when they entered the school; some of -
this is inflation, but by no means all. The Ph.D.’s in librarianship’:
now make an average salary of nearly goo per cent of their salary at .
admission. When the fifty or so currently active Ph.D.’s came to the -~
Graduate Library School, ten were head librarians and now twenty- -
eight are; thirteen held minor positions and now none of them do,
This record may be due to several factors. The advanced schools _
may ateract the better people within the profession who could get-
ahead anyway; more men take advanced training; the degree" itself
may be worth something; or perhaps the graduate is simply’s better
librarian for positions of supervision and leadership. Whatever the
reason, however, there can_be little doubt: advanced training in
librarianship is about.as good an investment as the" young librarian-
can make. &) _
The major consequences for the schools\\z;re also twofold. First, -
advanced study and research in librarianship, when properly admin-
istered, have the effect of vitalizing the'school, of keeping it plastic;
curious, alert, alive. This comes about partly through the discharge
of the critical function by which the school has the responsibility to
question, experiment, investigate, and propose, Partly it comes-
about through the pressure\of the student body—for the most part
mature librarians who refer what they are told in classrooms to what
their experience tells\h%m, often to the discomfiture of one or the :'
other. Partly it confés about through the mutual educational process
in which the members of the faculty engage; anyone who has heard 2 -
faculty in a liyely discussion of a thesis proposal will know what I
have in mk{d?" Partly it is the result of the greater integration of the
advanced" sthool into the framework of the university with a cor-
respondingly greater enrichment of its professional activity. For ail
thiésé Yeasons, the schools benefit from advanced training by virtue of
its stimulating effect. : N
The second consequence for the schools is that potentially, ancll mn
some cases actually, they exert more influence upon the profession. - .
‘They do so through their advanced students and their research pro-
grams. In this way the effect of the teachers upon the conduct of
professional activities is relatively strong as compared with th? :
doers. That is, people who are paid to think about and study library
service come to have considerable influence, either directly or indi-
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recdy, upon the people paid to ‘administer library: 'seriri(f;g__' Asia
result the schools bear a correspondingly heavy ob]igatig'ﬁ\to_kéé that *
 their influence is healthy and beneficial. Advanced stady and research”
in librarianship have put them into positions of increased"p“cﬁvgér, and
with it comes increased responsibility. e AT
' The third set of consequences of advanced training and research in -
librarianship accrue to the profession. Here, again, there are two -
" major results to which I would like to call attention. The first is the -
increment to the profession of trained personnel with broad edffea- .
tional orientation, The extent to which the profession has aecepted
these graduates is suggested by the data describing the positions now
~ held by them. Especially at the Doctorate level have the’ students
with advanced training made an impressive impact.® ;Tiié profession .
generally recognizes, I think, the substantial codtributions made;.
and to be made, by the younger group of pauversity librarjans~"
McDiarmid at Minnesota, Ellsworth at Iowa; Miller at' Indiana, .

Fussler at Chicago, Swank at Stanford, 'MCC&_rthy at Cornell, Powell

at Duke, Purdy at Wayne; -and by an:inﬁuential group of lbrary *
- -educators—Carnovsky, Shera, and HMenne at Chicago; Danton and -
Merritt at California; Martin and,‘}?a’uber at Columbia; Goldhor and I

Phelps at Ilinois; Stieg at Southiern Californiz; Jones at Adanta.’ -+ -

The important point her}e“is not so much the contribution of such -

people; they are personsief ability and most of them would have -

made their marks sogner or later. My point is that with the aid of -
advanced training-théy made it sooner. This group of university - .
librarians, for ekainple, were administering major institutions in
their g0’s; ane’of them has become President of the American
Library Ag%di:ation in his g0’s, about 15 to zo years younger than

N %m?'itté;ition should be paid, I suppose, to tﬁe ﬁ':_td.itiaﬁal argument ihat-'mﬂﬁY o

mehaveserved as university librarians witheout advanced training is'rlibrarianshlp. Of
Coutte fhis is true; an able man can certainly become an able librarian. However, that

-does not settle the matter. The question is not, can Someone serve successfully as a o

library administrator without formal training: it is rather, can'advantced training con-
tribute to the effectiveness of the library administrator. In this connection (1) the record
shows. that some library administrators without formal training were pretty bad; I
venture to suggest that no Ph.D. in Hbrarianship is as poor a library administrator as

fome of them; {2) some library administrators without formal training have relied - -
‘heavily upon assistants with formal training; and (g) some library administrators with- ©. -
out formal training have taken time on the job to Jeztr what they needed to knpw; L
they got their education ¢he hard way—sometimes hard for their stafls and their institu- -

lons as well gg themselives.
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the average American Library Association president over the past two'
dgcades. A former student at the Doctorate level has become Execn-
_ tive Secretary of the American Library Association at an eatly age.
Their names are often found on the title pages of library surveys
sooner than they would otherwise have appeared. In other words, ad:
vanced training has brought such Doctoral graduates into full service
some ten to fifteen years before they presumably would have reached
such positions otherwise, with all that implies in terms of new idc:Q and
useful vigor. This is a central contribution of advanced trafiing to
the profession: it has provided a means for accelerating andfacilitat-
ing the recognition and the realization of ability. It hasafided a decade
of maximum usefulness to many careers. As the fiedd fills out, this
increment may decrease somewhat, but the maj orgesult will be main- -
tained. Advanced study means additional yeats of top-level service.
- But advanced study has made this contribution only to particular
parts of the profession. Of all the advanch\idegree holders in 1946-48,
75 per cent went into academic libraxianship and only 12 per cent
into public librarianship. Of all the $till-active Ph.D.’s, 4% per cent
are in academic libraries and 41 per cent in library schools; only 8
per cent work in public libsaries. To a large extent, advanced
students come from academyig libraries, and not from public libraries.
This is mainly due to thc\'g\*eater apprectation given advanced degrees
on the campus than oriMain Street, in money or in kind—mainly, but
not entirely. In addition, there seems to be a feeling in the profes-
sion that advagegd study is not appropriate or useful to public
librarianship./7This feeling I should like directly-to counter. There
is no impgxfant reason, in my judgment, why advanced training can-
not mak:ef as effective a contribution, in personnel and in insight,.to
public\librarianship as to academic librarianship. This is a major
néglected area in American library education.
Just as the major consequence of advanced training in librarian-
. ship is the increment in personnel, so the major consequence of
- research in librarianship for the profession generally is the increment
of knowledge which it has provided. Whether that increment is
considered impressive or disappointing depends, of course, upon t_h_e
standards by which it is evaluated. In my judgment, it is bt?tk
impressive and disappointing. It is impressive in some of its specific
productions and in the light of the general handicaps under which 1
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was produced. It is disappointing when viewed against. the possi-
. bilitles and the need. On the whole, there is a favorable balance.
There is often a skepticism, or at least a question, as to what the
educational research program in librarianship- has really accom..
plished. The suggestion has been made that it is Iargely academic
busywork. ‘What has been learned from theses and dissertations?
Just as a sample, from recent studies at one school with which-I am
familiar, we have learned (in each case under certain specified con-
ditions) what the residents of an unserved rural area think abotif'the,
establishment of public library service; what effect the lbrarian’s
political attitudes have upon his selection of books on gontroversial
 political issnes; how much difference is introduced intp.hook selection
through personal reviewing by staff members, as agaihst reliance upon
published reviews; how much control over libraly services is exer-
cised by state library agencies; whether expostite to communication -
materials changes people’s political attituqe};‘ whether the rigorous
state controls in late seventeenth-centuryy Europe blocked. the inter-
national exchange of knowledge; how small a “satisfactory” library
unit can be; how much duplication in the holdings of current publi-
cations of political science there was in five large metropolitan libraries-
and how much discrimination in such holdings there was among .
-scholarly monographs, textbooks, and popularizations; what changes
in the pattern of use of the research literature of physics and chem-
istry occurred in this éﬁmtry during the twentieth century; whether
the functional, suljjeét-deparnnental, or mixed form of organization . -
- for reference se@i’ce is most effective in large public libraries; whether
subject bigi’tigraphies or the catalog and the classification scheme
were moré\iseful aids for research in English literature; and whether
the sulgjé’ct catalog was an effective instrument for graduate studengs _
in/segial science. . v : :
Hobwever one may evaluate such a recital--and note its spotty char-
- acter—it is still relevant to ask why research in librarianship, whether -
as part of the educational program or not, has not accomplis_hed more.
One set of reasons having to do with the technical aspects of the
studies has already been suggested. 'Another reason—the si_mplest and
perhaps most basic—is that very few resources are devoted to research_.
in Iibrarianship. Research takes people, brains, energy, time, money-—
and it takes a lot of them. Not much, relatively speaking, is being.
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expended on this activity (which in itself partially accounts for thé
spottiness of the field and makes all the more important some sort of

planned and economical development). A few students and fewer

faculty members devoting part of their time and disposing of a few

hundreds of dollars of research funds—it sometimes seemns a wonder.

that so much is achieved! And in many cases the students with most

special training for this activity—that is, the Ph.D.’s—have removed
- themselves by becoming administrators. Thus, just when thefNhave

reached the point of greatest potential productivity, they shift*fields.
In other disciplines, holders of the Dactorate are productive stholars;
in a profession like librarianship, they become administrators. The
appointment of full-time research associates at threje”ér four of the
major schools and the establishment of a reseaych “service bureau at

the American Library Association would help to alleviate the situa-'

tion. The cure for the problem is more regearch, not less.

But are there still opportunities for afséful research in librarian-

ship? Of course there are, What the tp{"ofession does not know is

matched in magnitude only by whapit does not know it does not know. .
We do not know how to educate librarians or we would not be:

instructing each other so oftefi:® We do not know the most effective

way to organize and admipister library service to children and young

people—effective in tgrmﬁ of the productive satisfactions of the chil-
dren and not in terrps\ijf administrative tradition or prejudice. We
- do not know how.to’keep the majority of people from leaving the

- public library wli¢n they leave school, assuming that it is desirable to’

keep them., W}“do not know how technically to operate our own

shop mosgéﬂ‘lc’iently and economically; are we really selecting, acquif-

- ing, cataloging, classifying, and retaining books in the best possible
waye We do not know the most effective methods of promoting
library use for different kinds of people or different kinds of books.
We do not know how effective our current adult educational pto-
© grams are—not the Great Books program, nor the Great Issues pro-
- gram, nor the next “great” program to be adopted. A good deal of
library promotion is based upon the assumption, on the part. of

some of us, that the library improves the reading of its clients by

leading them from “poorer” to “better” books; but nobody knows

‘whether it does or not. It may even be that by presently accepted -

standards, the public library could perform a more useful public
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service by serving fewer people better; who knows? But anyone can -
add ‘his own favorite problems to such a list. Many people think
they know the answers to such questions, and undoubtedly some oE_
them do. The trouble is that their answers often differ, and in the .
~ absence of evidence it is hard to know whose answer to take. It is
even hard to convince some people in the presence of evidence! But
certainly there dre research opportunities in the profession. . It is -
neither so perfect nor so dead that nothmg is Ieft to be done '
CONCLUSION S PR

As I see it, then, this is the current situatian in advanced sbu&y and "
rescarch in librarianship. We have discussed the causes, Jthe char-
" acteristics, and the consequences of such study and“yesearch—or, -
_to be more accurate, some causes, some characterlstlcs, and some -
consequences. AN} -
- In conclusion, may I quote a passage from Qre recent report of the. .
Presrdent s Commission on Higher Eduea{mn-

“All the professions are urgently in need 5E leadership, of professronal'_i
statesmanship. They need men whelpossess disciplined imagination, -
social awareness, and elasticity of ]udgment men who can'see beyond the -
details of their own jobs to Tecognize professional problems and obhga- -
tions and take construcuve afid farsighted action about them9 o

: =L1brar1anshlp, no jess than other professrons needs such mert.- It 1s )
this need which advanc}d study and research in hbrarlanshlp is meant- -
to fill. The profesmm can measure the success or farlure of the schools_
by their, ability fo realize this ob]ectwe -

NS

Discussion -
CARL M. {vﬁna ) e

FROM HIS statement of purpose, it appears that Dean Berelson_ _
did not set out to present a case for advanced study and research. .. -

igher Education for American -

? President’s € er Education. H
ommission on High s Govcrnmcrlt Prmtmg Oﬁice,

Democracy; Vol 1, Es:ab{sshmg the Goals, (Washmsm
1947). p. B3.
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Nevertheless, a good case emerges in the course of the review apd |
that fact is worth noting at a time when facilities for advanced traip.
ing and research are being expanded. It is worth noting, too, that
there are two points in the paper which amount to warnings against
possible overexpansion of these facilities. One is the point about the
symbolic function of advanced study. We take to a game like “follow -
the leader” pretty readily. Obviously, however, that game is one -
which can lead to serious consequences if played when loadinga life-
boat or when loading society with Doctors of Philosophy, Iaeither
case, there is a capacity which is the normal limit, and latge devia-
tions from this limit mean trouble, O v

Another warning signal is flashed by the finding(that over the past
fifteen years advanced training in librarianship bas not grown.
“There has been hardly a percentage poisitief change in the pro-
portion of graduate degrees and very litt@ ehange in absolute num-
bers.” ‘That is an arresting statement{ Poes it mean that capacity
has already been reached and thaghthe expansion of facilities for
advanced study and research is going to overload the profession with
persons trained beyond the stations they will be called on to fill
Dr, Berelson thinks probabljyfnbt, as I read his answer. From rather
extensive correspondencé \which we have conducted at Golumb‘ia, _
however, it is clear th@'t\some people fear that perhaps the opposti
answer should be ’g‘k}en.

REASONS FOR EXTENSION OF ADVANCED STUDY

Possibly,we need further evidence from experience before trying
to answki “the question conclusively, but in the light of what we
know Now, I share the view that limited expansion of the facilities we
h@:‘\ie'had for the last fifteen years is in order for the following reasons:

a. We seem to be witnessing a breakdown of the single, all-purpose.
curriculum of the kind we have known in the past. Inits P l.ace . '.
coming, it appears, a somewhat lengthened program of studies 10
meet the various requirements of the profession. It is too early ©
foresee in detail how this lengthened program is going to be (?rgan-
ized; but, unless we lower our standards, some kind of extension &
advanced study is to be expected as a normal outcome of the present

- reconstruction. of education for librarianship. T

b. Standards in at least a few fields are gradually rising. The two 1
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- which I have noticed -the steadiest trend - in -this. direction - are:
{1) administrative posts in college and university libraries, and (2)

. positions on library school faculties. I do not believe, however, that |
these are the only areas ready to absorb better training if we .

. provide it. : . D

c. At Columbia, we have in recent years been recciving a steadiiy
increasing number of inquiries from young people who are ready
for more advanced work than we have been offering. Undoubtedly,
these inquiries have been due in part to stirrings within the/Uni-
versity itself, but I believe my colleagnes would agree we have not
“pushed” study at the Doctoral level any more than w;:'hairé been
pushed by it. We have not rushed matters for these{rgasons: the -
need for basic changes in the scheme of education forlibrarjanship
to pave the way for Doctoral study; faculty réguirements for a

- Doctoral program; and a resolve to have carefﬁ‘ﬂy’selected students.

Turning now from the favorable case",ﬂ}f advanced study and -
research which stands forth at the end-of ]}r Berelson's review, let us
go back and leaf through his paper. seetion by section. The develop- .
ment of advanced training is accansited for by three major factors—
the need of transmitting professional knowledge and technique not
transmitted through the begiithing program; the need of effectively

 criticizing, increasing, and{improving the existing body of knowledge
and technique; and thé Wse (whether justifiably or unjustifiably) of
advanced training and research as a means of elevating the status of
the profession. THere is another factor which is worth singling out -
for specific mention. It is clearly implied in the analysis we have -
heard (so J(ath not really adding anything new), but it is mot |
quickly jderitified by cutting the pie in these three pieces. I rgfer___
to thqfﬁearing of library -development on- the qualifications of
libtary’ personmel. S S
- Mbraries and library services have mot been static. The trans-
formation which has taken place in the libraty world, in what is after .
all a brief period, can be suggésted by pointing out, as an example,
that the volume of material now being added ennually to the library
ho]dings of the University of Illinois exceeds the total holdings of the
Universi ty at the time when the library school was moved to Urbana
from Armour Institute in Chicago. How such changes in size, in
complexity of organization, and in daily services have changed over-all -
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- personnel requirements for the profession, or at least for important

segments of the profession, can be illustrated by noting that the - .

attractive new building then presided over by Katharine. Sharp,
Director of the Library and the Library School, had to yield up the
major parts of the library system several years ago. 'The origina]
building now houses a special library devoted entirely to law and iy
presided over by a librarian trained in law and librarianship. She is
one of several librarians in that library system who have. séteived
specialized preparation of one kind or another which wasot neces.
sary in Katharine Sharp’s time, and for which her progiam made
no place. : A

The University of Illinois is chosen for illytrative purposes
because it exhibits rather plainly, but not ted, dramatically, that
segment of the library world where chahges have outdistanced -
improvements in educational programs ,ef-the library profession.
Had the New York Public Library ox ‘t}%:e‘Library of Congress been
used in place of the University of Illifteis, the half-century pictuse of _
changed personnel requirements would have been more dramatic. -
It should be made clear that 1ot all personnel requirements have -
changed during this period. Iintake no claim that it is the majority or
even the more “importangpositions which are involved. But where
changes have occurred, ~they have been of a nature which oblige the
centers for advanced “preparation for librarianship to shoulder the
main responsibilitysfor helping young people develop the qualifica-
tions that are \n}:éded.

o X
N\

\:“ } THE PROBLEM OF SPECIALIZATION

Dr. ,B:e:rzlson refers to special libraries and to accepted forms of

- “spe¢ialization,” two subjects which are more closely related than
thesé outside educational circles have commonly recognized. Our
hiew programs, particularly our advanced programs, must face th.t‘
fact that what we are now doing to prepare “special” librarians 1s
‘not very satisfactory to anyone. This is not the place to try to set
down in detail what a solution should include, but it may not be

» inappropriate to Suggest an approach. Does the desire to give a new
deal to specialties in library work mean that the only way we €an

do it is to add a new course—or to add still others if we have 2
course already?’ '
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The orthodox way for a library school directd_f to'.greet'. aﬂf'pm.': '
posal to improve training for any distinguishable form' of library -
‘work has come to be to signify a willingness to announce a special
course or courses devoted solely to this specialty.* This is a beguil-
ingly simple solution; it may be the best we can do for special libraries
and fields which present similar problems, but I am not convinced -
that it is. The question I should like to press earnestly is this: wholly -
apart from the administrative feasibility of projecting a se_pa{ate_,
course or set of courses for each identifiable specialty in the Tibrary -
world, is it the soundest approach educationally which we cndevise?.
We begin to entertain reservations as soon as we glan€e) backward -
and notice that the practice of setting up a separateCoutse for each
separate form of library work is a child of the mdriiage, fifty years'
ago, between the apprentice method and the-¢lettive system. That -
system, as cveryone knows, has sired more\than one educational .-
sorrow.  Our skepticism deepens when we notice that other fields
have taken a different, and perhaps bett:er, way out.- Take medicine.
for example. One form of work ercompassed by that older profes-
sion is obstetrics. The accepted W?Y: to train an obsteirician nowadays -
~is not to apprentice him to a midwife, or to add to the medical cur-
riculum a separate course on practical midwiféry. This approach has
been abandoned in favor of confining the course work to a mastery of
certain content—a b%lf of knowledge and. technique, 'tq-use ‘Dr..
~ Berelson's phrase—gvhich can later be applied in this or that form of -
professional service. The approach 1 am suggesting is that instead of -
* planning ounspecialist’s education in terms of the form of work he is
to be paid §or doing, we plan it in terms of the content of under- .
..Standiqgﬁ Be will require, and then see whether that content cannot
be byqught into relation with similar content required in other forms
of mﬁ'ér}f work. In this way, we shall avoid the excessive proliferation -
‘of separate courses for separate forms of work and thus not be
beguiled into pulverizing the concept of a profession into a miscel-
lany of educationally discrete activities. -~ -

THE CHARACTERISTICS OF ‘ADVANCED ST:U;IJY :

If I have followed the second section of the paper, the main qha_r- -
Acteristics of advanced study and research set down there may. be.-
_Summed up about as follows: Ho o

229



EDUCATION FOR LIBRARIANSHIP

1. Advanced study and research now consists mainly in work toward
the Master’s degree (that is, toward that respectable but out-of-the.
way degree which has so frequently amounted to a kind of detour
from which a student never returned to pursue work toward the
highest degree in course).

2. Advanced study and research, as of this year of grace, is in 2 some.
what confused, transitional state where one cannot with sureness

generalize about the content transmitted or the extent to which it .

tulfills the critical function, ™\

8. Advanced study usually involves research, without beingwyery clear '
about what rescarch is, what the rescarch program in our field ought
to be, or even where the leadership for projectingsueh a program
should come from. RS S

4. The record shows a spottiness and unevenness which calls for long-
range and short-range planning, and for additional resources before
our performance can be brought up to the goals we ought to set
for ourselves. el

\N .

To such a summary, I would feel ng'nged of adding anything, but if
I were to attempt to do so it wouldibe in two directions. First, while
the proportion of research studies in the history of librarianship is
fairly high, it remains doubiful whether our program of advanced |
study across the country reflects the historical orientation, the philo-
sophic comprehension, .(vhich a mature critical approach involves.-
Second, advanced sgu\&? and research in librarianship seems to be
characterized by mdedger influence from the humanities. The fffct _
that librarianship™is related to the humanities as well as the social
sciences was,cansidered important enough in Columbia’s future rolf:
in the pre%acriltion' of librarians, that the question of planting one
foot of; ur program on the social sciences and the other on the
hum@hities was laid before a staff of consultants in 1944. The sugges
tion/was well received and since then we have been moving forward -
with plans on this basis. Let me add that neither at Columbia nor
elsewhere are we making as full use of social scientists as we shou.ld, 50
there is in this statement no negative implication about the signif-
cance for librarianship of the social sciences. It is a matter of balance
that I have in mind.

THE CONSEQUENCES OF ADVANCED STUDY

I shall append only two brief footnotes to that careful summary of
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© the consequences of advanced study and reaearch in the third section '3_
of Dr, Berelson’s paper. Since the members of the ‘Conference are -
drawn largely from educators in the profession, it is worth noting 3
how easy it is to caricature the research experience. Who has not
overheard in our cloakroom discussions dramatic tales of the rigors of
that experience? It makes stimulating conversation, of course, espe-
- cially with the uninitiated; but what is the truth about that experi-
ence? It is a fact that research presupposes stamina and intellectual
' power; but g‘rantmg these indispensable qualifications, the Tesehreh
experience is, as many of this group well know, one of the\most
exhilarating ventures known. How many a research mai\owes the "
turn his whole life has taken to the thrill of original accemphshment '
the pulse of hitherto undiscovered power, first expex:lenc‘ed when as a
graduate student he traveled through that solitagf\pass between the
completion of a heavy class schedule and th&\completion of his
Doctoral dissertacion! It would be well, I helieve, if a larger number
of promising young librarians heard rnore\about thlS other side of .
the matter. . - T -
+ Second, let me emphasize the vaiue of addmons to our 11terature :
which are made as a resulit of rcsé’arch work. Dean Tyler would per- -
haps agree that the medical pro]fessmn was little more than a fraternity -
or guild for many years affey Hippo{:mtes In the modern scnse at
least, the idea of a profession connotes a body- of literature. The
~literature developed/b E\he library profession prior to: the 1920’s was
largely of two kinds: “tools of the trade and works which might be =
characterized as.didactic. Publications which represent the fraits of
earnest, pro{ figed inquiry have only in recent years begun to appear
with muck ffequency. - This is a significant development, one which -
the PTOtesﬂon should encourage with every resotirce at-its command.
. Sin¢eythis Conference is being sponsored by the Graduate Library
School it 1s fitting to point out how heavily indebted we are to’ the
faculty and the students of this School for the part they have played n
making such an observation poss;blc
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Training of Clerical and .
Subprofessional Workers |

ERRETT W. Mc DIARMID
.
HERE SEEMS to me no area of librarianship in whi¢h Tibrary
Tschools have contributed less to the profession thairin the train-
ing of clerical and subprofessional workers. Exceptbr a few minor
~ efforts, library schools have gone blithely on their “way, training
people for professional and administrative positions and completely
ignoring the fact that most libraries have, orat least should have, as-
many nonprofessional employees as proféssional ones. It is just in
this area of nonprofessional work thgt:bne of our greatest libraiy
. needs today goes unanswered. O - :

I suppose it is true that 2 new piofession tends to devote its major -
attention to increasing profe;:si{irial standards, developing a sound
basis of professional training;and encouraging libraries to settle for
nothing less than the mosishighly qualified library personnel. This
is all to the good, forytha success of any profession will depend upon
the competence, ability, and imagination of its great body of prac-
titioners. But in{librarianship, the almost complete neglect of the
problems involved in training library workers below the professional
level has reSulted in conditions which are very dangerous for the
future oﬁ'h;rarianship. '

O DEFICIENCIES IN PRESENT SITUATION

Pirst, I think libraries are dangerously vulnerable to criticigm for .

being careless with public funds. No one would seriously cont@nd

. that library budgets are larger than they ought to be. There ar¢ 50 |

- many things that every library could and should do that it has to .

- postpone because of lack of funds that any such charge would be
fantastic. We are, however, vulnerable to the charge that we are 1ot
making most efficient use of the funds that are available to us. This

- charge is in part justified because libraries have in the past devﬂﬁed
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their efforts to obtaining professional pcrsonnel and increasing their
professional staff without regard to the question of whether or not
those professional people are doing professional tasks,

When a library comes to the point where it needs an additional
staff member, the first thing it usually does is write to the library
schools or to a placement agency. A library school graduate is
obtained and the library school graduate is assigned all the additional

tasks and duties the library hopes to perform by increasing its staff.

'

It is inevitable that many of these duties will be of a clerif:al.{nd '
routine mature; and hence the new person hecomes, in effeft, a _
parttime clerk and a part-time librarian. This-is not gaddfor if
there is any value in professional training and if the compénsation for
professional librarians should be higher than that for'clerks, we are .
not making the most efficient use of our funds 'Qy::combining two
types of duties in one position. In effect, what we)do is to pay more
than we should for a part of the person’s york and usually con- .
siderably less than we should for the other part. . S
Second, the failure to distinguish adequately between clerical and
professmnal tasks is, I think, one of the-najor reasons for mediocrity -
in so many library positions. Clencal duties are frequently pre-
requisite to the performance o professmnal duties; that is, they’
must be done defore the professmnal work can be carried on. Cards
must be sorted before the’y\can be filed; typing must be done before
material can be checkédand filed. And any librarian concerned with
both types of duties\comes gradually to do the clerical tasks first,
because until the:y\are done, other things must wait. And too often

- the clerical opexatmns require so much time’ ‘that the prof:essmnal

-tasks are put off entirely. Thus the profesmonal Iibrarian begins to -

think of de\rlcal duties as the most important, or as those which it is
easiest. ;0 perform with little effort. The resulting loss in initiative,

imaZifation, and morale is considerable, One of the greatest needs.

of iibraries today is the release of professional staff from the routine

things that so easily occupy one’s time and a consequent forcing of -
attention on the unusnal, the imaginative, and the discretionary m_ _
hbrarlansh1p As long as we take people with professional compe-

‘tence and ideals and put them to doing Toutine clerical work for a’ -

large proportion of their time, we are doing nothing more than
making a- good clerk out of a promising profess_lonal. L :
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These remarks are not directed at Iibraries of any particular size,
~In the large library, it is easier to distinguish between professional
-and clerical work; the volume of work makes it easier to provide
specialists in various aspects of work and to turn over the major
performance of such duties to them. As a result, in large organiza-
tions we have such things as stenographic pools, persons doing filing
full-time, etc. But I am speaking also of medium-sized libraries and
small libraries where there may not even he enough typing to reguirea
full-time typist. I doubt, however, if there is a single library in
the country where there is no need for one or two full-titaéclerical
workers or more. For in the small and medium-sized {ibrary, there
will be most of the varieties of clerical work found ifether libraries,
without the volume. Hence, the emphasis should/be upon turning
such duties over to clerks with varied aptitndes and ability rather
than to specialists in particular types of clerical work.

Let me summarize briefly. What 1 afd trying to say is that if
libraries are honest in their use of fiinds, public or private, they
should adopt a businesslike attitude towards the tasks that libraries.
‘need to have done. They should@xpect to pay adequate salaries for
professional competence, but gliey should also expect to employ, at
‘lower salary levels, clericalhelp for clerical tasks. And this is not
only an obligation—it is;&s I have tried to point out, a step in the
direction of improvelgé}lt of library organization and staff mora.le.
- In other words, itds just good common sense for libraries to hire
well-qualified cletieal people for clerical tasks and professional per-
sonnel for prefessional tasks; and every effort should be made to see

that a clea{;éthd sharp distinction is made between these two types
of activifies.
O WHAT ARE NONPROFESSIONAL TASKS?

< h

Ithink it is only fair at this point that we discuss briefly some of
the tasks that might properly be included under the heading of non-
professional. One of our major difficulties here has been our tendency
to include as,professional tasks every job or duty that involves some
knowledge of library organization, management, classification, bfbh'
‘ography, or related subjects. In other words, we tend to consider
“duties as professional if they involve any knowledge whatevelj of
library methods or routine. This, I think, is not a good distinction.
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Without trying to make an exact definition, I should like-to indicate -
the essential difference, in my judgment, between tasks that are pro-
fessional and tasks that are nonprofessional. : -

To me, the key word is judgment. The professional is called
upon to make decisions or to do things for which judgment and
discretion are required: i.e., for those cases in ‘which there is no
applicable rule, no completely applicable library principle. ‘The
librarian must, from his knowledge of librarianship and the knowl-
edge of a particular instance, decide what course of actior is best.
- Nonprofessional clerical tasks, on the other hand, do not invdive

~much use of judgment and discretion. The course  of acnon to be
taken is determined in large measure by adopted pohcu:s or rules,
and the clerk is faced, in a given instance, simply with the task of
applying the rule. Judgment is sometimes rcqun'ed to determine =
what rule applies and to what extent the ruléapplies, but the dis-
tinguishing feature of nonprofessional duue{\:s that they are either
(1) performed according to adopted practicéland methods or (2) per-
formed under the direction’ of someafe Who exercises Judgment in
deciding how they should be done,\

With that very brief and fragmentary deﬁmtlon therefore, let us
turn briefly to a discussion of what tasks in libraries might properly
be classified a5 nonprofesslonal and what must be kept as professional.
1 shall, of course, pass ovér the very obvious clerical tasks such as
typing, simple filing (WQere rules cover all the possible contingencies),
and manual work suc‘h as carrying, sorting, stacking books, etc. There

.15 litgle questlon among librarians that such tasks are clerical,

In the area; OE“processmg activities, there should be considerable
Opportumtxﬁbr the separation of nonprofessional and professional
duties, EX&pt for nnusual or exceptional items, most checking of
lists with the card catalog and other files should be done by clerical
Persannel Indeed, with the exceptions of the selection of items for
purchase, the decisions on where to buy unusual items and how
much to pay for them, and similar tasks involving judgment and
discretion, much of the work of acqmsluons can, and properly should,

be a clerical operation.
In the field of cataloging, much that is notw regarded as profes-

sional could - qmte properly become a clerical operation. Given a
main entry, it is simply a clerical operation to make cards from it,
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Added copies and new editions can be cataloged by clerical personnel, | :
Much of the filing, typing, and organization of material in the catalog

department can be performed by the clerical staff. Further, certain

types of material such as fiction can be almost entirely cataloged and

classified by qualified clerical help. -
It is in the field of circulation, reference, and contact with users

that there are greatest differences of opinion with regard to clerical

and professional distinctions. Certainly, most people would agree
that except for what librarians call guidance, most of the rofitine
recordings of circulation (overdues, reserves, etc.) can be handléd by
the clerical staff. There is great difference of opinion, however, with
Tespect to positions or tasks requiring contact with users:

I for ene would not attempt to lay down hard;and-fast rules on

this point; but from all statistics that are availablesJt Is quite apparent -

that much of the contact with users in librariésiebuld be successfully
performed by clerical people who (1) knowsthe location of various
units in the library; (2) understand the mechanics of the card catalog;
and (g) know library rules and reguldtidns. We must give up the

attemnpt to have the patron meet firt§tithe most highly qualified pro- -

fessional person he will ever meed, and concentrate instead on
providing well-informed, tvq]l-‘fﬁéined assistants who will be able t0
answer simple questions, who'will know when to call someone eis:e
for assistance, and wh ,@bove all, will know how to treat the indi-
vidual with courtesyrand friendliness.

It would seem, at fitst glance, that a very different type of person

would be requir(ci for a clerical assistant in the catalog department of
a large libr@\from that required for the one clerical assistant 1 2

small librafy. Actually, however, the difference is not so great. The

clerk in\.t‘ljé catalog department needs to know something about €irct-

1ati.011f3fld reference procedures and, of course, something about the
classification scheme and the catalog, not only in order to perform
particular duties in the department, but also to see them in relation Lo
{the service of the library as a whole. Thus, while the emphasis would

be placed upon performing one specific type of operation, such an

employee would profit greatly from knowing the elements of biblio-
graphical methods, charging systems, etc. In many positions f‘here
- would be specialization, but a wide knowledge of library techniques

and methods would be highly desirable. -
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l

RESFONSIRILITY OF LIERARY SGHGOLS

I now return to my major thesis that clerical operatlons 1nvolve a:
large percentage of library tasks and that clerical personnel adequately
trained are essential for satisfactory library service. - Library schools

have almost entirely ignored this problem, and they are partially to - -

blame for the situation that exists in so many libraries where profes-
sional workers are employed at clerical tasks, with the resulting great -
loss in morale and efficiency. Since libraries have a great need for
good clerical assistance, it seems to me obligatory for the [ibyary
schools to make some contribution. To dodge this responsibility is,
i effect, to admit that formal education programs are of little value or
assistance. It is only a step to the furcher position that hbranes mxght _
just as well train their own professional people. $O
My thesis is, therefore, that library schools should make prov:- _
sion. for preparing people qualified to undert\ke c]encal operauons .
in libraries. ¢ P o
I shall not spend a great deal of tini€, g’gumg the proper place-
~ment of courses for training library tethnicians nor their proper
duration. With the present state s t:f hbrary salaries at all levels in
comparison with salaries in other occupauons, there seems to be no.
question but that the trammg of library technicians belengs at the
- junior college level and regirires a two-year program. I realize that -
many libraries, in empldying clerical people,. attempt to hold out for
college graduation ad\a minimum requirement. This is, in part, a’
result of the factythat there are no good training programs in opera-
tion now to pregai"e such people and that the only way one can get
many of th\ “gualifications that are needed is to hold out for a
college degree. But I do not ask you to accept this assumption in .
advanc:f{ N do ask that your final judgment be withheld until I have
prefented what I believe to be.an adequate trammg program—two
years'in length at the junior college level. Then, I think, we shall be
better able to decide whether or not persons with this training would
qualify for positions as hbrary techmc:ans - :

PROPOSED PROGRA\'I FOR LIBRARY TEGHNICIANS

In presenting the type of training program which T wish to suggest '
I should like to divide the program into three aspects: (1) courses
designed to promote general education; (2} courses in clerical opera- .-
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tions; and (3) courses in library methods and techniques. I shall
discuss each of these separately. o

The first requirement of a training program for library technicians is
that it should have a good sound basis of general education. Although
Ishall illustrate with specific courses, I should like to emphasize that |
hope general education will be thought of in terms of outcomes to he
desired and obtained rather than specific areas of subject matter to he
mastered. If general education is looked at in this light, such an out-
come as the ability to think critically and constructively would be a
part of every course rather than the responsibility of a specific edurse.
in logic. In defining the type of general education proposed for
library technicians, I can do no better than to quote the ¢fficial state-
ment endorsed by the University of Minnesota Senaté™i’ 1944:

The elements of general education may be r%i;her simply stated.
General education should enable the student; N\

1. To understand other persons’ ideas thmig%h reading and listening,
and, in turn, to express his own ideag™e ectively to others.

2. To attain a balanced social and efigtional adjustment through an
understanding of human behavigr) the enjoyment of social relation-
ships, and the experience of sorking cooperatively with others.

3. To improve and maintainJifs own health and to make intelligent
decisions about commudiity health problems.

4. To acquire the know(ehge and attitudes basic to a satisfying family
life. R\ '

5.~ To participate a5 'an active, responsible, and informed citizen in the
discussion andéolution of the social, economic, and political prob--
lems of American and international affairs. ) '

6. To undebstand the fundamental discoveries of science in their

- implications for human welfare and in their influence on the devel

.- opmient of thought and institutions; to understand and appreciate the

seientific method and to use it in the solution of concrete problems.

7.VTo understand and enjoy literature, art, music, and other. culturzil
- activities as an expression of personal and social experience; and, it

. Ppossible, to participate in some form of creative activity. A

8. To develop a set of principles for the direction of personal Efﬂd

" societal behavior through the recognition and critical 6xaminat10n;
of values involved in personal and social conduct. '

9. To choose a socially useful and personally satisfying vocatiot:l .tl_lﬂt
will enable him to utilize fully his particular interests and abilities.
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These, then, would be the results that one would hope to achieve
~ through a program of general education. I can illustrate this further. .
by trying to describe certain courses drawn from the curriculum of the
General College of the University of Minnesota and divected primarily
to attaining the above objectives. Similar courses will be found i in -’
all institutions which attempt to provide for general education.

First would be the course called Literature Today, consisting of -
the following subjects: (1) the individual and literature; (2) critical
standards in selectmg books; (g) themes in current literature: (4)
American ideals in literature; and (k) introduction to world Jtera- -
mre. This course, Literature Today, would as the tities¢indicate -
introduce the student not only to standards in hterature, but also to
authors and titles, : -

In the general area of sociology the followmgr courses nnght be '
part of the program of general education: Sociah¥rends and Prob-
lems, Problems of Contemporary Society, Amiérican Economic and’
Social Development, and perhaps Generabsdnthropology.

In the general area which I might termjsubhc relations the follow- -

ing courses might be a part of the ppgram of general educauon
Speech Lahoratory, Practical Asp@ct& of Psychology. o
In the field of sciences the student would select from: Principles of -
Physics, Sound and Astrononi;}, Nature of Chemistry, Elements of -
Gealogy, Human Blology How the Living Machinery in Man Works, -~
and Healthful Livin, \In history the following subjects might be
© included: Backgroun%s of the Modern World Historical Blography, '
and Current H:sxory . ’
{ have not t;empted to set up here a requlred and an elective
group of coprsses. Fventually the student should be required to take
courses imeach of the four major areas: humanities and literature; N
social S(:Iences, including history -and psychology, physical scxences,.
P as principles of physics and nature of chemistry; and biological
sc1ences, with emphasis on human biology. “The program should .
provide for electives for students pnmanly interested in one or
more of these areas. There would be opportunltles also for students
with laflguage Interests to sper:lahze in one or more foreign languages,
although foreign languages should pot, in my ]udgment, be a
equirement for the course. o
Itis 1mpossxble to draw hard-and-fast desxgnauons of the proportmn
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of course time that would be devoted to general education. Asa very
tentative estimate one might say from %0 to 8o per cent of the cyr.
riculum should be devoted to subjects in this area.

The courses in general education should be designed primarily
for a broad acquaintance with wide fields of knowledge which can he
adapted to the student’s probable use rather than toward advanced -
study. ‘The courses in the General College at the University of
Minnesota, for example, are aimed primarily at providing a general -
education which terminates at the end of two years and whighwill,
therefore, better prepare the student for living in Ameriean Society
today than courses which would give primarily the necessary’founda-
tion for later majors in lterature, sociology, or other acadeémic subjects,

I now come to the second area of subject-n"{attbr'courses, those
courses designed to improve clerical skill. Obviensly, typing is a first
requirement here, though it need not be a requifed course. Ideally,a
. large proportion of the students preparingf})f posts as library techni-
cians would have typing skill and ability=Jdeally, also, a large share of
the responsibility for acquiring typingskill would fall outside of the
course program. The same mightBeisaid with regard to stenography.
1 would assume, however, that th&heed for stenographic ability would
be considerably less, and ggﬁfﬂ the student might be expected to
acquire this outside of thé\regular course program. B

As electives rather than as required courses, the student with such
inclinations might be\éncouraged to take courses in office manage-
ment, filing, and\'blisiness records. Again, however, such CC_)IHSES
would not be a\liart of the required program, but would be available
to the students'with interests in those directions.

Still amether area of what I might term clerical skill might be
relatedite art and drawing. For example, courses in lettering, art
la;b@;@‘a\tory, the making of displays, posters, designs, etc., might be
available to students with aptitudes and interests in those areas and
might well contribute to their work in a given library.

Again attempting only a rough estimate, I would say that it WOulfl.
probably be undesirable to have more than 5 per cent of the student’s
credit hours devoted to these subjects, and at the most 10 per cent.

In general, the aim of the courses in clerical skills would bf:.to
improve the student’s mechanical ability. In addition, it might give
_the students a better understanding of clerical operations and how

240




TRAINING OF CLERICAL AND SUBPROFESSIONAL WORKERS

they fit into the organization of a Ilbrary ‘There should be some - |
provision for the student to elect work i in lme with his sPecm} abili-
ties or interests. :

The third general area of trammg would be Zsbmry metkods g
organization, and techniques. I should like first to indicate what -
would be the over-all objectives of this group of courses. First of all,
they would attempt to give the student some understanding of the
purpose, organization, and activities of libraries. 1 hesitate to say -
“philosophy of librarianship” here; for I-think that involves ome-
thing else. A library technician, however, should have agaoverall
knowledge of how libraries came to be; what: they are attcmptmg to
do, and the means by whlch they are attemptmg to accomphsh

* these purposes.

Second, the courses in library methods should aim to glve students
some knowledge of the material available in libtaries and the types of
information they provide. Third, the hbrarykbourse shounld astempt to -
g:ve students instruction and training in. ‘t:he way libraries do things,
Le., the methods and techniques they) employ to accomplish their
purposes. This latter instruction shonld be designed with two ulti-
mate goals in mind: (1) understanding why the particular methods
are employed, and—more 1mp0rtant—( ) learning- how to perform :
them according to acceptE{I Jibrary practice:. _ - _

Let me outline briefiyy therefore, a tentative prog'ram of spec:lﬁc

- courses in library me}tﬁods. First, hecause we. already have such a

course at anemta, we thought that the best introduction to. this
whole subject worild he the course which we call Use of Bocks and .
Libraries. le}course has the primary. aim of instructing students in -
how to ob};ain information from libraries through reference-books,
card catalogs, periodical indexes, etc., and would thus familiarize
theétlidem with some of the lmportant library tools. - :
“The second course would be one which might perhaps be called

_.lerary Orientation. This would be the: nearest to a theoretical or

philosophical course that we propose. It would attempt to describe
the various types of library services and the various types of libraries.
It would be a general over-all introduction to all types of library work,
and it could be made practical by. visits and inspection trips to
libraries of various types and to departments within libraries. . |
Perhaps the main body of instruction for library technicians, how--
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ever, would be the courses which we have thought of tentatively as
Library Techniques I, II, and 1L In these courses the students
would learn specific methods and techniques employed in libraries,
The first section of this course would be devoted to book ordering
and processing. The aim would be to train the students in the tasks
that are performed in making out order cards, preparing orders to
agents, receiving books, engaging in financial transactions, preparing
books for circulation, preparing pamphlets, clippings, and related
material, and perhaps doing simple mending and repairing.of hooks.
Probably as a part of this course, as well as others, thergawould be
some instruction in checking bibliographies and lisgs¢ oftitles to
be ordered. G '

Library Techniques II would be devoted to ca{ildging and classi-
fication. The student would be given instruction’ in typing catalog
cards from master copy, cataloging simple fistton and perhaps other
books where the cataloging would be simple; assigning Cutter num-
bers, understanding call numbers, m'll.l‘xng cards for pamphlets and
clippings, ordering Library of Congress cards, filing and arranging
materials cards, etc. Instruction wonld be aimed at giving the student
some experience in doing simple library operations according to
prescribed rules and methods?

Library Techniques IIFwould be devoted to circulation and other
public services. The student would be given instruction in handling
the circulation desls,\i'égistering borrowers, charging out and dis-
charging books, pesetving books, sending out overdue notices, per-
haps answeringéi\mple reference questions, taking care of circulation
records and-charges, etc. This might also include some nonprofes
sional plgk\(i;it‘:ity tasks. A part of this course should be devoted to
instrugﬁon in how to meet the public, how to find out what they
wang, and other simple elements of good public relations. Of course,
it\would be emphasized in this course that the student should be
alert to discover specialized needs or interests and to bring the bor-
rOwWer into contact with the person best qualified to help him. _

As the final unit in the library methods courses, it would seeil
desirable to have 2 period of library practice. Such a period might
prove to be approximately seventy-five to a hundred hours, preferably |
in the type of library in which the student wishes to work. The
hours of practice work should be divided, of course, among such
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departments as book ordering and processing, cataloging and classi-
fication, and circulation and reader’s services. ' o :
Initially, it would be just a guess to try to determine the propor-
tion of hours devoted to library methods courses and the other.
courses in the program. It seems fairly evident, however, that a
total of somewhat less than one quarter’s work devoted to library
service would provide fairly satisfactory training. Perhaps somewhere
between 15 and 2o per cent of the student’s actual course credit
would deal with courses in library methods and techniques., /.
In general, the library methods courses should aim to ingraduce
students to several actual methods of doing particular: tgiéks:’ with
-emphasis npon the methods used by the library in which the training
program is located. Such students may go to any, ofie of several
different institutions, and they should at least be{#ware that there
are several ways of doing things. OO S
1 should like to say one more thing witli\regard to the courses, -
particularly in library methods and technigutes. These courses should
depend heavily upon laboratory work ox, eﬁperignce. Students would
be introduced to the principles mgd“;lik: rules;-but 1 should think a
fairly large portion of their timepi:ziﬂd profitably be spent in actually.-
performing library 0perationsfijh order t_ha‘t they may become some-
thing more than just theoxies. I should hope, too, that liberal use
would be made of grapﬁi} methods.. Films might be employed to.
describe reader contacts Certainly, many of the aspects of cataloging -
and classification cguld be presented by slides or cards projected on a
screen, 1 should® hdpe, too, that the instruction might follow opera-
tions through:‘t\)" their eventual conclusion, and if possible df:mop- :
strate the i&la’tion-ship between a specific task and its culmination m
serwceti):auser. C _ S S
Epr"ﬂie remaining few minutes at ny disposal, I wish to mention
sé¥eral problems which I know have been in the minds of many of
you. Iassure you I do not have the answers to all of them, but some

discussion may be desirable.
OPPORTUNITIES FOR LIBRARY TEGHNICIANS

The first question that arises is: what opportunities are avai!ab‘le
for persons with the type of training I have indicated? Where will
they work? Are there actual jobs in libraries that would bg open for
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them? I have indicated already that X think here the answer is two. -
fold. First, there are many clerical positions now existing in libraries
where the person with the type of training and experience I haye
indicated would be superior to the average run of applicants that the
library receives. For if the program is any good, employers will soon
come to realize that they get better library technicians from such a
course than they can from getting persons without training or experi-.
ence and attempting to train them themselves. ~

'The second area, however, would result by dropping out df many
professional positions the clerical tasks that now are a p’ai‘rt\of them.
If qualified clerical help were available, professional staff members
would be relieved of routine duties and enabled.fe do many things
now left undone because of shortage of staff. As Jibraries increase in
size, the supply of adequately trained libtary technicians would
help in many ways to take up the slack ihthe current shortage of .
library personnel. \S

A closely related problem is the {qutéstion of the possibilities of
advancement for library-trained teghnicians. I would hope that in
such 2 training program one would get people with clerical interests,
clerical aptitudes, and not algreat deal of ambition for unlimited
advancement, for of courgé their promotional opportunities would be
primarily in the clerig:a:l service of the library. Hence, one oppor--
tunity for promotion‘would be into more responsible clerical posi-
tions. If such a pgegram is successful and the library technicians are
successful in theirjobs, then increased responsibilities with incregsed '
compensatiofwill be a gradual result.

Butl gliﬁrli, too, that there should be opportunities available to the
excep;;ibnal person for promotion even to professional positions. Sl}ch
peribfions should be based in large part upon additional edu(:é_ltlﬂﬂ' :
both in general academic subjects and in library science subjects:
but I hope that there would always be the possibility whereby
the superior individual, through study and experience, could qual-
ify for positions for which his paper requirements might be some
what lacking. '

This leads me to a closely related problem. What would be t'he
avenues of transfer into the regular professional library school trait
ing for library technicians who clearly have the capacity and ability
for such training? '
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First, high scholastic standards should be a 'prim'ary- .'te_citii#ite.__. E
Before a student would be eligible for transfer to a regular library. -

school program, he should have demonstrated above average compe- -

tence and scholarship in the courses for both general education and -
library technician. Second, I think there should be some limitation
on the number of credits for clerical subjects which might be trans-
ferred. For instance, I should not want the senior college to accept a
large number of credits in typing and shorthand as qualifying the.
student for admission to the junior-year program of library science. -

~ “Third, I think the work in library methods and techniques should'be

discounted somewhat in transferring to an accredited__librarjr"sc‘ho_&;l
program. Thus, all library methods and techniques credits would

not be accepted, but the cumulative effects of the methods courses .~

would probably be worth some credit of junior co%lﬁge_g*rade, say up

The courses in general education would beactepted at their __f_u!I
face value for transfer. They might perhap!}\have a little more prac-
tical slant than the accepted sequence imthe usual academic depart- - -
ment courses, but this should not p}réclﬁde their beir_lg'accepted at
full face value. . A 3N R Lo

Thus, the superior student wifhd library technician training Wmfld-
be able to carry over approxitately go per cent of his earned credits,

®

- it he wanted to go on foria ‘professional education: And I fhou_ld.._
think such people would\be good recruits for library schools; if they

have good scholarship\ahd mental ability, they would certainly have
had a good groundivyg in library methods and techniques.
OPTIMQ&‘TYPE OF STUDENT FOR TEGHNIGIAN TRAINING

<N : ' e .
The fongth general problem I wish to discuss briefly 1s the type of

_ 3tudep3;i$é’ would hope to interest in such a program.

I kngw it will come as a shock to.most librarians, but to speak
quite frankly, 1 think we should look in this program for persons
below the highest levels of ability and intelligence.. Qf‘e of our
mistakes in libraries js that we frequently employ a superior person
to do average jobs and, as a result, we either lose that person later -
hecause of his initiative and ambition -or kill h1s_-1n1tlatwf: and
ambition and reduce him to mediocrity. Hence, in thc:: hbrfu'y
technician program ‘we ‘want people who :are interested in doing
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simple clerical operations, who are dependable and conscientious, . |
‘and who have intelligence to learn low to do the operations
and do them well. We are not interested in qualities of imagina-
tion or leadership. If such decisions are made and accepted, I feel
sure that the people resulting from such a program will be inter-
ested in it, qualified for it, and satisfied with it.

I think I need only add that we are interested in persons with good
character, preferably people with good personalities and nice appear- -
ance, and the ability to learn courtesy, tact, and friendlihess in
dealing with people. We are definitely not interested infthé person
who is determined upon a splashy career, earning a lo of money, or
obtaining a great deal of publicity. AN

No discussion of such a program would be conipléte without some
attention to recruiting. It seems obvious théh ‘primary recruiting
efforts must be directed at the high school 1avel if students are to be
induced to enter this sort of training; by {Ea uation time the students .
frequently have decided what their life work shall be. Any program
directed at them later is too late. | -

At the same time, there are oplc;bi'tunitics during the first year of
college to bring to the attentionof qualified students the desirabilit}v
of undertaking such a program as this one. Both college and uni-
versity libraries employ grany student assistants. Library technician
courses would not only ‘make them better qualified students, but
might lead them ga consider the complete training program for
library techniciafi§ as a career. :

In speaking ef recruiting, we must not overlook one very important
source of stitdents for a library technician’s course. I refer, of course,
to those Jibrary employees who have no college training and who are
anxions to prepare themselves better for their jobs. To them the
library schools now say, “Come back to see us when you have a college
degree, or at least two full years of college.” Many such people are
going to bhe working in libraries for many years, but they have 10
way at present of obtaining formal training other than the long road
t0 a college degree. Such a course as the one I have outlined ._WQUId
offer them the opportunity of becoming better fitted for their qus.
in a reasonable period of time. .

Some people will, no doubt, question whether or not a university
or 2 professional school has any business offering courses at a trade Of'
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practical level. "‘Why not let the libraries do it themselves?- There
are two sides to this question, but to me the weight of the argument
falls in favor of baving educational institutions handle vocatmnal
: trammg of this kind. My reasons are threefold

1. On-the-job trammg tends to perpetuate the status quo. It teaches
people to do things as they are now being done, rather than to learn
new methods and reasons for doing things. : .

2. People at the technician or vocational level in libraries as wel as
factories need general education; there is little evidence to showsthat
they get this except through some such program as I haveouflined.

8- On-the-job training tends to produce compliance and thdiscerning
acceptance in the trainee. This attitude of mind is\dangerous to
the futire of our democratic society, parm:ular]y 1f cartied over into
economic, somal and polmca.l issues. o\

The last question which I want to raise is Qne which I am sure has
worried many people. Given such a program given an acceptable
standard of training, given students compietmg the course and receiv-
ing an Associate in Arts degree or certlﬁcate, would there not be the
tendency among libraries to empioy a hbrary technician mstead of a
professional librarian? 3 S

I think it would be foolish not o admxt that there would be many
instances where boards- \0} trustees, after superficial - investigation,

-would appoint a hbrzh'\y technician to a professional position, ‘with
harm to the library'as well as the individual. Such instances happen .
now, partly becatlse of a shortage of personnel but they happen even
in times wh,en quahﬁed personnel are available. There will, of
course, be \uch instances in the future; at least, from a training course
for hbmry technicians one would probably get a better quahﬁed
IlOl;lpIOfessmnaII

T Hope that there would be instances where Jibrarians in profes-
sional positions would eventually be replaced by library technicians.
As I have stated before, I believe that in many libraries today cl_erical
help could take over many of the tasks that are now being performed
by professionals. I hope that at the same time professionals would be
able to undertake some of the work which just is not being done now
because of the shortage of staff. '

Finally, let me say thae 1 should not be too much ‘worried 1f there
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were some tendency to appoint library technicians instead of librag.

ans. Where such an appointment is unwise, it should not take 5

community long to discover it. Where the appointment is correct, no
harm has been done.

Certainly, library schools undertaking such a program should make I.

it clear by every legitimate device that the person learning to be a

library technician is prepared to do certain types of work and is not -
prepared to do many others. With clarity and forethought, there -

need be little confusion, ~
While a program for training library technicians, séems to be

worth-while as a long-range program, it would, in<addition, have

- N -
salutary effects as a solution to some of the problems arising ous of
the great shortage of librarians. Many of the pgsitions for which we

are now secking librarians could better be filled by library techni-
cians, and given a respectable supply of library technicians, many .
libraries could release professionals for.additional duties. But above

all, library service would be im provc&\everywhere if a clearer distine-
tion were made between profession}rl: and clerical duties in libraries
and personnel were assigned tay the type of duties for which they
are qualified. )

Discussion

& ALICE LOHRER

\O

N\ .
"NNTHIS PERIOD of discussion, evaluation, change, and experl -

4 mentation in library school curricula, it is certainly desirable and

pertinent to consider the training program and the role of the library

school in the training program for clerical and subprofessional work-

ers. Mr, McDiarmid has advanced several ideas for consideration:
the need for clarifying and separating clerical and professional duties
the failure of the library schools to make clear the distinction !Jﬁt“'een.
professional and nonprofessional tasks, the opportunities available t0
clerical assistants in various types of libraries, a pl‘OPOSCd
program to be offered at the junior college level designed for
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. workers in the library, the role of the library schaol in providing
the training, and a brief discussion of six. problems that might be -
inherent in such a training program. . . .

~ With some of the ideas presented I am .in agreement and I will
not discuss these. But by and large, I take issuc with Mr. McDiarmid
~ at three points, namely, his placing library assistanis or technicians
‘and clerical workers in the same category, his proposed training pro-
gram at the ]umor college level for clerical workers, and the role of -
the library school in this training program. However, I expect.fhat -

"

many people will disagree with me. o M\

First let me say a word concerning the third pomt Although Ido .

not agree that the library school should undertake to offef, the type of ~

training suggested by Mr. McDiarmid, 1 do believe that library -

schools should assume responsibility for plannipg~the right type of
training needed and should aid in securing the codperation of proper -

agencies to gwe this instruction. As 1 latew’ &velop my remarks I

hope my point will be made clear. '\

In dlscussmg briefly the first issue, I would hke to taise-a general
question which concerns the major premlse upon which Mr. McDiar-

- mid’s paper is predicated and which points up a significant difference -
of opinion between Mr. McD1a1‘m1d and me. From my point of view,
there should be a sharp dl,st\nctlon made between a clerical: worker
and a subprofessional bmry assistant,’ According to his paper, Mr.
McDmrmld makes nohsu uch distinction, .I. would like to ask the ques-
tion: are they ong and the same? Are they one and the same in all
types of librarie ROI there s no distinction, then, would it not be |
clearer to reword the title of the paper and have it read: “Training of
Clerical o'r‘kbprofesslonal Workets”? . This may sound like splitting
hairs, bui St is involved in the reasons why 1 do not agree with Mr.

_ McDrarmld’s proposed training program and his suggcsted place of

. the hbrary school in this training program : :

HOW MA\TY TYPES 017 LIBRARY WORKERS?

First of all, from my expenence asa hbranan and f:rom my ob]ec»
tive contemplation of the library profession as.a library school faculty.
member, I am more and more convinced that there are three, not
two, distinct types of workers. needed in our libraries today. Mr. =

McDiarmid cites two—the professxonal hbranan and the -::Icrlcal. o
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worker. I suggest three—the professional librarian, the subprofes.
sional library assistant or technician, and the clerical worker, It is
the intermediate position which I do not find in Mr, McDiarmid's
paper, but a consideration of which played a vital part in the early

planning of the new training program at the University of IHinois .

Library School. I single out our program only because it is the one
with which I am most familiar, '

It would seem that first there is a need for the professional librarian
with a rich academic and professional training who, in Mr, MtDiar-

mid’s words (if I may be permitted to revamp his definition to this ~

new classification), “is called upon to make decisions o€o do things
for which judgment and discretion are required: i.c.,for those cases in

which there is no applicable rule, no completely‘applicable library

principle. The librarian must, from his knoydedge of librarianship
and the knowledge of a particular instance, \decide what course of
action is best.” ' 4 .
Second, there is a need for subprofessional assistants or technicians,
as they might be called, who have a Broad academic background of

S

general education, who know somieof the basic principles of library

education, who understand the\place of the library in our modern

society, and who know something of books and readers. These sub-

professional assistants needa broader training than was suggested by
Mr. McDiarmid in hi\s.\junior college program. They would fill

necessary library pesitions which do not require full professional'

training. The pasitions would, however, demand z skill and per-
ception of librdry princi ples not needed of a library clerk. In smaller
libraries, i!\:iﬁ"’very possible that the subprofessional assistant may
need to ddsome of the clerical tasks defined by Mr. McDiarmid, but 2
clerical worker would not have and does not need the training to
peffbf'in technical library skills, to assist in reference work, orin 2
‘reading-guidance program of a library. Here I would like to insert

for consideration a slight rewording of Mr, McDiarmid’s definition . -

which refers to the nonprofessional worker and suggest fha_t th.e
definition and many of the ideas presented by Mr. McDiarmid in his

paper are more applicable to a subprofessional assistant than 102

clerical worker. The definition might read: *“Tasks of the subpro-

;

fessional assistant do not involve much use of judgment and discre:

. ) . . . . SUre
tion. “The course of action to bé taken is determined in large meastir
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by adopted policies or Tules and the technician is faced in a ‘given
instance with the task of applying the rule. ‘Judgment is sometimes
required to determine what rule applies, and to what extent the tule
apphes but the distinguishing feature of the subprofesmonal s duties
is that they are either (1} performed according to adopted practice
- and methods or (2) performed under the direction of someone who
exercises judgment in deciding how they should be done.” _
| In my third classification is the clerical worker whose tasks are
~ . cited by Mr, McDiarmid as those of “typing, simple filing (where fules
- cover all the possible contingencies), and manual work such a$\carry-
- ing, sorting, stacking books, etc.” 1 also agree with Mr, MeD1arm1d
that in the area of processing activities, in the field of c,ataloglng, and -
in the field of circulation, most of the routine work/gan be handled
by a clerical staff even within my more narrow c}asmﬁcatlon Butl
fail to see the justification for including a trainipg program for these
simple library tasks at a junior college leve’is\and giving academic
credit for such training as suggested by\Mr ‘McDiarmid in his
proposed courses labeled Library Techmques I, II, and HI. Besides’
being too detailed and given at a higher level than needed for the
- clerical worker, it is not of sufficient depth for the 11brary techm(:lan
It appears to be a step bacszird’s—not fomvard :

WHERE\;WE THE TRAINING?

With this dzﬁerenceXf opinion in mind, T would like to touch
next upon Mr. Mcharm1d’s suggestion as to the proper placement of
courses for tralr&ng the clerical worker. He suggests a training: pro-
gram at the junjer college level to include “courses to improve clerical
aptitude M;S‘ skill,” and one which should be"part of a two-year
program, “There is not time to elaborate upon this, but I doubt the
“’lsdem of such a program as prescribed. Vocational courses in typ-
ing,'shorthand, filing, etc., belong at the secondary-school Jevel or in
the busmess college program, and not at the junior college level,
even if it is a terminal junior college program. Instead, might it not
be desirable for the library profession and library schools to assume
responsibility for ehcouraging the inclusion of units of work that are
- applicable to the library profession into the training courses in
. clerical work, both in secondary schools and in business. colleges? :
When typists are trained in methods of typing business letters, they
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could also be trained in methods of typing library cards and records,
When filing methods are taught, library variations could be included.

It is also quite possible that many students taking business courses
would be in schools where school libraries exist and where students

are trained to use a library and its resources. If so, they are already

familiar with library variations such as catalog filing, etc. They =~

know something about catalog cards and unit cards. The application -
of library units in the commercial courses would be clear to students, .
I know many instances where school librarians make extensiveise of

the commercial departments in their respective libraries. A

But I have in mind a more expanded program—a pfogvam that

should be extended to all agencies training the clerical worker in
typing, filing, and business methods. There is not time to do more

than suggest this possibility, but this training pregram could serve asa -
recruiting device for library clerical workers\\Tt would fit into the

vocational guidance program of the second@ry school, particularly in
the terminal high school program. A~fxaining program such as I
have suggested would obviously not{(be within the framework of a
library school program, but I refterate the point that the library

school should plan the type ofltbrary units to be included in the =~

training program for the clerital worker, even though it does not
give the course. The fil n$\filmstrips, and recordings which Mr. IV{C-
Diarmid suggests should\be developed by library schools for use.in

such courses, I ache\{rIth Mr. McDiarmid that library schools have .

not done what tl{ey» could in assuming responsibility for a training
program to inril,ilde all types of workers in the library field. But I

believe we should ask other agencies to cooperate in the venture

and to agsist in preparing students to carry on certain library tasks.
"This may be implied in Mr. McDiarmid’s paper, but it was not

"\
clear.to me.

Thus disposing of the training program of the clerical worker, I

. want to turn briefly to the training program for the :;uII'Pr‘;‘f‘E"SSKZ’Elal
assistant or technical worker. Without going into detail here, sincé

complete information can be secured elsewhere, 1 want to state that 1

consider the basic library program worked out for the undergraduat®
student at the junior and senior level to be far superior to the pro-
gram suggested by Mr. McDiarmid for library technicians and sub-
professional workers at the junior college level. It incorporates tWo
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of Mr. McDiarmid’s three- pomt program, namely, courses de51gned to
pmmote general education and courses in llbrary methods and tech- -
niques. But it gives, in addition, a far richer program than this and
lays a strong foundation for advanced trammg, if such tralmng is -
desired. It emphasizes principles and methodology while minimizing
the skills and techniques outlined by Mr. McDiarmid. Mr. McDiar-
mid’s proposed course in library methods is handled mainly by a
noncredit practice course. The course in the four-year college pro-
gram, however, is not designed for clerical workers, whereas Mr,
McDiarmid’s program is. That isa basm dlfference <\
WHAT SHOULD THE SCHOOLS DO? ( Y
The third area in which I take issue w1th ‘M. McD1arm1d has _
already been touched upon—the possible contributiofs of the library
school to the training program of the clerical worker I agree with
Mr. McDiarmid that the library school shouki have more to do with
this training program, but I do not beligterthat the library school
should be expected to offer all such wiitk within the framework of _
its own curriculum. Expenmematlon is needed in this area of train- -
ing clerical workers. The University of Illinois experimented with: -
the Mobile School this summes w:th seeming success. 1 believe more
.can be done with utilizing, audio-visual-aids to learning; these téch- .
niques should be developed by library schools. Other cxperimental
programs are also nesqzs;u*y : - )
In conclusion, I gkgnt to say that though I do not enurely agree
with Mr, McharmicI s proposed. program for training clerical work-

e1s, we do need to try out several patterns of training, to collect =

evidence as &0 the effectiveness of these various methods of teaching
techmques and then try to formulate still better programs of training
for allaspects of work in the library profess:on. The library schools
dofiave a responsibility to contribute in this area, and they shonld
accept the challenge to provide the necessary Ieadeljsmp
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‘

Library Education

HARRIET E. HOWE

~ -
HEN THE standards for library schools which the American
WLibrary Association was considering for adomiqﬁ‘iff 1926 were
shown to the Dean of the Harvard Graduate School’ of Education,
his first comment was, “You know that this is a twenty-year program,
don’t you?” Twenty years seemed a long timé,ahead then, but now
the time has more than passed and here we'dre discussing plans which

may culminate only after another twentyyears. -
It may prove profitable to discuss tie' present problems of admin-
istration in library education on™the basis of the standards for
graduate and advanced graduatedibrary schools as adopted? in 1920
and as modified? in 1933 by agtion of the American Library Associa-
tion Councils of those datds} Therefore, the following topics with
which the administratorhas to deal will be touched upon as lightly
or as emphatically as' fach topic requires: Organization, Adf“'i“‘
istrative and Inst{lhsiional Staff, Financial Status, Library Facilities,

Requirements for Admission, Curriculum, and Degrees.
AS

N\ ORGANIZATION

S

The s@naards of 1926 stated that a graduate library school shall be
connetted with an approved degree-conferring institution, and that
glge:jédvanced graduate school should be an integral part of a unk-

‘Wersity which meets the standards for graduate study laid down by -
the Association of American Universities.

These two forward-looking statements are applicable in 1948 when

seven library schools have announced that they are joining Denver - .

in a program leading to a Master's degree for the ffth college year.

**“The Second Annual Report of the Board of Education for Librarianship,” in 4.1.4.
Bulletin, XX {1926), 449-52.

*American Library  Association Council, “Minimum Requirements for Libiary
Schools,” in A.L 4. Bulletin, XXVII (1933), 610-15.
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Each of the eight schools (Chicago, Columbia, Denver, Emory, Illi-
- pois, Pittsburgh, Southern California, and Western Reserve) has the
connection for graduate study required by the 1926 standards. Three
of these schools are classified as Type I and already have been granting
the Master’s degree, but for the sixth, not the fifth, year. The other’
two Type 1 schools also have the connections for graduate study.
Four of these eight schools were classified as Type II, since they
accepted only college graduates, granting a B.S. in L.S. degree. A

few of the other fourteen Type I schools might have difficulty in
adjusting to the new plan because they are not directly conhéeted.
with an institution which can grant higher dégrees. The ﬁnal‘one of
these eight schools was classified as Type III because ificcepted 2
few carefully chosen seniors as well as college gradnates) granting an™
A.B. to the seniors and a B.S. in L.S. to the collcgq graduates. A few
of the other thirteen Type 1II schools are soeonnected: that they
~could meet this requirement for graduate\work if they cared to
change to the new plan. L .\‘ o

X ¥

ADMINISTRATIVE AND INSTRUCI‘IONAL S’I‘AFF
In 1926, under this heading, was‘the_followmg statement:

The standards observed in thévether graduate schools of the university
shall apply as to educational’ qu:iliﬂcations,' profc‘ssional experience, effi-
. cieney in teaching, numerrc‘al strength, title of positions, and rights and:
privileges. It is highly d{fsn'able that the executive officer gwe full time to

" the Library schoal.® ¢ ‘.

In the same repn‘rt of the American lerar}r Assomauon Board of
Education fof {ibrarianship is the following sentence: “It is inter-
esting to \Slte that in all but one of the accredited library schools
Connect,eci with colleges or universities members of the faculties now
have p)zofessonal rank. Illinois, Simmons, Washington, and Western_ '
Résgive each have at least one full professor.”#
The report of the Dean of the School of Library Service at Colum-’
bia Universitys for june 1947, contains these policies suggested for
faculty development there:
#“The Second Annual Report of thc Board of Educauou for lerananshrp,“ in ALA.

Bﬁ”“m XX (1926); 452,

d., P 424. :
& Columbza University, Report of the Dean of the School of L3b"“"}’ Service for the

" Academic Year Ending June 30, 1947 (New York: Columbm University Press, 1947). P- 30.
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1. Increase the proportion of positions in the upper academic ranks -
There is at present an abnormally heavy concentration in the rank .
of Assistant Professor. : o

2. Develop a faculty qualified to carry instruction and research at the
graduate level.

3. Appoint to a vacant position the best qualified person avaitable -

anywhere in the field.

4. Make promotions on evidence of academic ability to help create an
outstanding center of library leadership.
 a. What specific evidence of intellectual power has the pefson in
question shown?

b. How do his intellectual stature and his academié attamments
compare with those of his colleagues elsewhere irithe university?

c. What has he done at his present post whichlis'vorthy of note?

In order to see how the present staffs mest-these 1926 and 1947 .

requisites, Table 1 has been compiled from the latest announcements
of the eight schools offering the Master's as'a fifth- -year degree. Itis.
arranged secondarily by the classnﬁcatloh given these schools at the
latest accreditation by the Board of Fducation for Librarianship.$
Table 1 makes no d1st1nctloq.between full- or part-time employ_

ATFABLE 1

AcapEanic RanNks anp DEGrEES oF FACULTIES BY

Accmam'rm’ ‘BiBRARY ScHOOLs OFFERING FIFTH-
\YEAR MasTER'S DEGREE, 1G918-40

. Trres DEeGREES

Lsaary R 1

Somoois QB | 455 | fy | .| Ass | DoctorMasterl Ty ] AT [Nonq Tos
TyrE 1 \1:" .
Chicago /N~ | 3 2 2 | 3 1 6 3 vt .
Coiumbla 4 2 7 1 7 5 1r 3 N
Lllinpig™ 2 3 3 2 2 4 3 3 .
T¢PR 8
Eivory 1 2 I I t 3 I g
Pittsburgh 2 1 2 3 I 3 4 6
S. California 2 ] 2 5 1 '
Western Reserve 2 3 3 2 5
TyrE 3 :
Denver 4 2 I I 1 3 4 . ?

Totals 20 {17 |16 |10 114 25 | g0 |17 2 ._?.?-—- '

* or equivalent,

° American Library Association, ““Accredited Library Schools,” in 4.L.4. Bul!etm,

" (December 15, 1947}, Hg8-Hgg.
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ment. There are g0 professors, 17 associate professors;, 16 assistant
- professors, 10 instructors, and 14 assistants in the schools. When this
distribution is compared with the figures for 1926, it is seen that-
these eight schools have five times as many full professors as did the
fourteen schools accredited in 1926, {Distinction was hard to make
~in Table 1 between instructors and assmtants, and probably some
error has occurred.) S -

High academic degrees have become prevalent, about 70 per cent
of the staff holdmg a Doctor’s or a Master’s degree. No distingtion
was made in Table 1 between honorary and earned Dogtor's or -
Master’s degrees, or between a Master’s in a subject or infa Wbrary
field, or whether they represented five or six years of coliege work.

About 22 per cent of the degrees noted in Table 1 arefhe’BS. in LS.,

the B.L.S. or the equivalent. These latter. deO"rees probably represent
one or two years of postgraduate study, but ray rep_resent fourcollege
- years including one or two years-of librargedurses. Further addi-
tions to the recorded faculty are promlse&\by some of these schools_- '
in thelr ANNOUNCenents. ¢ - o

TAB{.E 2 )

Drcrers oF FACULTIES m Acr:mznmso LIBRA‘RY -
SCHO0LS OrgsmNc FreTi-YEAR MASTER'S -
_DF.GREE,'Q48-49, BY ACADEMIC RANKS =~

\ ; S DeReEs

Tirres N ES . o :

. 7 Doctor | Master |3, [,5] AB. | Nooe | Tatal
. -

Profess ‘14 8 3 20
Assoc Prof _ : 6 8 3 17

ist; Prof, 4 .11 | 1 16 -
Anstructors o 4 | E -y e
_SJAksistants C - 4} 6.1 .t 14 -
o's:;\' " Totals 25 56 17 .3 2 7

*or equivalent. - S
Table 2 shows the relauon between professorlal titles and degrees
held by the faculties of the eight schools. More than half (fourteen)
‘of the twenty-five Doctor’s degrees are possessed by full professors,
~and all but one of the other eleven by the associate professors (six)
and the assistant professors (four). . ‘One deviation from a good cor--
velation in Table g is the number of B.S. in L.S., B.L.S., or equivalent.
- credentials in the professorial gToups.’ As ment:oned ‘earlier, these
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degrees probably were conferred for one or more years of post.
graduate study and are doubtless accompanied by years of effective
teaching and library experience. A few retirements announced for
the autumn of 1948 will change this picture. The two with no college
work listed are experts in their fields. o
The importance of the trend toward higher-caliber faculty mem-
bers with a larger amount of graduate study has active support from
the profession at large. The Southeastern Conference on Library Edu-
cation held in Atlanta, Georgia, February 2g-March 6, 1948, stressed
the immediate necessity for the development of programs of g*re%uate
study which will require stronger faculties and adequate sources.’
"N\

‘The program should be characterized by the spin"r\,:a}ﬁ’d methods of
graduate study approached from the standpoint of preblem solving, The
program at the graduate level should be handled..bsz.‘a faculty competent
to perform at the graduate level.s ' '

Y

Anita Hostetter in her paper presente t.(}\ this southern conference
sald, “The new programs for the Master's degree will presumably
require facuity, in some cases, additional members, who are qualified -
to meet the requirements for ,tf}é’graduate faculty in their own
institutions,”? o

At the same meeting Louis Round Wilson said, “Library schools
require more instructqrs\with extensive graduate and professional.
education.”1¢ He in N{tﬁ quoted the late President Butler of Colum-
bia as stating four @ssentials for successful and productive graduate
work. The firsp @o are applicable here: B

Strong guiding personalities, rich in scholarship; opportunity for per
sonal conga¢t'and close relationship between these personalities and thos-f.'
who comig*to them for stimulus and guidance,11

N\
$) SIZE OF FACULTY AND STAFF

The “numerical strength” of these faculties mentioned in the 1926

standards varies with the size of the student body. The report of the

Dean at Columbia states his objective thus:

*Southeastern Library Association, Southeastern Conference on Library Educatiot,
February 29-March 5, 2948 (Atlanta: Southeastern Library Association, 1948), p- 7+

® Ibid., p. 25, » Ibid., p. 39.

¥ Ibid., P- 32. u rhid,, P 38,
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Hold the size of the faculty supported by the budget of the school to a -
necessary minimum, The school should undertake to handle the subject
matter which belongs in its special province, but it should draw upon
other departments for instruction in their fields.12 '

This interrelation of the faculties of the several schools or divisions
of a university is highly desirable, Whether or not the faculty mem- .
bers drawn from another department would be paid extra for such - -
setvice and where the “extra” would come from, unless from the
library school budget, depend upon the administrative ruling in such -

matters in different institutions, At the University of Denvernthis

compensation comes from the library school budget. Two)df the -
Denver professors shown in Table 1 are available und€t)the Uni-
versity ruling on rate of pay for overload. Ome is the\head of the
Research Bureau and the other is the head of the Peisennel Institute.
The Southern Conference also recommended “thé full utilization of
refated disciplines in the university per_tin%m to librarianship.”18 -
The latest announcements from the sevep Sehools starting the new
program show appreciation of this degimﬂle interplay of disciplines.
From the experience of a year at Denver—where, in addition to the -
work given by the two part-timg‘p}bfessors, a quarter of acadcn.lic
subject courses in many fields ias been successfully integrated with
the thesis and the library coitrses—a greater appreciation of work
done in both academic anid ‘professional faculties has resulted. ’

In many library ools, however, the small size.of the faculties”
has militated agains, the ideals for graduvate study pronounced b_y .
“the late President/Butler. Certainly, with the new programs, addi-
tional help shopld be made available for --tht? supervision of theses
and professional projects. S o

The Pfesident’s Commission on Higher Education in its volume
on ﬁngh’ée says: S o

=

) i\i‘gil"iuality instruction is the number one requisite of higher educa-

tion. Unless there is an adequate number of competent fm.“:ulty members
in our colleges and universities, the best i_n higher educatxon_ cannot be
attained.14 . : . :
EColumhia'University, op.cit, p.1o. _ _ _ _
“iig:ﬁl?:grﬁ::&gixgﬁmg?g}gf. E‘ctl;lfat?on Higher Education for Amfrifaﬂ
Democeracy: Vel V, Financing Higher Education (Washington: Gavernment Prmn.ng

- Office, 1g47), p. 14
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* The final sentence under the statement in the 1926 standards con..
cerning administrative and instructional staff reads, “It is highly
desirable that the executive officer give full time to the library
school.”!18 This sentence was put in because of the prevalence in
1926 of part-time faculties, and particularly of part-time executive
officers. However, over the years changes have been made which have.
brought more full-time teachers and deans who are not figureheads.
The tendency recently has been observed, however, that financial
pressure is again operating to bring about a combination of e two
top jobs, such as Director of the Library and the Dean of the Library,
School, at a high salary, with a resultant lessening of the salary for
the assistant librarian and the assistant dean or director.”It is good to

note from the Columbia Dean’s report that thapsituation is not to
prevail there: o

"The wisdom of coordinating the activities«0f a library school and the
university library system by placing them Ginder a single head, as at -
Columbia, depends to a large extent on\the readiness of the university to
create on either side of the central officer positions capable of attracting
men of high promise. Columbia las been willing to do this.'s '

If the total staff for the twoterganizations were to be no stronger, in-
number or kind, than the tgtal which the two would require if separately
administered, then the &ombined responsibility would clearly be too
heavy for one man to ar\ry. On the other hand, if better coordination of
the libraries and ths, School is desired than separate control nornla.liy '
affords, it ought,to’be possible to create a supporting organization wh}Ch
‘would keep thedaad from being excessive.17 '

Whethel:.lir not the school shall be a separate organization with'-_a
dean responsible to the president of the university as at Columbia, -
or.ai-ié'h’ool or a division within the Graduate School with an executive
officer responsible to the dean of that organization, must be answgred
by conditions in the local university. There are good arguments for
either plan. At Denver where tentative connections with the Gradu-
ate College were initiated during the 1g4% summer sesston, thf': pres
ponderance of favorable arguments are on the side of inclusit?ﬂ in the
3 *“The Second Annual Report of the Board of Education for Librarianship,” in A'L.’_j' ..
Bulletin, XX (1926), p. 452, a

** Columbia University, 04, eit., p. 6. ’ »
Wibid, p. 12, . Op. cit.p
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Graduate College. The rnterrelatlon of faeultles has been more easily '
accomplished under the new plan, although as a separate school
Denver has had such aid in the past. For example, statistical methods
for libraries has been taught through the years by the head of the
research bureau. The minor in academic subjects which accompanies
the major in librarianship, however, is new and the'indications are.
‘that the comparative ease with which cooperation in the different
disciplines has been attained is attributable prlmanly to the Gradu-
ate College connection. : \E

N
Y

FINANCIAL PROVISION AND LTBRARY FACIL ITII‘.S N\

The standards in 1026 stated that “The financial provrsron for the

school shall be such as to guarantee a faculty adequately salaried and .
sufficient in number to allow for research, to egsure an appropriate . |

environment for graduate study, and otherwise'th meet developments
in the library profession. Library facrllti\}s should be adequate
for research,”:8 N ‘\ g : _
- The Southeastern Conference in 1948 recorded it thls way * The
(institution in which the graduate program is given should have
adequate financial and library aesources to support the program.”1® _
Miss Hostetter in 1948 said:, ‘Larger space for the library schools and .
budgets suflicient to support the. new program will be essenual for
the success of each vemtyre. 2. oE '
" The late President Butler’s third and fourth essentrals for successful_ :

~and productive. graduate work are as follows: -

The necessar} equnpment or apparatus for mdependent study and
research, wirether in libraries, in nmiseums, of in laboratories; and the
msponmbiﬁty placed on the graduate student for carrying his own special
studles\'wrthout prescrlbed attendance upon given lectures or any other
I'C‘Stl‘lcuons upon his own dlsposmon of the time spent in academic
- restdence. 22 _ .

 The questlon of adequate salarles is more ¢ than an academic one.
The high cost of living has forced higher salaries for librarians, but
in some cases the 11brary school salaries have not kept pace. _Where_ _

%“The Second Annuat Report of the Board of- Education for Librariznship,”

_AL.A Bulletin, XX (1926}, p. 452,
”’Southeastem Library Assomanon, Op cit., p 25
* Ibid., p. 5a. . =lbid,p. 38
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the school is an integral part of a university that has a salary scheduls -
based on rank, and the library school staff has comparable rank with

other faculty members of comparable attainments, the problem.of - .-

salary adjustments is partially solved. However, some localities have
lower salary rates in general than other localities so that the admin-
istrator must be on the alert to keep his faculty on a par with the
_professional salaries at large and not just on a par in the local distribu.
tion. Otherwise, there may be bad feelings engendered whicl{may
result in lowered morale, restlessness, or in a high rate of turnover
in the staff. (\N)

Aside from adequate salaries, the budget should provide travel
funds and research funds for use of the faculty, Inspection trips and
attendance at national, regional, and local conferences, not limited to
library meetings, can bring fresh enthusiastatand zest for teaching

and supervisory duties. Refresher courses.in teaching as well as in

library and subject information should.Qe\made available by budg-__
etary means. Exchange of one teachexfor another who is fresh from ~
library experience and a later exchange in reverse order would tend
to keep both school and library alive to new ideas and practices.
This exchange cannot be easily accomplished unless the school has
sufficient funds to equalize.monetary arrangements, for sometimes
inequality must be adju\'s?ed from the school budget. ..
The Board of Education for Librarianship in 1926 considered
$25,000 2 minimura budget. In relation to higher costs, a minimum
budget of $40,000%hay have to be required in 1g48. What percentage
of this amountshould come from student fees and tuition and what

from endbwments, gifts, and other sources should be a subject of

careful eonsideration. For privately controlled universities the Presi-
dents,Commission has mentioned 53 per cent as the amount needed -
ffom tuition and fees to help finance current educational expel:ldl“
tures.*? For publicly controlled universities the amount stated 15 9
per cent. In some library schools, practically the entire budget 18
based on tuition and fees, while in others no concern is necessary
about budgetary considerations because the school is cared for by,
the parent organization. Larger endowment funds may be one answ <
to the question where it exists. All in all, a good budget is 2 h15h1Y :
important factor in successful administration of library education. -

# President’s Commission on Higher Education, Op. dit., p. 35. o
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ENROLLMENTS @ .

Enrollments in the fourteen library schools accredited in 1926
ranged from fifteen to fifty-eight, with a total enrollment of gj3.
The enrollment?? of the thirty-seven accredited schools in March
1948, was 1,872, ranging from four to go1, according to figures sup-
plied by the Board of Education for Librarianship. One school,
William and Mary, is to be discontinued at the close of the 1948
sammer session; but its enrollment of six full-time students in
March 1948, was not so Jow as that at Emporia, with four students, -
* three full-time and one part-time. The next lowest enrollinents\are .
nine, all full-time, and seventeen, consisting' of two full-gi@é;.’four-
teen part-time students, and one special student. Judging by these
figures, the minimum size of a student bady for-an orgdnization to be-
called a library school might well be set up by theprofession.

. The enrollments?* in March 1948, at the eight'sehools offering the
“new Master’s degree program aré shown in Table 3. This reveals 2
TABLE 5 0O
ENROLLMENTS m'mmg:@a; IN LIBRARY
Scroots OFFERTNG'FIZE’II}FYEAR: M.msrm_‘s
DecrEpigad-4o -

A - Srmews
Lmrary Secroon \’ - -
2N b Full-time | Part-time | Speeial Tatal
Chicago \‘ 63 14 Co - Bs
Columbia £\, 8 28 1 55 301
Denver {0, ‘36 g S 39
Emery™ \ - © I8 .o R 2G
Hlirgis - : 34 | 33 3 72
PithBtrgh ar g . : 23
'§'California i 39 | 7. 46
.\ estern Reserve 48 . 18 -1 | 67
N C Torals 982 200 6o 651

tﬁth_ of 382 full-time students, zog parttime students (the majority
of whom are studying at Columbia), and 6o special or nonmatric-
lated students, a total of 651. The range for the full-time group 1s
from 18 to 118, and rank order places the schools as follows: Ccflur-n- '
bia, Chicago, Western Reserve, Southern California, Denver, Iliinois,

= Figures from the schools via A.L.A, Headquarters. -
* Loc. cit, . . : L
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Pittsburgh, and Emory. Total enrollments, however, would place
the schools in the following order: Columbia, Chicago, Illinois, -
Western Reserve, Southern California, Denver, Pittsburgh, ang -
Emory. If the first-year curriculum only is considered, the order
becomes: Columbia, Western Reserve, Chicago, Illinois and South-
ern California tied, Denver, Pittsburgh, and Emory. B

It can be said that in these eight schools in March 1948, there were
651 students as compared with 553 students enrolled in fourteen
schools in June 1926. No figures are as yet available for 1g49)\but the *
number of degrees?® granted for one year of library §c¢hool from
January to December 1946, was 1,005, with the highest numbers in -
the following schools: Columbia gg, I1linois 71, Westérn Reserve 7o,
Denver 66, Peabody 61, Simmons g4, Minnqs(ita 45, Toronto 45, -
Michigan 36, California g5, Drexel go. This difference between
enrollments as of March each year and theytotal number of degrees -
each year is explained by the summerT‘q\f:s}ion attendance and gradu
ations. Where the same requiremgfits are met for summer-session -
work as for the regular year, as a't;.D'e'nver, the enrollments often ave
tripled in the summer quarter,“and often the August graduating
group is larger than that of J unie. This summer enrollment is shown |
then only in the number of degrees granted in a calendar (not-an
academic) year. L\ : '

The number of St{x&ents in library schools in 1948 is about three: .
and-a-half times greater than in 1926, but still the profession and the
schools are calling for more and better-qualified personnel to fill the
ever—presex‘l‘!:‘\racancies in library staffs.

REQUIREMENTS FOR ADMISSION

In’ l'ézﬁ, standards were set up for four levels of admission require
‘ments: for the first level, only two years of college work; for the
second level, three years of college; for the third level, college gfafi.u' _
ation; and for the fourth level, college graduation plus completior .
of a first-year library school curriculum. In 1933 these standards )
were modified to cover levels one and two as above under the
words, “and include the curriculum within the four undergraduate. .
rollege years.” S

*“Students and Graduates of Accredited Library Schools,” in 4.L.A. Bufletin

X .
{1047). 430. o
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The eight schools which are in the new Master’s plan require col-
lege graduation, sometimes to be validated by the Graduate Record
Examinations and other local safeguatds, for admission to the gradu-
- ate program. Several of the schools have prevequisite undergraduate -
courses in library subjects preceding the graduate program. The
objection raised to “diluting” the four undergraduate years, which
consist of 180 quarter hours, with fifteen quarter hours of profes-
sional courses (less than 10 per cent of the total) must be based on a
lack of appreciation of the cultural value of these professional courses.
If the book selection, reference, and bibliography courses are taught
properly, with a liberal arts point of view, they cannot fail to#hgasure
up to many, perhaps even to the best, academic courses. \Gat‘aloging
and classification lend themselves to presentation as logie and seman-
tics, and they have definite educational value in the kandling of many
books on different subjects, if the mechanics is\kept subordinate in
the teaching, Library administration, with its\discussion of relation
to the patron and the best ways to sexve hirﬂ,{ﬁ&’deﬁnite soc_ial value if
properly taught, The way in which tI}cSe\courses are taught prob-
~ably is the crux of the problem, rob the subject matter itself.
Neighboring colleges and -universities may arrange to accept these
undergraduate courses toward completion of their curricula for the
A.B. degree, thus preparing fere students for minor positions apd
for graduate courses in 1ilirary schools. : ' '
Many other institu i6Nns besides library. schools should be encour-
~aged to give these 'ughergraduate courses at such a level t'hat the
graduate library (sghools may accept the COUI‘SE:'S as meeiing th,e
requirements for.adinission to graduate wark leading to the Mast{.:r 5
degree. Als¢'tHese undergraduate courses, if standardl.zed at l}lgh
level, wou i:.r(wide sufficient preparation for many minor pos.mons
in libreiles where the salaries are not adequate nor the duties of
Sufﬁt;:ie\ﬁt diversity.to attract the student finishing the full year’s work.

CURRICULUM

The whole ﬁel& of discussion on what shall be in the graduate

curricalum is so widespread that one can only tefer .the administrator
fier) and its three pages of

~ to the Southern Conference (quoted ear _ pag
recommendations, among which are the following two pertaining to
the graduate curriculum.
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Study that will give a knowledge of the methods and spirit of research
and develop the ability to interpret and apply the results of research.

Study in subject ficlds related to the student’s objectives.?s

There is also the article by Herbert Goldhor?” in which he says,
“Current trends in librarianship would seem to indicate that librari-

anship as a profession, as a field of knowledge, rests solidly upon four .

other more general disciplines—namely, education, sociology, psy-
chology, and public administration.” The library school-admin-
istrators may or may not agree with the trends mentionedg*but they

must be aware of their existence in building a satisfactorp€urriculum, - -

The reports of conferences of library school administrators held in
1947 at Berkeley, Urbana, and New York and the meetings to discuss
library education held at Chicago in ]anuarygfg;i& as well as the
Association of American Library Schools Negpsletter for June 1948,
are good sources for suggestions. 22

>
DEGREESA\\

In the standards for library sch,o,qis set up in 1924 by the Tempo-
rary Library Training Board offte American Library Association,
the Master of Arts degree wasiplaced at the end of the fifth college

“year. The library schoo]s,\vi]ich at that time gave a second Bachelor’s
degree at the end of the'sixth college year objected to the change. .
After consultation with the higher degrees committee of the Asso-

. ciation of American Universities, the Board recommended in 1926 a
certificate at tP(:g:gnd of the fifth year and the Master’s degree after

the sixth year{?

some of ghe'so-called “two-year schools” had given no credential at

all for.the fifth year and only a Bachelor’s degree for the sixth year.

'I:hu\éﬁvas born from the protest of the schools, and on their own

initiative, a new library degree—a Bachelor of Arts or of Science in

Library Science. The Master’s degree for the sixth year was accept‘ed

in 1926 by the schools with questioning, and in some cases with

 Southeastern Library Association, Of. cit., p. 27. . P
¥ Herbert Goldhor, “Some "Thoughts on the Curriculum of Library Schoals,” in Schoo
and Society, LXVII (1948), 453-36. ) 11
( #“Report of the Temporary Library Training Board,” in AL.A. Bulletin, XV
1924), 263. :
®“The Sccond Report of the Board of Education for Librarianship,” in 4.L.4. Bl
letin, XX (1926}, pp. 450-52. '
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bicterness. As one director said to his alumni group, “H this school as
well as these other four (which he mentioned by name) start giving
Master's degrees, where will we get any topics for theses?” The long
list of unduplicated topics being investigated by the library school
students which the University of Chicago is issning currently, tends to
disprove this initial fear.

" Seven of the eight schools which are now venturing on the twenty-
year-old suggestion of a Master’s degree for the fifth year are abandon-
ing the B.S. in L.S. degree, but one of them (Illinois) is demotjilg it
to a fourth-year degree.

The Master’s degrees announced by the eight schools inchude the
AM. in L.S. at three schools (Illinois, Southern Califernia, and
Western Reserve); Master in Library Service at opel(Pittsburgh);
MS. at one (Columbia); M.A. at two (Chicago amd’ Denver); and
* - three variations at one school, M.A., Master in_Librarianship, and
MS., under different requirements (Emoryk The degree situation
has not been clarified by the changes, and’the administrator who is
still in the throes of making a decisig:nji:\for the future has ample
variety from which to choose, \ O o
- Columbia and Illinois are joiniﬁg’chicago in offering a program
.. toward the Doctor's degree: at ,Gpiéago and Columbia the Ph.D., and
at Ilinois the Doctor of Library Science. At other schools, doubtless,
such degrees are now ppss{ble to attain; e.g, at Denver on comple-
tion of the new progx@ﬁ ‘the student, according to his‘ preparation,
- may study toward hegher degrees offered by the University, the Ed.M.
v and the Ed.D. miéducation and the Ph.D. B
= No longer manst the librarian spend, as he did
" academic yéals to receive two Bachelor’s degrees. Thus the library
schools ,ii?'1\948 are f0110tx’fhg the wishes of the profession éu'; exp_ressed
Over ptpenty years ago and-are making it possible for the librarian to
re€eiye degrees equivalent to those in other fields in approximately
the"same length of time. o g

up to 1926, six

SUMMARY .

The administrative problems in library education that ha‘ve been
discussed here include those of organization, administrat_we and
Instructional staff, Enancial status and library Eacilities_, requirements

- for admission, curricalum; and degrees._ Al'l_ attempt has beenlmad_e to
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compare the standards for library schools issued in 1926 with current -
conditions. The administrator is faced with demands from the pro- -
fession for more graduates and for better-prepared graduates, and
much attention is being given by the profession to recruiiment. It
the schools are supplied with the well-educated, well-balanced, alert
young people they desire as students, the school administrators should
in turn pledge their best efforts in building curricula that will prepare
these young people for successful careers in librarianship, both now
and for the future developments not at present perceived.

28N

Discussion

S

{&
ANITA M., HOSTETTER®

RN, -
D ] ISS§ HOWE has chosen an apprq&t’:i? to her paper on admin-

istrative problems in librarp education for which she is
uniquely qualified through her petsonal contributions to the adop-
tion of the first standards for libtaty schools and to later progress i1l
library education as well. Inthe midst of many conflicting opinions
and points of view in present experimental changes in library pro- .
grams, it is wholesome to tecall how far library education bas come In
the twenty-two years\since the first standards were adopted. The. .
history of that peridd, when it is written, will recall notable develop-
ments in library'grganization and administration, in the establishment
of new ser\{icp}énd in the ever-broadening concepts of what libraries
and libratianship can mean in social and educational terms. For the
sarme pertod can be recorded a parallel development in the e_dl%C&t’l,Qn '
ofdibrarians. This has progressed from an acceptance of "training as -
the/primary objective of library schools to the concept that librarians
must be much more than technicians if they are to succeed in making.
libraries true centers for the diffusion of knowledge and of leadership
in community life. .

In 1935 Sydney B. Mitchell wrote for the Board of Education for -
Librarianship an article which is of special interest in relation 10 - |
Miss Howe’s presentation of her subject. He mentioned the growth 10
spread and intensity of training for librarianship during the preceding
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decade, and looking to the future, he ént.icipate.d spe.q.:ial diﬁic.ul_t”i.é_s'. o

. inberent in our profession. This profession, he reminded us, is -
“largely ancillary and therefore requires, besides knowledge of its. "
own subject matter and skill in techniques, an understanding of

public administration, community interests and relations, and of the =~

changing ideas of education on all levels,”t A .
 Getting education for librarianship into the universities could be
cited as a major accomplishment in 1935, Today that educational
setting is taken for granted. Through progress in that respect,{the
foundations have been laid for developments which now Oecupy
our attention. IR e S
- Mr. Mitchell recorded the beginnings of the integration- of library
programs with other subject fields and othef-uniyér:sity activities.
Present changes assume such relationships to a desree which would
have seemed remarkable in 1985. The library3chools appear to be
approaching an actual instead of theoreticalliitegration with other -
 disciplines. o x\ R
Mr. Mitchell deplored the rapid establishment of undergraduate -
. programs which were encouraged ehiefly by the adoption of state
and regional standards for schoghlibraries. At that time, the rela-
tionships between such prografn:s‘and the profess_ional library _sgh?ol -
- Were vague and generally nonexistent. Trends in library education
today appear to make @ossible more desirablé connections between
the two which will assist in achieving in the future that system of
library education,éivisaged twenty yearsago. -~ .
The recognition of library schools as valuable :
graduate inyesrigation and research was then generally withheld.

ble contributors t0

Some progteéss can be noted in the _lasi: decade, but the function of S

the library school as a contributor to other disciplines on the
gradiiate level may be cited as an area in:which more progress
may he anticipated: S e

In addition to administrative problems as prf;se-nted in st'andards
- set for evaluating any type of educational institution, cerfain other
- Questions vitally affect the degreé to which more measprflble.aspccts |
- ¢an be accomplished. If I were to separate for emphasis problems
which appear to be unusually significant, they _wou_ld be concerned

*Sydney B. Mitchell, “Education for Librarianship; The Last Decade and the Next
One,” in A.L.4. Bulietin, XXX (1035), 78-79- E R e
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with the personnel of the library school, that is, with the faculty
and the students,

THE PRORLEM OF PERSONNEL

One of the most crucial questions facing library schools is, “Where
can we find a competent faculty?” Miss Howe has discussed the
progress made in the academic status of faculty and the general
acceptance of the need for faculty members who are qualified to
meet the requirements of graduate schools in their own institutions,
All this is gratifying, but where can library scheols wiEn“for the
additional members who will undoubtedly be needed.in the next
few yearst This difficulty for library schools is Paft and parcel of
the general shortage of college and university teagching stalf reported
by the President’s Commission on Higher Education. Minimum
standards can set requirements for members“of faculty in terms of
degrees, of academic rank, of number imrelation to enrollment and
to the nature of the curriculum, and(gf similar measurable factors;
but minimum standards will not.guirantee quality of teaching or
skill in developing in students:tlie knowledge and atticudes neces
sary for their success as librarians. 3

Why are librarians whodnight be potentially good faculty members -
reluctant to enter the £igld of teaching? Reasons often given by them
should be considered vy the administrators of library schools:

1. Lower salatigs are generally available in library schools than in
librarics,:{}«xrticularly for administrative positions which are oped
to th%sar'ne people.

2. 'The relative isolation of library schools on their own campuses and

. (fxom libraries is not attractive to librarians who enjoy wider contacis.

4. JA library school too often appears as an ivory tower where prevails
' theory divorced from an understanding of practical library affa_:rs.
4. The candidate for teaching is required to meet academic requirc
ments as represented by the possession of higher degrees.
Whether or not these objections are valid, one or more of them have
in known instances deterred librarians whose personality and ?mfegf
sional competence would suggest their success in interpreting librari
anship to recruits into the profession. ' .
Libraries today need many times the number of librarians ava1lab1.f?
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or likely to become available in several years,-_-as.:I\I"jzs.s"__ H_Owe'g"ﬁg{s ;
mentioned. The shortage in numbers, however, is by.ﬁo'.mﬁ_ahs the
most important factor in this situation. Serious as suc}_'i:_-a shortage
‘may be, even more crucial is the need for librarians who are fully | -
capable of creating a “community intelligence service,” as deﬁned"bjﬁ o
William S. Learned in The American Public Library-and the Diffu:
. sion of Knowledge.2 S O
Whoever would question the imagination which']ibrarians-br_ing_"'
to bear upon their work and its opportunities, has only to exdutine * .
the plans for libraries made in recent years on national, chegional, "
state, and even local levels. Based upon surveys, supplcnféntéd_b_y. :
the experience and group thinking of librarians and laymen, these -
plans reveal a conception of the place of libraries inytheir communi-
ties that has little in common with the all-tog:frequent picture of a-
library as a storehouse of books, remote from ¢ stream of eyei’jrday;":.-;
life. Their attainment will be possible onlyi}hbrarians__can be found
who, in Dr. Learned’s words, can “hold™an exceptional place in-any’- -
community, They would be the real fpi’lots of its social, intellg_ctu'a].___
and economic life—the linesmenqdlike of its material and spiritual
power, bringing knowledge and' need together. . | - They must. "~
indeed understand their se,,véré.l fields of knowledge, but they must
understand the world of dnen as well or better; their excellenc’e_"..is
measured by their peser'to connect the two.” R
Bringing young n(;En and women inte library work is-not the.
Tesponsibility of \tlié library schools alone, In recent months, .phe_
Tecruiting actiyitles of many library organizations have been.-umted,{ :
in one campaign under the Joint Gommittee on Library Work-as.a *-..
?ar"'-f-‘l‘- .’Ar%{ough organized recruiting henefits from the \falggs :;nd_
impetu§ef action by a group, it can be only as successful as the ﬂ?forﬁs :
andhthe influence of each individual librarian. After all, the choice of
4 profession is a highly personal matter and the decision of & young:
Man or woman is as often influenced by personal ilIl_pI_‘eslel.lS.. as by
'Mpersonal facts and arguments. Upon contacts with librarians th-f‘j'
Young people of any community build their own ‘estimates. .._Qf_, 5
hhrarianship. However lacking in a real und_erstam.h_.ng. of ]llb.rill_rlilés .. ..
these young people may be, they nevertheless include; 1nd_1_‘.*’1d‘13__:_5' i
who can make of library work a career of service-_and'Satlsfaf?“_qn'l EE
#New York: Harcourt, 1g24. . PR : o
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The Nonlibrarian Inquirer
ROBERT D..LEIGH

S AN QUTSIDER sitting in, I am going to take liberties with
niy assignment as one of the three general summarizers of these
proceedings. The logical framework of the discussions is cle:\
enough: (1) definition of professional training as carried on ihMa
university and the general,evolution of library training hefe)and
abroad; (2) preprofessional training; () the library schoo.l “general
{or core} curriculum; (4) training for the various spema}rzed types of
library work; (5) research as an accompaniment of qufessmmi edu-
cation and growth; (6) training of the nonpiolessional library
workers; and (47).the administration of the witgle library training
enterprise, now in a stage of transition. 70"

It will be an Interesting mteliectual ‘enterprise to draw up the
points of agreement and dlsagreement amnder each of these seven
categories. The two other members: of the team of summarizers ate
better qualified than I am to perform this task, and I am glad to
leave it to them.

There was a irial run Of\thls summarizing business in Mr, Van
Deusen’s paper. After ¢hé€ speaker had finished his able performance,
there seemed to be a fe:rgolden maoments of emotional oneness—-until
voices from the audience and platform agreed that the synthesis
was of the ordef\.of generality that did not resolve the concrete
differences whiclrhad appeared in the previous discussions. However,
this is not aklslatwe body which must agree on any program. These
papers areomeant to exlee and to define agreements and disagree-
mentsa—hopefully, to increase an understanding of the contrasting
opiniens and convictions of others. They should produce thought,
not nccessanly satisfaction.

Let me give you some crude impressions of the problems of the
education of librarians as they have come to me as an outsider. As
you know, such i impressions of a visitor are often worthiess because of
his ignorance of the rationale ]usnfymt:r pracnces he finds novel or
different. But occasionally there is an impression which has some
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value because of the accident of perspective which a stranger possesses
just because he is a stranger. It is in this spirit that I report to you
my four major observations regarding these papers.

THE PERIOD OF TRAINING

A first sharp impression was that although librarians are planning
the formal academic training of an occupational group that has now
become, or aspires to be, a learned profession, it was commonly agreed
among you that the training should or must be done in a yéar. As
the content was described, my feeling grew that it is ingpoésible to
make such a program really succeed in the time provided. _

It did not seem unreal that librarians should thinkiofjthemselves as |
a learned profession of the general order of medicine, law, theology,
and teaching. The library’s strictly professional’tasks seem to meet
Dean Tyler's useful definition that they ipseolve problems of a com-
plexity and theoretical generality that réduire a definition, under-
standing, and application of principlesor their solution, rather than
automatic application of rules an@é;,kﬂ]s learned by rote. o

And it seemed to me properﬁhls‘o that Iibrary educadon should
move into the post-Bachelor ai‘,éa'of universities (I do not say gradu-
ate school) and should develop its own basic content, including a
thorough conspectus ,of<the literature of the major fields of intel

lectual and artistic, 2tliievement, as well as basic materials from

psychology, sociolegy, and administrative science. It also seemed
appropriate tg ufljﬁte carefully related laboratory and field work with -
this formal elasswork. But fo do all this in a year!

I acceptthe testimony given here that somehow this arrangement 13
necessaty for practical reasons. As Ralph Munn (whose words always
have' the tang of realism) put it, this is all the time that present library
salaries can buy from recruits for professional training. DBut as 2
former teacher in universities and colleges, I know as you do the
difference between what appears in a syllabus and what students
actually learn. And after spending ten years participating in an
intensive effort on the college level to discover what type and quantity
and sequence of material and method get the kind of active student
response we may call real learning—i.e., learning that is incorpqrat¢d
so that it is acted upon, not vague, smattering impressions whl'{ih at
best result in temporary acquisition followed by quick forgettng= -
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I have the feeling that what is now being prqp'_oséd is a-n.,.impos_sibl'y.' :
overloaded program. _ IR
- Ifelt a bit better when 1 learned that Golumbia is going to fudgea

bit on the time span, using a twelve-month year rather than the

‘acadernic year. But even here I am not sure that the extra weeks are
not to be used for make-up work on a nonprofessional level. -
I breathed easier when I Jearned that Chicago plans to do the job in
three years rather than one. In Chicago’s case, the change rests upon
the bold device of pushing the four-year undergraduate college doyn
two years. This device is, I suspect, successful with the highly selectt}i_ -
minority the University of Chicago is able to attract. It may ‘riot._be
_ possible to extend it generally to ali colleges with such suctess.

I breathed much easier when Mr, Van Deusen spoke~ef the con- . -

cept of the one-year library school program as \iri}id_equat_e and

artificial. He proposed that the year be looked a€ as one step in a
- much more extended program for the educa_t'ic{r}. of the professional -
librarian, This proposal is, I think, more Hfundamental -than -its =

immediate impact indicated it to be. df hally accepted, it means. -
giving up in class syllabi and classroom 'practice thé orthodex, fact- =~
crammed set of courses in favor of Zhighly selected group of funda- - -

mental subjects taught by teachexgwith the pedagogical skill to point -
up principle and to lead students to apply principle to concrete
cases so that there is developed in them the interest and the drive to_ go -
on learning in their aftekgeliool experience. This is easier to describe

than to do. But is it @bt the only really economical and approp tiate o

use of the precious.year of academic professional education? \

The proposa}.récognizes that at least the first I}alf'dqzcr__l )lfea_rs.o_f

' practicing lib@.fiéns_hip are a period of active,'c?ntmued training and |

that praqu;l'o\nal education goes on, as was said herg, unt__ﬂ _de_ath“__ _
or morg-deniently, until retirement, - . o I
Th’é‘pi“oposal implies, much more than i_s now the‘_ practice, regular_
library leave on pay for return to library school ipstitutes and round-
table conferences for periods of one to ten wegks. It means that the
library schools accept the planning and effective conducF of such con-

- tinuation activities as regular and important parts of their operations.
Continuation activities would relieve the one year of formzfll train-
ing of many techniéal, special jobs that now press in upon it ._Tl.le

Cry was raised recently, “what is the library school doing 10 tram: .
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the future library leaders—the future metropolitan chief librarians,
for instance?” I don’t think the library school can locate and train -
- such people in its regular courses. Leaders emerge after a half dozen
to a dozen years of library experience. When they do emerge, the
library school can provide them with intensive education in the
problems and principles of executive administration and community -
patterns, which would be relevant and effective through in-service
training duties. So, also on lower levels, audio-visual and other new
technigues can be learned largely in the continuation periog M
I confess to {eeling a certain exhilaration when I think ofthe possi-
bility that the library profession might make a vistue ot ofts time
handicap and take the lead in embracing this realistic\plfilosophy of
-professional education. But it means a definitelysumorthodox con-
- cept of the formal academic professional year ang:l‘éri’ eqgually unortho-
dox concept of the early years of actual IibrariaHShip as years of
continued, professional education. It might mean a system- of
extramural examinations with certificates and promotions related
to such certification. But these are §ubjects for long and detailed -
consideration once the general ptintiple of extended professional -
~ preparation is accepted and thélene year of academic professional
~ training is seen as only a cefivenient way station on the road to
professional adequacy. \ '
- NS@EER OF LIBRARY SCHOOLS
- The newer defigiition of content of professional library education
_imposes severe@equirements with regard to quantity and quality of
instructionaL:.&afE, and therefore only a. very limited number of
institutigx\ks;“ﬂrould be able to do the job adequately. Yet I I1e{trd
nothipgabout the necessity or desirability of husbanding the teaching
resoliices available in the country as a whole by lmiting the number
ohbigher institutions with library schools on the post-Bachelor leve_l-
Ts this not the time for such consideration? To an outsider 1f
would seem to be a necessity if the advanced programs are to succeed.
1 gather from the studies of existing teaching personnel in library
schools made by Danton and others that library school staffs are 3
cut below the scholarly attainments of other university graduate and
professional staffs. Yet in the new programs, these library school
staffs are given tasks requiring deep and broad scholarship in close’
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and respected relationship with other departments of a well-developed
university faculty. In my visits to Type II library schools, especially, I

have been a little shocked to see library school faculties of three or
four only, including a dean who may also be the institution’s librarian,

and a student body of twenty-five to forty. And this in universities of
good standing with large and well-staffed professional schools of law,
medicine, education, and- even jburnal_ism! I wonder if such a small
unit is not inherently as inefficient for modern graduate profes-
sional instruction as the one-person village library is for madern
book distribution. S \
Suppose that instead of some thirtysix Type I, 11, and IUibrary
schools there were twelve to fifteen Class I and 11 sclloo!salbcated 50
as to serve the major regions of the country. I amgsire that the
earollments in any one would not be toc large’dp’ be handled
effectively, even on the basis of individual presceiition and guidance,
Would there not be much more likelihood of having a large enough
staff in each school to do the more truly proféssional job adequately?
Would there not be more likelihood of hay}hg enough able teaching-

~ research-personnel to go around? Woulldn't the students enrolted in
* this more limited group

of schools:get much better instruction than

now is the case? AN .
As for the Class III schools 4nd the Jarger number of unaccredited

library instruction units, I{iave no impression other than the vague
one that they exist togefve a kind of permanent emergency causf:'d
by the low salaries in }he profession and the sparsity of scholarship

-aid in Class I and.\C}aés 11 schools.

No one but aplonisider would ever propose that schools be asked to
vote themselyesiont of existence. It is a painful process, obviously. It
took the rgﬁ\l'ess courage of a Flexner, aided by the directed benevo-
lence ofwhe Rockefeller Foundation, to reduce the number and to
Taise, tfl\.é’standards of the medical schools. The law schools have
follewed a milder course: i.e., that of building a number of r-lational-
regional schools really teaching law, with recognized -pres.uge, su;.)-
Plemented by local cram schools preparing for bar examinations. If it
were agreed that the number of library schools: should be reduced,
effecting the change would require great ingenuity an‘('i courage. But
my question, based upon a first impression, is only: “Is this not the
time to consider such a change?” .
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A reduction of teaching units would not apply to the bulk of the
members of the library occupation of which the library profession is
only a part—I would guess, numerically a minor part, Various esti-
mates of the ratio of technical-clerical to professional jobs in libraries
have been made at this meeting. Uncompleted studies made as part .
of the Public Library Inquiry indicate no greater than a 35 per cent
professional to 65 per cent nonprofessional ratio. And we haven't
yet discovered any in-between group of semi- or subprofessionals. It is
recognized, of course, that for half or more of the country’s lihraries
with one or two persons only comprising the staff, it is impossible
to obtain an economical division between professional™ and non-
professional tasks. > -

In any case, for the technical-clerical group, thé formal academic _
preparation is not difficult. It can be givendify widely scattered -
institutions. From what I know of the nature of the technical library
tasks and of the qualities and limitations ef\junior college graduates,
junior colleges would seem almost i(}e’élly suited for training and
recruitment for noncommissioned libyary jobs. .

Little has been said at these mektings regarding the principle of
the widest possible breadth ahd option in defining occupations.
Studies of the Youth Commission and others indicate, however, that -

“from the point of view }{E" the young person preparing for a job; it
is of prime importance-to give a training leading to as large a family
of job possibilities,zk'can be managed. And from the employer’s
point of view, it is'equally important to define requirements broadly -
SO as to open';is\ wide as possible the group from which to select =
recruits. Following this principle, it might be possible for junior
colleges géeﬁtually to define a single training program for technicians -
for a r&lated group of occupations such as libraries, research organi?af
tjm;lfs,\'larger business and wellare organizations, leaving the speC_lal '
teshniques of each to be learned on the job. In any case, the jumniot
college seems to me to offer the best possibilities for obtaining youns
people of the kind of personality, ambition, and work abilities needed
for the library’s technical-clerical personnel. '

DEMANDS OF GENERALISM

Almost impossible demands of generalism are added to formidable
requirements of specialism in defining adequate academic prepara”
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tion for the profession. When one thinks of a doctor or lawyer or -
nurse or college professor, one thinks of him primarily as a specialist.-
- Quite innocently, heretofore, when I have thought of persons in.
libraries whom I have consulted 1 have thought of them essentially
as specialists, e

But it seemns that there must be two kinds of generalists as well as
two kinds of specialists. Library students must have a general educa-
tion before entrance to library school-and you mean really general,
some of you; it must not be the accumulation of course credits, but
rather grades on a comprehensive examination.. To this gepleralism in
* preparation for entrance to the library school is added a general-books
core for all in the three or four major fields of humattachievement—
more general education. Then there is the core cutficulum of library
techniques for all and the special subject mattek and/or special tech-
niques for special sectors of the occupati_qrgquch as university, chil-
dren’s, or special libraries. DR 4 Z2E S

The more education you get, the merrier it will be. But it seems a
little unreal to set up the rigid attainitient of all these specialties and -
generalisms as hurdles to be suriitounted béfore entrarice upon the
professional library career. Esjf;étially, I think it wise to a_void fanati-
cism about general ed11cation17 Some enthusiasts seem to have c.reatcd :
as the object for their cu\i*?icular formulations a kind of academic man
similar to the economie man of early nineteenth—ce_ntllry ECONOTRICS.
He is a purely thebretical creature equally able to absorb and to
~ incorporate sciafiee, art, literature, politics, €conomics, ps?_'ll-lolog)’:
and history. ¢ HE has a body, a character, and a personality, it is true,
but thesg\dré given and fixed and to be omitted from consideratton
entirely$n academic education. It is a-neat formula; with it one can,
on paper, educate the citizenry solely with print—on paper. Accord-
#fig)io some entliusiasts it can be done even more neatly through
reading and digesting a few Great Books. The trouble is that the
academic man no more exists than does the economic main. Real
people don't fit the formula, and they come out of any formahs.tlc
educational machine irregular and angular, chock-full of Pﬂrsona}ltY
and character, with some areas of ignorance and others of great skills,
and with a large amount of__cmotional'cusstedness. These are the%-

actual educational products. o dmission
And so I suggest that the requirements of generalism for adm
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‘to library school.be such that the door may be opened as wide as
possible to catch the best products of all our colleges—best in menta] -
alertness and intellectual quality whether special or general, best in .
character and personality, most grown-up emotionally, so far as al}
those qualities can be identified by the battery of tests and interviews
known to the fraternity of modern personnel and admission experts,
There are enough varieties and kinds of work in the library profes-
sion to give full employment to all the divergent personal silhouettes
of accomplishment you can assemble. \ '

¢\

DEMANDS OF SPECIALIZATION R
Fourth, and finally, I have been impressed with thelariety of types ~
of library specialties you desire to put under orf¢)professional tent.
Not only under one canvas but for a part of the(time, at least, made to
perform together in one center ring! You know the actval diversity
better than I: persons with an interest a dlt\einperament to lead small -
children into the world of picturessand’ stories and books; subject -
specialists competent to secure, assess;organize, and present materials -
from all manner of fugitive sourges—mostly other sources than books
~for corporation research and* planning unmits; college librarians
with a passion for boaks;“scfl'ciol librarians; rural librarians adept at
driving bookmobiles ovencountry roads; catalogers; information spe-
cialists; general exesQ.tTves with political and administrative ski'ils.i.
Perplexing, certainly, is this problem of diversity for even a mini-
mum uniform gigriculum requirement. It suggests, I would think, a
very flexible ‘éyétem allowing for individual rather than 'gener;l
prescriptﬁc@f’éll along the way. '
Moqt'.pérplexing of all are the people who are preparing for the -
libraty'business, but who won’t come under the big tent at all. 1.
référ; of course, to the school librarians. This problem of two systen'ls
of training for a group of librarians who are engaged in the same basic . -
library job strikes me as of major importance—“major” becausc =
together the school and children’s librarians serve the largest and_-
perhaps the most important group of library users. I confess t_h?t -
this problem has me completely stumped. I only wish that more time -
and energy this week had been devoted to it, so that I might have
some beginnings of a clue to the way the problem might be appt’OaChed‘
Let me warn you again not to take my personal conclusions tOQ o
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seriously or regard my fresh i 1mpresswns as too fresh They have no
connection with the present or future findings of the Public Library -
Inquiry of which I am director. They are merely the observations of a -
stranger who was allowed to slip through the door and has had the
valued privilege of witnessing a group of experts at their deliberations.
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The Practicing Librarian

LUTHER H. EVANS

HIS CONTERENGE has been an important part of my educa-
tion—whether “general,” “liberal,” “technical,” “professional,”
or “advanced,” 1 am not yet quite certain. Perhaps it is songe of each.

I'regret that I did not have more library school trainigg uryself.- We
are afraid it is of doubtful legality for the members of‘the Library of
Congress staff to go to library school, but I did have one library science
course as an undergraduate, namely, typcwritin\giand stenography.

This Conference has been stimulating t@“tne. It has also heen
embarrassing in many ways, because sometimes when some speakers
said “we experts” I knew they didn’s‘heéan me. However, 1 was
greatly comforted by what Dean Belfglson said when he made his
somewhat reluctant admission that i’ time one can learn some things
about librarianship by experience.

I shall follow Dr. Leigh's}’pfbcedure, and not try to sum up this
week’s proceedings. I shall'give you just a few conclusions—some of
them tentative, some gf, them pretty firm as of now—which I have
developed in the cauftse of this week and the two preceding weeks of
reading in the litetature of education for librarianship. I also want to
mention a fewproblems which puzzle me now and I hope I will
puzzle overAdurther. 1 will state these somewhat dogmatically for the
purpos:c\bf*‘saving time, but I assure you I do not feel dogmatic
aboutall of them. ' .

I&;seems clear to me that library education, as Dr. Leigh said, s
Qapidly entering, or it may already be deep within, a new phase. My
impression is that the general lines guiding this new phase of the
development of library education are good lines—that is, one can take
encouragement from the trend that we are now in. It seems to 106
however, that we librarians in general may attribute our group
failures to our lack of vigorous initiative and wisdom in organiziig
and exploiting to full advantage the trends which sweep over us. We
seem to be too much the things that trends work upon, rather than
the leaders and exploiters of trends. I hope that in this case the
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apportunity will be seized by the library schools, by the employers of
library school products, and by the Ieaders in the profession in general -
to push the new opportunity to the utmost, indeed, to push it fai~
more than the opportunities have been pushed in the previous
phases of library education. . S
This will throw many obligations upon the Board of Education for -
Librarianship, upon the American Library Association in general;
upon the library school leaders themselves, and upon the employers,
particularly the employers in large public libraries and to a jJesser
degree in large research libraries. I say “lesser degree” becanise I
think the emplovers in large research libraries are already Hﬁin‘g up to -
their obligations in this regard better than the employess in large -

public libraries. PN

$°¢ 7

. Q.
THE GRADUATE PROGRAMS '.",_'

I believe that the graduate programs at\\both_"_the Master’s and
Doctor’s levels are thoroughly sound ix principle and should be .
strongly supported. Much work neéds’to be done in regard to
curriculum content. There must)\bé vigilant'car_e to_hol_d Fhe'
work to the proper high level;:iTherc must be a re-examination .
of the extent in time and course content of the two higher levels of

library education. A S

One word of warningt MF I may spe .
should like to urge thapnot all Ph.D. candidates be taught to expect
top administrative(jebs as their goals.” There w_i'I_l be too f_eu.f of
those top admjnjstrative jobs to go around in time, and besides
there are otlfed objectives that are just_as-desirable, and in many

ak as a.top administrator, 1

© Ifeel @rongly that the high-level tesearch training which the Ph.D. |

program calls for is a great contribution to .the ‘making of a top
lifirary administrator in a large library. I believe t'ha-t that l_u_nd of
training would have made all of the present top '.admlmstrators'n:l .the :
Library of Gongress better than they are. - b.eheve that the dms:on
chiefs in the professional work.of the Library of C(?ngress as well as -
the department heads would be greatly imProve,d if they had' been
through such a place as the University of Chicago's Grad.uatc -lerary
School. 1 believe that libraries demand higher qualifications for

top-level administrators than a great many other occupations do.
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The achievement of the institution is in large measure professional
achievement, and a general administrator is not adequate for the
management of an enterprise where the product is expert knowledge
of the kind one sees at the higher levels of library administration in
the large libraries.

Training in public administration makes a real contribution to
anyone who is going to be a “housekeeping” administrator or an
administrative leader of a group of professional people, such as being
the head cataloger over a large number of professional catalogers.
Such work requires administrative skill and we must, think of our-
administrators as including the leading professional (people and not
just the “housekeeping” variety, for which a certain amount of con-
tempt has been expressed at this meeting witholit any encourage-
ment from me. We must consider them as inchiding also the leading -
professional people. O

I do not intend to let the subject drog'By'saying that it seems to me
that we should go ahead with thess(two graduate levels of library
education. I am bothered, as Dr. Weigh and others have said they
were, by the problem of educa;i‘dﬁ'at the lower levels. Dr. White has
admitted in some of the Colimbia literature that this problem still
bothers him and that he _ddesn’t know the solution of it. I think

that is quite all right for this stage of development. I think a great =

deal of work is necessary to find the solution to the lower-grade |
technical training. program and even the educational program for
the major in libtarianship in the four-year college course. R
. But I believé we will be wise if at this stage we try to solve the
problew?&lihram education from the top down. I think that if we
solve thiesproblems of the Ph.D. and the M.A, programs—problems of
content, problems of terminology, the labels that we paste on these
«ourses, the problem of integration of the one with the other and of
edch with the subject-matter disciplines, etc., we will then se¢ much
more clearly the solution of the educational problem at the lower
level. I think one reason we are in the mess we are, is because wW¢
did it the other way around to begin with. "

OTHER PROBLEMS IN LIBRARY EDUCATION

While T am on this subject, I may say quite gratuitousljf thftt_I d“i' B
not yet see clearly the possibility of a national system of individua
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certification which would contribute more than a well-regulated -

system of educational course-making and enforcement of standards in
the certification of schools. Perhaps our accreditation of schools ought
again to be looked at very, very closely after we have straightened out
some of the problems about the programs and laid down the general
principles that should govern them. I do not think it would be useful

~to do much in the certification field until this other development has

progressed somewhat further, - S
The possibility has been mentioned that the library schools-may -
tarn out too many people and that we will thus frustrate gratiates
who cannot find suitable jobs. It seems to me that we neegl\"ﬁdi‘worry
about that matter for a decade or so, unléss some setiphs’ economic-
situation develops which leads to curtailment of the present level of
library operations. I think there is a great absorpiive capacity for
the right kind of people in the libraries of theleguntry and I think.
the pumping of that kind of people into them)will contribute ta the -
expansion of library employment. ‘I know of libraries wher'e the
expansion programs have been beld\ip' abeyance for the s_lmpl'e
reason that qualified people were pot'available to fill the new posi-
tions which it was sought to cregfe: - - - U
- I think we need better statist;iéé_ in this whole field arid I hope that
the library schools and the Board of Education for Librar_iapship wilk:
Cooperate to secure thosé Statistics, particularly those lzelatmg to tl’_}e
absorptive capacity, for-people tumed out at the various levels, m.
terms of the present size of libraries, the 'ra_te of turnover, and so fo_rth.
I was disturb@d‘by the fact that only 12 percent of the graduates at
higher levels afe being employed in public libraries. T think that we
must presivfor public libraries to expand the work they do in adult
educatiqfl, particularly work in giving expert guidance in contempo-

- rary pyblic affairs, even if it means the curtailment of other services

of\a more ephemeral nature. * :

Some people are concerned with the vicious circle in which we find

‘ourselves, namely, that the library:schools cannot do the job they

ought to do because the employers do not do the job they ought to do,

and the employers do not do the job they ought to do because t%lcyfdo
not know any better. It seems to me that the responsibility for

breaking out of that circle TEsts upon the libraf-y‘schools themselvesé
I say that for this reason. If the present administrators do not se |
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the point, then the way to get administrators who do see the pomt
is to develop some better ones in the schools. If the educational
leaders see the point, it seems to me it is their responsibility to frame
the kind of educational program which a2 well-administered system
of libraries in the country would demand. By producing that kind of
product, and supplying it to the libraries, the schools will gradually
bring the level of the employer’s appreciation of good library educa-
tion up to the level of appreciation which the schools themselves have.
After all, Mr. Dewey did not start out with an idea thag Je had
found what the library administrators were clamoring for. He started
out with an idea and made them take it and like it, and they demon-
strated that they will take anything you give them, eyéif it is bad. I
would like to throw out a little threat here. If thé sehools do not go
‘ahead and do this job without waiting for the dewand to develop, we
are going to train more political scientists €8'be librarians. '
LIBRARY OF CONGRESS PERSONI\E]’.\AND LIBRARY TRAINING

I have been very much interestedn this distinction between pro-
fessional on the one side and subprofessmnal and/or clerical on the
other side. Let me give you 2 dew Library of Congress statistics on
this point, .

The present dlstrlbuqon of jobs in the Library of Congress, by
Civil Service clasmf\ahons, 1s as follows:

Cfassifcatrdn" Number Percentage

Professwmﬂ ®) : 522 31
SUb§qfessmnal 8P 328 20
Clerieal, administrative, and fiscal (CAF) 488 29
..Custodlal, protective, and crafts (CPC) 3E1 . 20
) Total 1,649 100

For purposes of library training, of course, we can disregard the CPC
people and most of the CAF grades. However, there are a few posi-
tions at the top of the CAT classification in which advanced hbrarY_
training would be desirable; for example, the positions of director of
the administrative department and of director of personnel. '
Within the P and SP grades, the personnel are distributed as follows:
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SUBPROFESSIONAL . - .
Classification. - Numbe*r Percgntage-.__‘_.' .
SP 15 : - 265 78 -
SP 6 and over _ 63 ' 22
(which averlap with the P grades) - ST
PROFESSIONAL' S
Classification Number - . Percentage -
P : 101 o200
Pz 147 29 Co
Pg : 1 22 EX\
Py 70 S 1gl O
Py : 29 o 6. - .:'.\ e
Pé . A P
Py 16 g Y
P8 SR X

It may be that some of the SPy’s should have} some hbrary school .
training, since some of them are occasmnally 1t mto the P1 classi-
fication after a short period of mstrucuon\m how we do things at _
the Library of Congress. { : -

A goodly number of the P7's and~a majonty of the P8's are straight
subject-matter experts or adminiserdtors. Many of them should get a
Ph.D. degree in the subject field or from an. advanced school of
- business administration, rather than from a hbrary school.

Qur estimate of the\g ‘gportion of people on the Library of Con-
-gress staff who should have library training is compared here. with
the PTOporuon who actually do have such. training:

Gmd‘fi\ Percentage who Percenmge who .
v - showld - - ¢ do T
é}ﬁ L e
AV S . s . L 0
\'“\' SP-S . 70.. L .21.
CPa L se AU U
P-z o vy . . - 20
Py . ko 3
P-4 ST - :g
P-5 B .
P6 35
anndPS BRIt -5
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Thus we find that 67 per cent of the total staff should have gone to
library school, but only 16 per cent have gone. Now that last low
figure is not entirely the fault of the Library of Congress admin- -
istration. Between July 1, 1947, and July 1, 1948, we had 22 vacancies
at the P1 level requiring training in library science which were
advertised as being vacant, 18 at the P2 level, and 15 at the Pg level;
or a total in these three grades of 55. That is about 20 per cent of the
total number which we think require library school training at those
levels. I am sorry that I do not have the figures to show how.few of
those positions were filled with library school graduates. The'reason
they were not filled with library school graduates, in many.gases, was
that such persons were not available, We could ugé..ind we will
use 2 great many more trained people in the Library\of Congress as -
the personnel becomes available, O
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HE PARTICIPANTS in this Conference have heard thirteen -
papers this week; twelve of them were discussed in forms which

might, in part at least, be called summaries. In addition, we hada -
separate summary of four papers. Four of the thirteen papers were in.-
themselves summaries. The papers by Mr. Leigh and Mr, Byans are |
technically called summaries. Two days ago M. Van_Desen indi-
cated he thought he had an impossible task of summasizing. Ishonld -
like to know what he wouid think of mine! ‘ I

Although I am not going to attempt a summdry of these proceed-
ings, I shall make a sort of token acknowledguient of the technical -
requirements of my assignment and try.jna long sentence or two to
state what secems to me to be the least"common denominator of
these papers. & T

We have by direct statement oty implication genera-lly agreed, I
think, that librarianship is a pféfession; that as such it.ls, thferefore, |
concerned with principles and concepts rather than w1th_.51les_and .
routines; that the libragian, in Dean Tyler’s words, "is .dedlcated to. =
the enlightenment of his community, to the 'di_sser_ninauon__of truth, - -
and to the developmtent of an intelligent citizenry.” We agree, also, .
that the professiénal librarian needs a good liberal or general .e.duca_- S
tion, plus at Jeast one year of library school.: We appear to agree that |
all librarians need a knowledge of books and of people, that they .
need some know-how about the operations of libraries, and that they -
shopldbe aware of the place of the library in society. We are cet-
taiflly”agree d that the recruitment of people -1n.sufﬁc.1€nt -quanml;y .
and quality is a difficult problem which has not been :fdequateé
solved, and which is rather more the responsibility of the library an
Practicing librarians than it is of the library-schools.. As .01_1& ;550— _
ciated with such a school I should like to say, however, that I be Eleve .
the library schools also do have some responsibility. Weare, thf;et;:f; a
* in accord that we must improve the selection of students 3111_1 their.
Preparation as well as increase their numbers. F urthermore, t §r§
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been no dissent on the need for, and the advantages of, graduate study,
. Beyond this, and the logical applications and implications of the
points I have enumerated, I think it would be exceedingly difficult to
make any sort of a summary. We are not agreed on the precise content
of either the student’s general education or his professional prepara-
tion, on how and when these are to be acquired, on how they are to
be tested, on how the selection of students is to be improved and their
numbers increased. One might go on in summary of our nonagree-
ment, but a complete recapitulation would take more spacedthan is
available to me A
I should like to speak on four or five points, which ejtherhave not
been considered or are so important as to deserve further comment.
There has been a good deal of discussion, and; ildf all of it com-
mendatory, concerning the library administrater.”1 yield to no one,
and particularly to no Southern Californian,vin love for books or
even in love for librarians who love books) But T say quite seriously
that if I had to make a choice for an administrative position between
someone who had a “passion for booKs} and was a poor administrator
and someone who was a good administrator but who lacked that
passion for the other, I thinki1 should be forced to choose the
administrator. Books and_othér graphic materials are valuable and
important only when the;g’ are used. As scores of institutions testify,
from North to South(ahd Fast to0 West in this country, the poor
administrator, no ma%tér how passionate a bookman, has been respon-
sible for librarie which were nightmares of inefficiency, poor staff
morale, inadpquate service, and community disrespect and disregard.
The goo%a’dministrator, even though he lacks a passion for books,
will see(t0 it that his staff will acquire books and make them
efficiesttly available. '
¢May I turn now toMr. McDiarmid's forceful advocacy of for mal
trafning jor subprofessional assistants. This is, I believe, hardly less
than a crucial problem for librarianship today, and for the reasons he
cited. I should be inclined not to disagree, perhaps, but at least to
question the idea that such training is the responsibility of library
schools, or at least of accredited library schools as we know them
today. By and large, such schools are attached to universities. 1t 18
not the function of the university, or even of the lower divisions of
the universities, to train at this level and they are not normally
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equipped properly to do so. This is perhaps a minor point. The
major point is that such people should be'trained, and in considerable
numbers. Let me agree that it be done by the junior college itself.
These institutions are definitely set up for vocational, terminal edu-
cation at that level, . T

The American Library Association might well ‘play a role here,
however, along with the accredited library schools. For exampte,
the American Library Association, in consultation with the schgdls -
and with practicing librarians, might plan a general and professional
education program for junior college terminal education. Lh&Asso-
ciation of Junior Colleges, I am convinced, would be_delighted to
assist and to foster such a program provided we showéd-in concrete
terms, and I am sure it could be done, that ther(;.z.ir;is a real marke_t
for the product. N

As a footnote on this subject, it was suggested that the persons
recruited for such positions be below theMighest level of ability,
intelligence, and potential leadership. (With that philosophy I have -
no quarrel. But I would add thatdtwould be only when we had
made a mistake, so to speak, and Hiad by chance recruited someone of -
the highest level of ahility and scholarship, that that kind of empl.o_yf;e :
should be permitted to ge an for full professional training.

Do we want such people in libraries? :OE-go_urse-we_dD;._I can
characterize only as se}‘%t'imental poppycock the notion _that. libraries
will demean themselves if they employ sahprofessional assistant.s of
this type. We h{ﬁe\jarﬁitor_s, clerks, bookkeepers, .stenograph'ers, dicta-
- phone operatofs, and others who are doing indispensable jobs, who
are satisﬁ@iﬁth those jobs, and who have no desire whatever to
become professional librarians. ' - o '

Several times this week the subject 6f examinations -
has“been brought up. Anyone who is concerned with ‘the adminis- .
trative end of education for librarianship, as I happen to be; cannot
fail to be interested in such a discussion. “There are two ql‘CSUOH_S I
should like to raise: How can we, under the SU'Call?d new patterin f’f _
education for librarianship, test for general CducatIOTI befm;;: adI{HS-
sion to library school in those schools where professional € .uca!;:m;
begins at the junior or senior college level? The other quei’fmzm;p. _
Suppose, more in the nature of a suggestion, namely, that _tfe i
ican Library Association might very well at;e;ppt to secure fun
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devising examinations of the graduate record variety, designed espe-
cially for prospective applicants to library schools. ‘The schools them-
selves are hardly in a position to devise such tests because the making
of good tests is exceedingly expensive. Even if an individual school
associated itself with experts on its own campus we still might
fall short of the mark. I think the American Library Association
would perform a real service if it could produce a valid and reliable
testing device. A\

In addition, we owe it to ourselves, to employing autherities, and
to society at large to evaluate our total program of professional edu-
cation. This is squarely the responsibility of the American Library
Association, through either more definitive accreditation of the
schools or certification of individuals. A\

It has been said on at least one occasion, and it has been implied on
two or three others, that the new programs'of li brary schools promise
to produce graduates with better undefst’anding of the objectives of
librarianship and of the principles by Wwhich those objectives can be
realized. This is possibly so, although I think it still remains to - :
be proved. N3 B

However, even if it is trug'of the new program vis-vis the tradi- .
tional fifth-year progranz{t can hardly be true of the new program .. .
vis-3-vis the old six—yeax%aster’s program, provided other conditions
remain the same. I'he great disadvantage of the trend is that it will
almost certainly elitninate the six-year Master's degree. And it will
tend to redu€® the number of those who hold subject Master’s
degrees, for.few who hold a Master's degree from a library school
will bewilling to spend the time, effort, and money to earn an-
other Master’s.
~What is the disadvantage? It is, as I see it, that there will be
nothing in the form of personnel between the one-year graduate and
the Ph.D. Ivery seriously question whether enough additional people
will go into the Ph.D. programs to compensate. Instead, therefore, of
having about one in nine practicing librarians with at least two |
years of post-Baccalaureate education and training, we shall have
something like one in a hundred or one in two hundred such persons.

I think this will be a great loss, and that all of us, especially those of

us who are employers, will feel that loss. So, too, will the society we -

serve. Where are we going to get our heads of departments, our
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assistant librarians, our teachers for library schools, and all the pér- -
sonnel for those upper levels of professional activity, if not enough
librarians are going to go into the Ph.D. programs io fill the hole?

As this question is to some extent an academic one now, I should
not take time to discuss it except for one fact, namely, the inaugura-
tion of two new Doctoral programs, one at Columbia and one at
Hlinois, to which I hope a third, at California, may soon be added.
I very much hope that those programs will be made so attractive in -
content, in faculty, and in curricula that my fear will be groundigss, -

There is one more point I should like to mention. There has
been insufficient discussion of Iibrary school faculties in thest iﬁai)ers._
No librarian, I imagine, would claim that good library, schicol facul-
ties are not important to our whole profession. Here, Jowever, is the
argument that has been advanced. Major premise:” Inspirational
teaching Is the most important single criterion $0r'a facuity member
in a library school. Minor premise: There isio'correlation between
such teaching and higher degrees and highex. ducation. - C'onclusi(-}n:
Higher degrees are not of great importafige'to library schoal faculties.

This is nonsense! It is worse tha; nonsense. It is dangerous,
sophistic self-deception. May we ¢xamine the argument_? How much
testing of the inspirational tedching qualities of all hbrary-s:_:h‘ool |
instructors is there? I will@hswer that question by the cat.egoncal :
statement that there ig nene. I would say, then, that there is just as
much likelihood~and probably more likelihood—that we shall find
such qualities in thosé with as in those without graduate education
and higher degre’eﬁ. oL R B .

Of course, e must insist vipon good—or inspirational-teachers,
but we muiﬁ"t{sist also, and equally, upon rigorous mf:ntal discipline
and upoﬁ:xvide and deep knowledge, that is, on learning. And the;e _
ording’:i:\ilja are the result of graduate study _and: are attested by
higher degrees. S
 As I recall my courses in et
most fallacious types of reasoning is generalization from the par-
ticular. Because all of us have kniown one or two outstanding teachers
who are not the products of graduate schiools and graduate study, w\tre _
surely cannot say that library schools should therefore be contenttho
limit their faculties to those whose training has not gone beyond the )
Bachelor's level, or perhaps the Master’s. In general, and may T stress

logic,. I seem to remember that one of the
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that word, a library school (and particularly a school which offers a
Master's program, whether new or old) is to be censured if it
appoints to academic rank on its faculty one who has only a Bachelor’s
degree. To be sure there will be exceptions. But the burden of
proof must in such cases be upon the school, and it must be able to
make a very clear case indeed.

One of the tables in Miss Howe's paper shows that 28 per cent of
the faculties of the eight new-pattern schools—men and women who
will now teach candidates for the Master’s degree—have themselves no
degree higher than a Bachelor’s. 1 am fairly certain that the.Over-all
situation among library schools would be even worse than this, since
in those eight are included a large proportion of the bést and best-
supported schools in the country. ’

Perhaps one of the reasons library schools have tiot achieved every-
thing we hope for them and have not achieved posmons of real

academic acceptablhty upon our unlversﬁ‘y campuses is precisely
this fact. What is it that makes a unﬁerslty important or great?

Well, it is a lot of things. It is morey for libraries and for labora-

tories, and it is good students and high standards. But it seems to
me it is above all the presence of men and women who are at once
. outstanding teachers, produchve scholars, and great personalities. So,
too, with a department£0r” a library school. And I fear that the
number of such teachét’s'whom we have had on the faculties of our
library schools could be counted on the fingers of two hands.

The accomphshments of American libraries—their service to democ-
racy, to educafion, to learning, to human progress, and hence the
respect an%prestlge they are given in their communities—will be pre-
clseiy aggreat as two things: the quality of the students which Amer-
ican I{br‘ary schools educate and the quality of the faculties that teach

tfose students. We are now paying a good deal of attention to the

rectuiting of students. The schools must pay no less attention, in my
judgment, to the vigorous improvement of their faculties.
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i{z,

Doactor’s, 54-55, 59, 213:14.'219-20, 256- :

57 % W .
Master’s, 50. 5y, 8120, 187, 177, 192, -

201, 218, 214y 237, 254, 256-57, 266-
67, 285

2N\

library schoolfaculties, 566- 57 (Tables :

1-2), 257-58
pmfessmnal 1819

Fhi "D as requirement for acadennc

“Uibrarians, 136 -
Dﬁmlashkcwch Michael, 11314

Denver University. School of Librar:an-
_ r

ship, 181 .
Pewey, Melvil, 44, 45. 55 ’
ot library school curnculum,

Dipléme Technique de Blbhothér.:alre, 72

Discussion
place in general education,
Divisional. libraries of universities, 176 .-

quoted, 60 Gardmer. Wl'ﬁY

Drexel Inmtute Qf Technology ) i
- couTsEs on speual hbranes, 171, 172

Emle de Blhllothém see Amencan L1-
brary School, Paris BT
Ecole des Chartes, Paris, 82 84
curriculam, y2-75
damination of library edumuon in
France, 7278 )
technical diploma, 72
-waning tradition, 86 ~.° . -
Ecole Municipale de Bxbhothécalres de’
Paris, 73 B
Education for hbrananshlp, see Adwm&d o
library education; - Library education;
Professional llbmy educationefe. =
English, Gladys, 156 - {\“ .
English literary- h:story. 68 69 ve o
Fscher, Hermann, 88 . :
“Esgentials in the Tralmng of University
Librarians: a Sym sinm,” z08-
European hbrananshlp, seg lerananship,
European
Examinatiaris for llbtananshlp, 20394
entiance, 108105 - _
FeHow ‘of Library Association, 67 71 '
Gem“y: T 76 77 o

.’. )

» FL. A see Felluw of lerar}' Assuuanan
" Fargo, Lucile Foster .
Prgzparatmn for Schoo! L:bmry Wark, L
R 1
 Fellow of Labrary Assomanon. 6
cxammatxons, G571
* excerpts from Library Assouahon
. Yearbook, 68-6g i
: preparat:on of entrant, 67-68
Field work .
for library ‘school students, 199-200 .
for special librarians, L1}
Foreign language knowledge, ﬁg, 71, 159,
168 -
:r?gtspmsabﬂlty, in library service, 85 .
~ Freemam, Frank N., 155

Fiichsel, Hans
"B;bhothekarlsche Pritfungen,” 86

A Seaion of Olives, quowd,. 133 .
Gardthausen, Viktor, 87- 88

104, 105. 106' General education

agenuﬁ, 102'103
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General education—cont.

audio-visual media, 113

character develepment, 100, 111-12

coprofessional, 113-14, 145, 158

curriculum, 1oz-10§, 106-108
courses for library technicians, 239-40
effects of professional school, 106-108

demands, in defining adequate academic
preparation for library profession, 28o-
8z

development of capacity to think, 1co0-
102, 111

discussion method, ro4, 105, 106

elements, 238

experience not best teacher, 104-108, 110

for academic librarians, 142-44

for all college students, 14-15, 93-94

for librarians, 6-7, 93, 110
development as individuals, ¢8-gg, 110
helping others live their lives, g5-98,

110

preparation for citizenship, g94-95

functions, 100-102, 111-12

lecture system, 104, 110

materials for study, 103-104

methods, 103-106, 112-14

reading as medium of communication,
105-100, 110, 112 "

requirements for admission to hbrar}'
school, 281-82
requtremerlts for professions, 32,43+ 94
what is it? 1gg N\
Galdhor, Herbert {
“Some Thoughts on the énrnculum of
Library Schools,” qumed 266
Graduate library worky see Advanced li-
brary education
Graduate work, sgekdvanc&d profcsslonal
education
Gropp, Arthu}«

¢\' '3
Hampton Institute
libgdry school for Negmes, 51
Henne, Frances, 164
“The I’reparatmn of Secondary School
Teachers in the Use of Library Ma-
terials,” 161
Henriot, Gabriel, 72
Hofmann, Walter, 77
Hostetter, Anita, 258, 261
Howe, Harriet

Two Decades of Education for Librari-
anship, 51

Humanistic studies
emphasis, in German library program,
78
neglect, in American library. education,
7778, 82-83, 84-86
to find proper place in library education
everywhere, 88-8g

Illinois University
library holdings, 227
Illinois weekly colloquium, 145
In-service training, 147, 190, 191, 2\
in special libraries, 182
of library technicians, 247
trend away from, in Ilurupe anl:l Amer-
ica, 8y \,
Industrial research se,ruces, see Research
services, industrialy \
Institut Catholique de Paris
library schoek, 75
Institut fiir Lgscr- und Schrifttumskunde
Die Lel;t{i\‘e der Frau, 77
Institutd o Library Economy, Moscow, 8o
Intemshﬂps
.in _professional education, 35
™ m special libraries, 182

]essc, William H.
on library school curriculum, gquoted,
G1-62
Job analysis, at Carnegie Library of Pitts-
burgh, 127
Joeckel, Carleton B.
The Government of the American Pub-
lic Library, 54
The Metropolitan Library in Action, 54
Jehn Crerar Library. Research Informa-
tion Service, 184
jndustrial research service, 176, 184
speciat staff, 176-77
Joint Committee of the American Associa-
tion of Teachers Colleges and the Amcr-
ican Library Association
How Shall We Educate Teachers and
Librerians for Library Service in the
Schools? 152
Report, 161
Joint Committee on Library Work as a
Career, 271
Journal of Library Education, 63

Ladewig, Paul
Politik der Biicherei, 84
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Learned, William §.

The American Public Library and the .

, Diffusion of Knowledge, p1, 271
Leipprand, Ernst, 77, 88.
Lever, Eileen E.

“problems Involved in Considering Ade-
quate Library School Courses for Spe-
cial Librarians,” paraphrased, 173

Liberal education, see General education
YLibrarians : :

salaries, see Salaries

shortage, 189

See also Academic librarians; Public }i-
brarians; Special librarians, etc:

“Librarians’ Degrees: a Symposium,” 208
Librarianship :

as profession, 2g1

contribution to professional education,
37-38

contributions of practicing librarians,
56-57 '

ethical values, 23

European, §6-67

German .
standards for scholarly libraries, 77-78

growing professionalism, 212-13 :

public, see Public jibrarianship

service profession, 202-203

Library administration, 70, g8, 122-23.

15¢t, 152, 135-56, 178, 181, 103 K\

Library administratots, 292 £
bencfited by high-level
ing, 285 \

trained in library schoclsy: 187-88.

Library education A</ :

Bavarian, 75 /50

Belgian, 78 /&

British, 675274 :
apprenticeship system., 45

Czecheglovakian, 79:80

Fredch, 72-74

_ x;:‘ré'sent status, 74
g

feralism, 6-7. See also
ticn :
German, 74-78
apprenticeship, 7
curriculum, 75-77

General educa-

emphasis on humanistic studies, 78

examinations, 73, 76
Italian, 79 :
Latin American, 80-82
library training institutcs in

China, 84
Norwegian, 78 A,

St

Rsp'?\:c:h tr?in- .

. Drussian, 7476
Russian, 80, 85 . ° : }
training for work with children, 8o
Spanish, 79~ L :
Swiss, 78-70' -
holiday training courses, 88
See also -Academic library edueation;
Professional library education; Special
library cducation, etc.” e
Library educators, 29t-96
emergence, b2-64 .
See also Library school facuities
Library funds. °
inefficiency in use, 232-33

Q.

Library metheds ] SO\
courses for library techniciang gd1-43

Library of Congress - . \J -
personnel - 3

" distribution, by Civil Sewvice classifica-
tion, 288-go { &
library trainiig,288-go
Library organizagion, 178
Library po?t{&nﬁ' -
classiﬁ tiDIl, 5'6 ’ . :
clefi¢aly e Clerical work; Clerical work-
- @ts; "Library technicians '
. Emiddie positions,” 86, By
&Y in public libraries, 127

3 of librarians holding adyanced degrees, -

. 210-20, 822 } )

prafcssiona_l,-5-6. §ee also Academic Y-

" hrarians; Public librarians; Special li-
brarians, etc.

stratification, 5-6, 83, 86-87

. subprofessional, 5B, 77 127-28, 143, 232,

 aqgp. 207, See also Library tech-
nicians Co )

thiee types. 240-50

. | Library Quarterly; 53; 56, 126

" Library reporting. 159, 147
Library school administration, 254-71
Litrary school adrministrators, 202
Library school faculties, 202
- academic ranks and dcgrees_(T alles 1-2),
- epbET -
administrativ
. o=pEE8
. importance,-2g5-gﬁ.
interrelation with ot
versity, 250 26g, 279 :
members have professional rank, 255
crsonnel problems, 270-71 :
: gnlicies'suggested by Dean of Scho?l of
"7 Library Service at Columbia Univer-

sty 25550

e and instructional staff,

her faculties of uni-
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'Ls;bm'ry school faculties—cant,

relations with practicing librarians, 145

salaries, 261-62%
size of faculty and staff, 258-61
standards
adopted by American Library Associa-
tion in 1926, 254, 260
Library schools
American
curricula to be reviewed in light of
European experience, 33
"public library-centered,” 88
budgets, 262
certification, see Cextification
changing role, 61-62
connected with degree-conferring insti-
tution, 255
criticisms and suggestions, 187-8g
curricula, 26566
basic versus special, 192
“concept of basic curriculum will die
hard,” 170-71, 117
courses on special libraries, 17172,
178-81
new, 58-59, 129, 193
provision for training research librari-
ans, 84-86
degrees, See Degrees, library school

‘Doctaral programs, 29y '

enrollments, 263-64; (Table g), 263"
financial provisions and librayy Facili-
ties, 261-62 N\
first scheol at Columbia, 43\
for Negroes, at Hampton Institute, 51
graduoate programs, 285, 294-05
graduates
as lbrary adnumstrators, 187-88
employed ingmblic libraries, 287
nuwmber, né
plaoen;e:;‘t. 4-65
in_regions near schools, 145
1mposuBle task, 150
iftegtation with academic institutions,
;133 26g
~ integration into total umverslty, 216
Master's degree at end of sixth year,
266, 204
Master's program in fifth year of work,
58, 192, 254. 256-57, 267, 285, 294
noun concept, 195-98
number, 7, 87-88, 248-80
reduction, 279
Planning of library tecknician training,
249
quality, 7-8, 278-80

recruitment of students, 119

requirements for admission, 264-65, 28:-
Be

responsibility for training elerical work.
ers, 237, 249, 253

responsibility for training recruits, 144-

responsibility not limited to set period,
108
separate organizations or part of gradn-
ate schools of universities, 260-6;
shifts in program, 198-203 N
training for leadership, g5, G1a
Type 1, 187, 255, 279 PaY;
Type II, 187, 255, 270
Type IIL, 87, 127, 131, 188 192, 255, 270
danger to library professmn, 128, 188
whipping boys of profession, 133, 187
verb eoncept, 4 .
work of Board of Education for Librari-
anship, 4\&50
Library-studeiit relationships, 141-42
Libraryfechnicians, 250
formal’academic preparation, 280
generat education, 238-40
W tourses, 25g-40

v Bot same as clerical workers, 249

opportunities in libraries, 243-45
optimum type of student for training,
245-48, 293
possibilities for advancement, 244-45, 203
promotion to professional positions, 244-
4.5 »
training
agencies, 251-5%
at junior college level, 237, 249. 251,
- 28p
program, 2§7-48. 253-54
to improve clerical skills, 240-41
where given? 251-52, 292-93
training courses
in library metheds and techniques,
241-43
Library Techniques I, II, and III,
252, 251
use of judgment and chscreuon, 235,
250-51
See also Clerical work
Library techniques
courses for library technicians, 241 -43
Library training agencies, 4
Literature survey courses, 121, 130-31
London University, School of Librarian-
ship, 70-71
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FLondon University. School of Librarian- -

ship—cont.
diplomas, 71
enrollment, 71
Lowell, Mildred Hawksworth

“The Preparation of Secondary School _

Teachers in the Use of Library Ma-
terials,” 161

Medicine
code of ethics, 22-23
 Metcaif, Keyes D, .
The Program of Instruction in Library
Schools, 208
Minnesota University
courses on special libraries, 171
Mitchell, Sydney B, ;
“Education for Librarianship: The Last
Decade and the Next One,” 268-69
Moriarty, John H. '
“The Special Librarian—-How Special?”
quoted, 173-74
_Morley, Linda H. : '
«Problems Involved in Considering Ade-
quate Library School Courses for Spe-
cial Librarians,” paraphrased, 173
“Special Library Education in the
United States and Canada,” 182
Munn, Ratph
Conditions and Trends in
136, 142 L
“Fact versus Folklore,” 55w N
“Recruiting from the Und%i,raduate Li-
brary School,” quoted, L .
. Muntbhe, Wilhelm, 55,‘54’;.83' )

American Librarignship
pean Angle, Y3

comments oryNorwegian librarians, 78 .

National ‘B\:;hd of Certification for Li-
brarians, 47 a

Nopprofessional tasks, see Clevical work;

- Clemcal workers; Library technicians . .
North Carolina University. School of Li-
brary Science, 51 )
Norwegian library education, se¢
education, Norwegian =

Occupations ST
rule-of-thumb procedures vs. basic prin-
ciples, 23-25 I

ORentliche Wissenschaftliche Bibliothek,

Berlin, 77 . :
One-position libraries, 191~

from & Ewé- :

Libtary "

T : Professional degrees,

Ortientation ‘program; for new staff mem- -
bers, 135, 147 - <0
Oshorn, AndrewD. -~ . -
", The Program of Insiruction in Library ..
Schools, 208 . - .
Ostdeutsche Biichereinschule, Cologne, 77

Philogophy of librarianship, of, 199 .-

Pierce, Helen F.. : P :
Graduate Study in Librarianship in the
- United States, 208 : i

 Placement, see under Library schools, grad- - :
wates - _ TS
CPlata 1

The Dialogues, trans. by Benjamin Jow- -
ett, excerpt, 194-95 - (NS
- popular Bbrarianship, see - Public* librari-
anship .~ . - w\e .
Position classification; 5:8, 83 |
Post-graduate work (> N
**. directed hy professional schools, 36 -
D gelf-girecied, 3g\Y. - 7
- See also- Advanced
o g
Pbstprqfe&ﬁb a1 ‘Tbrary education, 5, 7
20g"See aiso Advanced library education
* poell, Lawrence Clazk s
A\ "academic Library Notes,”

. prdfessiqrial: educa-

_qlioted. 154

w3 Jetter of welcome fo student library as-
Education je¥ ~ ' .
Librarianship, 55, 126, 191, 208; quoted,
' N practice work .

" gistants, excerpt, 141-42 .
" on recruitment of librarians, quoted, 140
conenrrent iwith theory, 4245 -

planning, 4041, 48 . " o
task of practitioner, 41-4% 43

‘Practicing librarians, 28490 .

- Preprofessional library. education, §-7. Se¢
. also General education; prepmfessmnal
B '-éducation,_un’dcr Academic )ibrarians,

L ete, e L

. president’s Commission on Higher
on .o e - :

 :Higher Education for American pemac-

"L racy, quoted, 225, 259"

- “professional code of ethics, 19-20,

T g8 88 Lo .

yiolations, 2

Educa-

22-23. 27" -
see Deprees, profes-
Leiomal - :
Professional educauon _
attainment of high level of perform-.
" ance, by student, 20, $6 .
and related courses, running (ot

" -basic
' $4-35» 3530 8

" enriently,
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Professional education—conf.

basic principles viewed in broad context,
24-25, 28

case method, g5

contribution of librarianship, §7-98

courses showing relation of profession to
broad social goals, 32-35, 89-40

current developments, g0-38

currieulum content
analysis, 33
selection, 26-27, 83-34

internships, g5

post-graduate wark, see Post-graduate
work

problems, a5-30

professional and nonprofessional tasks
confusion concerning, 25-26
identification, go-g1

relationship between theory and prac-
tice, 8, 28-29, 35-56, 40-43

specialization, 6-7, g7, 119, 124

value to university, zo-at

Professional librarians, 5-6, 249-50

as bookmen, g6

numhber, per year, obtaining higher 1i-
Lrary degrees, 214-15

prestige, 97-98, 189-go

See also Academic librarians; Public 11 ’

brarians; Special librarians, etc, \\
Trofessionat library education, & ~
American -
beginnings, 66 R N\
neglect of humanistic s%;ﬁés, 7778,
82-8g, 84-86 \
standards, 77-78, 88§
cortinued throughdutGorking years of
librarian, 200-20%, 27778
contribution of-ptacticing librarian, 56-

57 AN

development “of individual student or-
librarian, 1g9g, 2ot

duratih of training period, 8, 118, 120,
925 158, 177, 179. 190, 193, 276-78

emphasis on humanistic studies, 88-8g

examinations, see Examinations for li-
brarianship

finandial support by Carnegie Corpora-
tion in igaon's, 47

for academic librarians, 136-39

for public librarians, 84, 120-24

for special librarians, see Special librari-
ans

for specific kinds of libraries, 74

for tcachers, 160-62, 168-6g

to include knowledge of tibrary ma.
terials used in daily teaching, 16,
162, 165, 168-6g .
for young people’s librarians, see Young
people's librarians
formal
in Europe, 87-8g
impact of accrediting agencies, 57
in United States
historical development, 44-65
increasing trend toward reader and
technical services, 82 \
influence exerted by practicing librari-
ans, 56-57 O\
location, 8, 118, 120, 128,\158, v77, 170,
193. 197, 277 \
noun and verb concepts; 193-98
practical approach,‘g4,i82
prelibrary school, {209 :
preparation, ‘@f Yibrarians for future, 62
proposals of Library Iustitute, 1948, g
rapidly entering new phase, 284-85
rclationship between theory and prac.
tice,\8"
rélationship to education, 64
Jole of certification agencies, 57

LsHift from practice to theory, Bo-61, 63,

74

specialization, see Specialization

stratification, 5-6, 83

studies and surveys, 5y-58

studies and surveys by American Library
Association, 47

summary, 187-203 )

ten-year program of Carnegie Corpora.
tion, po-g1 :

Williamson repott, 47-48

work of Board of Education for Librari-
anship, 48-50 :

See alsp Advanced library education;
Chicago University. Graduate Library
School; Library education; Library
schools, etc.

Professional library work
judgment as requisite, 235
performed by professional personnel,

25334

Professional schools

brand-new, attempts at establishing, 1g

geographical association with colleges, 13
with universities, 1516

in colleges, 13-13
effect on education of undergraduates,

18-15
influence of university research, 15-10

304



L

INDEX

Professional schools—cont. :
influence upon preprofessional rrammg,
106-108
in universities, 16.
functions, 17-18
organization, 16-17
Professional standards, 17-21
Professional tasks, 25-20, 30-31
Professionals
degrees and titles, 18-19
motivation, 1g-20
specialization, 6-7, g7, 110
Professions
basic principles vs. rule of-thumb pro
cedures, 23-25
chief characteristics, 22-25

ethical valutes vs. selfish group interests, '

a7-28
group discipline, 23

requirement of well- roundcd gencral'

education, 32
selection of students, 26, gt
Prussian State Library, 75-70
Public administration o

contribution to “housckeeping” admm-' :

istrative jobs, 286
Pablic librarians
administrative ability, 122, 125, 130, 13t ¥

awareness of lmporuml:c of pmfess:uﬂ.;':
120 "

graduate study, 125-26, 131
hoiders of advanced degrees, 242
juterest in people, 122, 130,L87"

knowledge of books, 121,026/ 130 )
knowledge of pmfession techmques,

122 ,
professional educamsn spmallzatlcn,

124 '\.. .
professional hbrary educatmn, 84, 120-24
qualificatignsy’120-24, 197 -§8

. tesourcefuiness, 123, 197-98

techpical training, 126
Pu]allc Tibrananshlp, 66, 67.

-'\Q‘amarkable spread outside of Umr.ed .

States, 8z, 83
Public libraries
American

industrial and business research seTV-
ices, 185 .-

mediocrity, 88 - - :

public relations funcuons, 117

public service functions, 117-18, 130

public service staff, 182 -

recommendations
132 :

. Richardson, E. C.

for im Idvement, e
: op - Rothrock, Mary,

recrmtment of admlmstrators, 23
‘smail -
" ome- posllmn libraries, 131
with no in-service trammg, g1 -
leachmg function, 117 '
. training .
orientation program for new staff
members, 185, 147
Public library education
curriculume, 123, 150
for full pmfcsswnal s(andmg degrees,
120
gencr.!\} education, 11819
length of program, 20- 28
in America _ ' N\
.influence on llbrary edumhbﬁ abmad
B2 L O\
in France, 73
~ training program- 1r|~]3€1p21g, 7
Public ler.a.r)r Inqu{y, %80

Q)

Rcader servlces, B
Reading S0
©oas mc.tf)s\of mmmumcatmn, 104-106,
L NONNE .
. Regrutment, 190
. «for aCd.deIC libraries, 139-42, 146
\For library technician positions, 246

’; " for pubtic libraries, 12§, 128, 131-52

 for scholarly libraries, 7-7 ~8, S2-83, 84
of librarians, 271 '
Reference work, 176, 181
clerical tasks, 256

- Resedrch in librarianship, 216-t7

. improvement in technical aspecls, 218
" Jong-range PIOgLams, ar718
opportunities, 224-25
results, 222-24 -
spottlncss, 217
- subjects of recent
studies, 223
Research librarians
library schools to prcmdc trammg,
Research scrv1ccs
industrial -
jncrease in amount, 16
of divisional llbranes of universities,

dissertations and

84-B6

of gubhc libraries, 176, 184 135
" of Research Information Service of
. John, Crerar Library, 176,184 -
. of special librarics, 175
" on library schnol cumculum, quoted, (i)
quoted, 117 *
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Routine library procedures, 125, 129
See also Clerical work; Clerical workers;
Library technicians, etc.
Rufsvold, Margaret
“Recruitment and Library Training,”
158
Rural library service, 124
Russell, John Dale )
The Program of Instruction in Library
Schools, 208

Salaries
- of librarians, g8
holding advanced degrees, 157, 1gz,
219-20
low, 18¢
of library school faculties, 261-62
Sayers, Frances Clarke, 136
School librarians
professional education
problems and recommendations, 152-
53 282 )
same as that of teacher-librarians, 160,
165-67
training in public library-school 1i-
brary relations, 157, 165
School libraries
neglected in library school currienla
191-g2
Schoal Libraries for Today end Tomd
row, 152
Shelving of baoks ¢\
need of professional in charge, 187
Shera, Jesse H. X\
“Training for *Specialy’i\the Status of
the Library Schools/ guoted, 170
Simmons College SN\
courses on specialdibraries, 171, 172
“Simmons Prograwi? of special library
education, 1;?8{8»1,’ 18 -
Smith, Lilliag, 156
Southaaster?r”l..ibmry Association
Southeastern Conference on Library Ed-
Gealion, 1948, quoted, 258
" SpeciaWlibrarians
definitions, 170, 173
demand increasing, 184, 185
- field work, 181
", infiuence of new developments, 17557,
184
- professional education
divergence of opinion concerning, 170
_ evaluation of present opportunities,
17778
qualifications, 183-8¢

~

~

O

subject specialization, 170, 5
Special librarianship
definition, 183-84
Special libraries, 228
definition, 173, 185-84
functions, 173-74
information services, 174, 175, 179
neglected in library school curricula,
191-92
reference services, 179
research services, 175
types, r73
Special Libraries Association
Professional Activities Commictee, 186
Special library education & ™ :
courses offered, 1948, 17192
survey based on college catalog de-
scriptions, 1471, 82
field work, 181-82(
“General Speqial ‘Program,” 178, 181-82,
18y
immediate heeds, 185-86
individtialized, 181
schoelsoffering courses, 1948, ¥71-72
“Simmuions Program,” 185
. ‘eourse descriptions, 148-79
3 ‘objectives, 179-81
special courses, z2q
status, in 1937, 170
Specialists
reference and subject
in academic libraries, 136-37, 139
Specialization, 228.29 .
demands, in defining adeguate academic
preparation for library profession,
280-83 .
in education of young people’s librari-
ans, 162, 164
in library education
overspecialization, g3, 110
in professional education, 6-7, 94-95, 97:
119, 124 .
in professional library education, 6-7
88, 124, 192 ’
Spencer ..
The Chicage Public Library, Origéins
" and Background, 54 i
Stratification
of library education, 5-6
of library positions, 83, 86-8y
Student library assistants, 141-42
Subject specialization, 175 o
Subprofessional library pusiEions, see Li-
brary positions, subprofessional

*

’
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Teacher- librarians ' E Wellaxd I H

professional education " - Book Sclect:orx Its Pr l
same as that of school librariang, 160, ~  tice, 54 " mﬂp e and an
166-67 The Public Ltbra
_ ; . ] Ty Comes of Age
;rpr{;fsslonal training, 159-60 Western Reserve Umversxq.' f g6 54
eachers " courses on special libraries,
library education, 160-62, 168-69 “Wheeler, _]ose;)li L. m. ' 171 172 -
. to inciude knowledge of library ma- on aim of library school, quoted 61 -
:jenal; '-‘53‘:; in Qaily teaching, 161- Progress and Problems in Educetion for. | -
2, 165, 168-6g Librarianship; 51, 121, 122, 208 a
Technical library workers, see Library  whice, Carll M, 135 :
technicians . ; h
Tl services, 82 . _ _ Divcjlagi;sng :he School of L:bmry Sm:
L4

Temporary Library Training Board, see ~ : \
: Williamson, C. C. *
American Library Association, Tempo- “Some Prescm-thy Aspects of kﬂ':{ary

rary Library Training Board , : .
Theory and practice ' ) “’I‘.Ir:;?rllngf,orgxbr Se 8
in library education, 8, 6o-61, 63 208 . g . 9—“Y rvw':} 3' 47’ &
in Europe, 74 ' > o
in professional education, B, 28-29, 35 W'l‘lhamon Report; se¢ Wzlliamson, G. €. R
6, 10- _ “Training for Libgafy, Service”
39, 40-43
in social work, 4043 _ . ‘Wilsen, Louis Reund,’ 258 .
“The Amencel lerary School Today, -
United States Empleyment Service ' 208 O S '
Dictionary of Occupational Titles, 184. \
University Yem-baoﬁ of Labmry Educatmn, 63
definition, 15 Young peopie’s l1bramms. 124
University of California at Los Angeles w&ducation - -
Prelibrarianship Curricnlum, 143 ,'._'3; “analysis of hteratum of last dmde,
description, from General Catzlogues '_ 1525416465
of University, 145-44 prohlems, 153-5¢
University of California state WIQ Ll-- - in pubkic Jibraries
brary Council prerequlsll:es, 153

on library salaries, 157 \i“\' - preparauon for work with other com-

University fzaculties © 7 mupity institutions, 166
research and teaching of :esearch g1 professional education .
University research AW/ _ ~ content, 15657 -

and professional selioo'ls, 15- 16 - ore curriculum, 154- 56 165
_ in undergraduate program, 158-59

Vendel, quoted, ‘g ' S same program in schools as in public
) d&% . - Iibraries, 156-57, 165
o . training in fields related to hbranan-

Washingtod (State} University h P 162 63
-ship,

cou;::zes “on special Libraries, 171 7:
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Tur AMERICAN LIBRARY AssociaTion, established in a8%6;7is an
organization of libraries, librarians, library trustees and others inter-
ested in the responsibilities of libraries in the edu?catlonal social
and cultural needs of somety It is affiliated wxﬂh‘more than fifty
other library associations in this country apdvabroad. It works
closely with many org*amzatmns concerne \with education, recrea-
tion, research, and pubhc service. Its ac~:\1v1t1es are carried on by a
headquarters staff, voluntary boardsjard committees, and by divi-
sions, sections, and round tables, all Anterested in various aspects
or types of library service, Its program includes information and
advisory services, personnel ,se‘rwce, field work, annual and mid-
winter conferences, and the pubhcatlon-—not for profit—of numer-.
ous professional books, gawmiphlets and periodicals,
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